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INTRODUCTION 
 

LOOKING FOR WORK IN CANADA 
Strategies for Newcomers 

 
 
The purpose of this interactive video and guide series is to introduce English as a Second 
Language learners to both the language and the techniques for looking for work in Canada. 
 
Groups of learners viewing the video and working on the guide activities will have a range of 
experiences. Some will be newcomers to Canada, while others will have been here for some 
years and find themselves facing unemployment for the first time. Groups of learners will include 
new entrants to the workforce, individuals with years of work experience in their country of 
origin, people with high levels of education and very specialized skills, and people with expertise 
and life skills that are not easily transferred to the Canadian economy. 
 
All of these people share common challenges: 
 
•  they are adapting their expectations of the opportunities available in Canada to the 
reality of a competitive and unfamiliar labour market; 
 
•  they are looking for work with limited English language abilities and limited knowledge of 
the socio-cultural context of job searching in Canada; 
 
•  they are acquiring information, assistance and financial resources to regain their 
occupational status; 
 
•  they are facing potential discrimination and undervaluing of their abilities due to cultural 
stereotyping; and, 
 
•  they are dealing with many levels of stress while being separated from the support 
systems of family and friends. 
 
The video and guide package focuses on this common ground and aims to support ESL 
learners in moving forward with their job search despite the difficulties confronting them. 
 
The jobs described in the videos and guides tend to be entry-level positions that would be 
accessible to ESL learners at a beginner to intermediate level. This focus is not intended to 
categorize all ESL learners as being capable of only certain types of work. The reality is that 
many newcomers will have to take jobs in low-skilled sectors to earn income while they improve 
their English and work towards longer term goals. The video and guide series emphasizes that 
the job search skills that learners develop will be needed throughout their working lives. 



The video and guide are designed to encourage learners to work together in developing job 
search strategies. Job searching is a stressful time for everyone, and the stress and anxiety is 
even greater for ESL students. Group members can be a source of support and encouragement 
for one another. You can facilitate this process of sharing and discovery by: 
 
•  creating an environment of openness and trust that allows everyone to communicate 
comfortably; 
 
•  ensuring that the group is non-judgemental in listening to one another’s experiences; 
 
•  providing opportunities for the group to recognize and value one another’s cultures, 
experiences and skills; 
•  expanding guide activities to build on the strengths and knowledge of the members of 
the group; 
•  allowing learners to express anger and frustration at the barriers they encounter in 
looking for work; and, 
 
•  encouraging the group to direct the energy created from anger and frustration towards 
developing strategies and solutions. 
 
The video and guide provide an overview of tools, techniques and strategies for job searching. 
This resource is intended to be comprehensive but not exhaustive. Draw from your own 
experiences and the experiences of learners to expand the material and enliven group 
discussions. Job searching is emotionally draining and generally results in periods of discour-
agement and pessimism. Job searching can also be an opportunity to challenge ourselves and 
be confident about who we are and the abilities we have to offer. Without negating natural 
feelings of fear, anxiety and self-doubt, find every opportunity to encourage self-confidence, 
hope and a positive outlook. Staying positive is the key to successful job searching. 



HOW TO USE THIS INTERACTIVE LEARNING TOOL 
 
Three videos and guides have been created to match each phase of the job search process: 
 
THE PREPARATION: matching skills and interests to occupations and presenting this 

information in a resume. 
 
THE SEARCH: searching out employment opportunities and submitting 

applications, resumes and covering letters. 
 
THE INTERVIEW:  preparing for interviews and being interviewed. 
 
The videos and guides are interactive. Each video is approximately 45 minutes long and 
consists of several brief segments designed for beginner and intermediate learners. Each video 
has several Themes related to the job search process and in some cases these Themes are 
divided into separate Parts. Each Guide provides a table of contents showing a list of Themes 
and Parts. 
 
Before and after viewing each video segment, the class will participate in written exercises, 
group discussions, role plays, practice dialogues and skills development activities. The Guide 
provides detailed instructions on how and when to use the video, and how and when to use the 
Activities. Some Activities involve Handouts and others do not. All Handouts for the Activities 
are found at the end of the Guide and are labelled according to the appropriate activity. 
 
Most Activities have been designed to allow learners with limited English language abilities to 
begin to understand the job search process. Asterisks have been used to indicate level of 
difficulty. Activities appropriate to beginner learners are labelled with one asterisk (*)~ Two 
asterisks (**) indicate that the Activitity is intended for learners with more intermediate language 
abilities. This system is intended only as a guide for instructors. As an instructor, you will want to 
assess the appropriateness of Activities to the language abilities and backgrounds of your 
groups. 
 
This resource has been designed to be flexible enough to allow the instructor to portion each 
Theme and Part into manageable time slots for the needs of learners in your group. 
 
Some important points in using this resource are: 
 
•  Follow the Guide for instructions on using this resource. Do not rely just on the Handouts 

for doing Activities. Many Activities do not have Handouts to accompany them. 
 
•  Assess the appropriateness of each Activity to the language abilities and backgrounds of 

learners in your group before presenting a video segment. Use the asterisks as a guide 
((*) for beginner; (**) for intermediate). 



•  Be sure students have a binder or file folder to keep the Handouts they have completed. 
Many Handouts are used more than once. Be sure students know to bring the Handouts 
to each class or keep the binder I file folder in the classroom for them. 

 
•  Review the video and materials for each segment you plan to use during class time to 

estimate how much can be covered given the language abilities and needs of the learn-
ers in your group. 

 
•  Make notes on language that might be difficult for learners in your group that is not 

covered in the Guide or Activities. Review this language with the class before or after 
viewing the video segment. 

 
This series is intended to be flexible and paced to the needs of diverse groups of learners. Use 
the materials in the way that is most beneficial for learners in your group. At the end of each 
guide you will find a resource list that suggests other sources for enhancing your job search 
curriculum. 
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AIMS The Preparation 
 

 
Theme 1: Occupations 
 
 At the end of this unit, learners will be able to talk about their past and present 
occupation. 
 
Theme 2: Self-Assessment and Goal Setting 
 
 At the end of this unit, learners will be able to undertake a self-assessment to identify 
occupations that match their skills and interests. 
 
Theme 3: Resume 
 
 At the end of this unit, learners will know how to write a resume and ask for references. 
 
Theme 4: Goal Setting 
 
 At the end of this unit, learners will have developed skills for setting goals and creating 
action plans. 
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THEME 1  Occupations 
 

Aim and Objectives: 
 

At the end of this unit, learners will be able to talk about their past and present occupations. The 

learning objectives are to: 

 

•  develop language skills to describe their past and current occupations; 

•  develop languages kills to describe looking for work; 

•  name a range of occupations ,including occupations such as homemaker and student; 

•  raise self-esteem in their cultural heritage and occupational background; 

•  understand that looking for work is different in Canada. 

 

Theme 1 introduces the focus group members who will appear throughout the video series. 

In this introduction, the video illustrates some individuals doing very different things in Canada 

from their country of origin, while others are doing things that are similar. The video portrays 

different labour market activities: working, looking for work, working and looking for a different 

job, and learning English and looking for work at the same time. These possibilities should help 

students develop language skills to describe what they are currently doing. 

 

The occupational background of learners in your group may be very similar or very diverse. 

While doing activities related to past and present occupations, be sure to openly recognize the 

value of differing work roles, whether these be in the workforce, in the community, in the home 

or in school. Some newcomers may be feeling a sense of frustration or disillusionment with the 

gap between the skills they bring from their country of origin and the occupational choices 

available to them when they first arrive. As much as possible, encourage students to look 

beyond their current situation to the possibilities that may be open to them as they learn English 

and integrate into Canadian life. Point out that the skills they acquire in job searching will be 

useful to them throughout their working lives. 
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Vocabulary to Introduce 
Before viewing the video... Do students understand these expressions? 

 

• to work 

 

• to look for a job 

 

• to find a job 

 

• to learn English 

 

After vie wing the video… Do students understand the meaning of these words and 

expression? 

 

Occupation/Job  roles that fill our time, including paid and unpaid work 

 

Homemaker someone whose occupation is to take care of the family 

 

Student someone whose occupation is to go to school 

 

Volunteer someone who works without pay to help others and gain 

experience 

 

To find a different job to work at one job and to look for another that pays more, or better 

matches one’s occupational background or interests 

 

 

To find a job in one’s field to find a job that matches one’s occupational background 

and / or educational experience 
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VIEW VIDEO - INTRODUCTION & THEME 1: OCCUPATIONS 
 

*Activity 1 - Past and Present Occupations in the Video (Handout) 

•  Ask students if they recognize the people from the video. If not, you might replay the video. 

•  Once the students are familiar with the people in the video, have each take a turn asking 

and answering a question on the handout, or have them work in pairs. 

 

*Activity 2 - Your Past and Present Occupation  (Handout) 

•  In the first line ask students to write their name, their past occupation, their country of origin, 

and what they are doing now. 

•  Have students go around the class asking each other these questions, and filling in the 

answers. 

•  When students have filled up the page, review the responses as a group. Have each 

student form a sentence about themselves, and about one other person using the 

information on the sheet. 

•  Write the past occupations and what learners are doing now on the blackboard. Review this 

vocabulary. 

•  Keep this information on the board. It will be useful in later discussions. 

 

 

 

 

 

 

 

 

 

! Remember 
 
“What did you do?” could be an occupation such as “Student” or “Mother / 

Homemaker”. 

 

“What are you doing now?” could be many things such as those noted 
above or “I am looking for a job” or “I am learning English”. 
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*Activity 3 - Discussion Questions 
As students talk about what they used to do and what they are doing now, prompt some 

discussion about the changes they are experiencing. Some questions might be: 

 

? How did you find jobs before coming to Canada? 

 

? How do you find jobs in Canada? 

 

? How is finding a job in Canada different from your country of origin? 

 

? How do you feel about looking for a job? 

 

Depending on learners’ language levels, you might also want to begin discussions of their 

career goals by pointing out that some people in the video already have jobs but are looking for 

different jobs that better match their skills. Some questions might be: 

 

? What do you think Tracey means when she says she wants to find a “different” job? 

 

? What does Basil mean when he says he wants to find a job in his “field”? 

 
*Activity 4 - Names of Occupations (Handout) 
 

•  Review names of occupations with learners using pictures provided, either as a group or by 

dividing students into pairs 
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THEME 2  The Self Assessment 
 

Aim and Objectives: 
 
At the end of this unit, learners will be able to do a self-assessment in order to identify 
occupations that match their skills and interests. The learning objectives are to: 
 

•  develop vocabulary to describe interests, skills and career objectives; 

•  do a self-assessment; 

•  explore occupations that match skills and interests; 

•  develop ideas about where to look for jobs; 

•  identify where to get information on a range of occupations; 

•  expand vocabulary of names of occupations. 

 

The video content emphasizes that the first step to looking for a job is knowing ourselves better. 
Doing an assessment of one’s interests and skills helps to set the direction of the job search. In 
some cases, the main priority of ESL learners will be to find a job to help support themselves 
and their families. The job search is a response to the necessities of survival. The need to find 
“any job” makes it difficult for people to focus on goal selling. However, self-assessment and 
goal setting are necessary for any job search. Concentrating a job search in areas that match 
skills and interests increases the chances of success. Employers feel more positive about those 
who have a clear idea of what they want to do and why. 
 

Other learners may know that they want to work in their original field again but are not able to do 

so when they first arrive. Many newcomers have to take jobs below their skill level because of 

their abilities in English or other barriers to employment, such as requirements for Canadian 

credentials. It is important to emphasize that starting out in an entry-level job in Canada does 

not mean that this kind of job is all you will ever do. Understanding skills and interests can lead 

towards selling short-term and long-term goals. 

 

Students in the class will have a range of skills and interests. Newcomers settling in a new 
count with a new language experience a sense of having to start their careers all over again. It 
is important to recognize and value the skills that students bring with them. Later units will focus 
more on goal setting and identifying and overcoming barriers to achieving goals. 
 

Some points from the video to emphasize are: 
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•  work that you don’t get paid for is still a job 

•  volunteering can add to your skills 

•  volunteering gives you Canadian experience 

 

VIEW VIDEO - THEME 2: SELF-ASSESSMENT: PART 1: INTERESTS 
*Activity 5- Interests from the Video (Handout) 

•  Check if students recognize the images from the video. 

•  Review the meaning of “interests” (things you like to do). 

•  Ask students to read the question and choose the correct response either alone or in pairs. 

 

VIEW VIDEO - THEME 2: PART 2: SKILLS 
*Activity 6 - Skills from the Video (Handout) 

•  Check if students recognize images from the video. If not replay this section. 

•  Review the meaning of “skills” (things you can do). 

•  Ask students to read the question and choose the correct response either alone or in pairs. 

 

VIEW VIDEO - THEME 2: PART 3: TRANSFERABLE SKILLS 
*Activity 7 - Transferable Skills (Handout) 

•  Check if students recognize images from the video. If not replay this section. 

•  Ask students to match each skill to the right picture working either alone or in pairs. 
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VIEW VIDEO - THEME 2: PART 4: GOALS 
 
ACTIVITY 8- ACTIVITY 14: Doing The Self-Assessment 

In Activity 8 and Activity 9, learners identify their interests and some basic skills. These 

exercises are intended to assist learners to develop vocabulary to talk about themselves. The 

interest and skill inventories in Activity 8 and Activity 9 are not comprehensive and have been 

kept simple to accommodate beginning learners. Learners are asked to add to these lists with 

words or drawings. 

 

More advanced self-assessment exercises follow in Activity 11, Activity 12 and Activity 

13. These exercises are then used as a reference in order for learners to complete Activity 

14: The Self-Assessment Summary. The Self-Assessment Summary is intended to assist 

students in exploring job options. Some job options are provided in Activity 15: Places of 
Work. A list of occupations which are in demand and further resources for job exploration are 

also provided for your own reference. You might also identify other resources in your community 

such as the local Canada Employment Centre for assistance in identifying job options that are 

available or in demand in your area. 

 

*Activity 8 - Your Interests  (Handout) 
This exercise is intended to assist students in developing vocabulary and ideas about their 

interests. The exercise focuses on preferences in working conditions. 

• Have students work in pairs. Ask them to think about the kinds of things they have done 

in the past and things they are doing now. Refer to the list of occupations on the 

blackboard from Theme 1: Activity 2. 

• Ask students: what in these past and present roles or jobs do they like doing? What 

don’t they like doing? Emphasize that we all have preferences. Someone might like 

working indoors and outdoors, but what do they like the most? 

• Have one person form a question from the words below the pictures. Their partner then 

forms a sentence about their preference, and then asks about the other person’s 

preferences. 
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*Activity 9 - Your Skills (Handout) 

•  Review the sketches and the statements beside them. Explain that each of these pictures 

and the corresponding statement represents a skill. 

•  Working on their own or working with a partner, ask the students to put check marks beside 

the things they can do. 

•  The last three squares are blank. Ask students to draw or write their other skills. 

 
*Activity 10 - Matching Interests and Skills to Jobs 

This activity is intended to introduce learners to the process of matching interests and skills 

to types of jobs. 

•  Complete the interest and skills inventories in Activity 8 and Activity 9. 

•  Have students refer again to Theme 1: Activity 4. 

•  Ask students to identify one interest and one skill that matches each of these jobs. 

 

**Activity 11 - Functional Skills (Handout) 

•  Review vocabulary in Activity 11. 

•  Ask students to check the skills that best apply to them. 

 

*Activity 12 – Personal Qualities (Handout) 

•  Use this exercise to assist students in building vocabulary to talk about their strengths and 

weaknesses. 

 

**Activity 13 – Job Skills (Handout) 

•  Ask learners to think about all the things they have done before and are doing now. Have 

them list all the jobs they have had. 

••••  Remind learners to include jobs like: parent, student, member of a church I synagogue / 

mosque, etc., member of an ethnic association, or business owner. 

•  For each of these jobs, have them write the skills needed to do that job. Remember a skill is 

anything you are good at doing at work, in the home, and in your community. Ask learners to 

then think about what they liked about that job and what they did not like. What skills did 

they like to use, what skills did they not like using. 
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•  Ask them to work in pairs and help one another. Provide as many copies of this activity as 

students need or have them continue on the back of the page or on looseleaf paper. 

 

*Activity 14- Self-Assessment Summary  (Handout) 

••••  The Self-Assessment Summary is intended to be a tool for students in evaluating job 

options available to them, as well as a first step in developing vocabulary for the resume 

which will be introduced in Theme 3. 

•  Have students fill out the relevant sections of the Self-Assessment Summary using the 

relevant sections of Activity 8 through to Activity 13. 

•  For beginner learners fill out the Interests and Skills sections using Activity 8 and Activity 9 
only. Leave the other sections blank if the previous exercises were too advanced for your 

group. 

•  Prompt students to think about job conditions that are important to them such as hours of 

work and location of work. 

 

*Activity 15 - Places of Work and Occupations  (Handout) 

•  This activity lists some places of work and jobs available at these places. 

•  Review the jobs represented in the sketches with students. Ask the class questions about 

each job: “Are you indoors or outdoors?” “Do you work alone or with a group?” 

•  Using their Self-Assessment Summary as a guide, have students place a check mark 

beside the jobs that they can do or would like to do. 

•  Have students name a job they have selected. Ask them to use vocabulary from their Self-
Assessment Summary to say why they are interested in this job or why they would be 

good at it. Students could also work in small groups. 
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*Activity 16 - Short-Term and Long-Term Goals 

•  It is important to emphasize that Activity 15 provides only a very limited overview of job 

options. 

•  The National Occupation Codes published by Human Resources & Labour Canada 

(formerly Employment and Immigration) lists over 500 occupational categories. Use this 

resource or others to explore job options more relevant to the background of your students 

and to your local area. 

•  Other resources to consult: Library occupational files 

 CEC occupational files 

 Career Selectors, Ontario Women’s Directorate (see 

resource list) 

•  Guest speakers: CEC Employment Officer 

 Local employers 

 Former ESL students who are currently working 

•  Encourage students to think about their long-term goals. What kinds of things do they want 

to do when their English improves? 

? Do they want to work in their past occupation? 

? What other jobs have students dreamed of doing? 

? What jobs have they seen since coming to Canada that they would like to do? 

•  Ask students to write these under Long-Term Goals. Encourage students to think about 

jobs they can do right now that are similar to their long-term goals. 
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THEME 3  The Resume 
 
Aim and Objectives: 

At the end of this unit, learners will know how to write a resume and ask for references. The 
learning objectives are to: 

• know what a resume is and how it is used as a tool for looking for work; 
• understand the headings in a resume and what .information goes under each heading; 
• expand their vocabulary for describing skills and interests, 
• learn how to write a resume; 
• be able to associate skills with job titles; 
• know how to ask for references. 

 

This unit is designed to assist the learner to write a resume. The video illustrates how you 
have to tell the employer about yourself —“your life story” — on paper. Of course, only the job-
related parts of “your life story”— but what can be job-related is very broad. For example, 
volunteer work, social activities, sports, working at home are all important parts of a resume. 
 

The two main types of resumes are chronological resumes and functional resumes. 
 

Chronological resume: (eg. Mamadou’s resume) 

•  lists employment history from the most recent position back in time 
•  each job title is listed followed by the skills used or tasks performed in that job 

 

Functional resume: (eg. Gordan’s and Jasmine’s resume) 

•  organizes information under major skill areas rather than specific jobs 
•  job titles, places of employment and dates of employment are listed at the end as a 
•  recommended for those making a career transition 

 

Since many newcomers must take jobs below their professional level or in other fields, a 
functional resume may best meet their needs. Skills and expertise can be described in terms 
that Canadian employers will understand. 
 
Resume writing pointers: 

•  Education can be listed either before or after work experience depending on what the job 
seeker wants to emphasize. 

•  Education might come first when it is a requirement of the position and when the job 
seeker has not yet gained extensive work experience in their field. 

•  It is not necessary to list a high school degree when you have a post-secondary degree. 
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•  Dates for education and experience should not be listed in a way that indicates gaps in a 
person’s employment. 

•  Dates can be left out under education and in some cases work history where a person is 
concerned that indicating their age might prevent them from getting a job (see Jasmine’s 
resume as an example). 
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VIEW VIDEO - THEME 3: PART 1: WRITING A RESUME 
*Activity 17 - What is a Resume?  (Handout) 

•  Assist students in understanding what a resume is by having them respond YES or NO to 

the statements in Activity 16. 

•  Statement 8 is NO. Statement 10 could be YES or NO depending on the job for which 

someone is applying. In some cases, writing on a resume that one is learning English might 

make it harder to get an interview. 

•  All the other statements are YES. 

VIEW VIDEO - THEME 3: PART 2: MORE RESUME WRITING 
*Activity 18 - Resume Headings  (Handout) 

•  Review the resume headings with students. Do they understand each of these? If not you 

might show the video sections again. You might also photocopy for students Mamadou’s, 

Gordan’s and Jasmine’s resumes from the guide. 

•  Have students work on the exercise alone or go through it with the group. 

 
*Activity 19 - Resume Worksheet  (Handout) 

•  Review the vocabulary on the RESUME WORK SHEET. 

•  Refer students to the list of jobs they can do from Activity 16 in THEME 2. Ask them to 

choose one of these jobs. They will write a resume for this job. 

•  Work through the questions with students as a group or have them work in pairs to fill out 

the responses. 

•  Point out that under EDUCATION you do not have to put your high school degree if you 

have a post-secondary degree. List the highest level of education or all post-secondary 

degrees. 
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••••  For WORK EXPERIENCE, have students read over their lists of Occupations and Skills in 

THEME 3: Activity 13. Tell them to make a check beside the Occupations or Skills most 

related to the job for which they are writing a resume. These are the Occupations or Skills 
that will go on the RESUME WORK SHEET in the section under WORK EXPERIENCE. 

•  Remind students to use action verbs to describe their skills. Refer them to the list of action 

verbs in Activity 19a. 
 

**Activity 20 - Major Skill Areas  (Handout) 

•  For students with many past jobs or students looking for jobs outside of their field, assist 

them in thinking of major skill areas to summarize information about their skills. 

•  Assist students in listing the appropriate skills from Occupations on the RESUME WORK 
SHEET under each major skill area. 

 

*Activity 21 - SampIe Resumes  (Handout) 

•  When students have completed the RESUME WORK SHEET, show them the sample 

resumes. The sample resumes show the different ways the information can be organized on 

a page. Point out the differences in a functional and chronological resume. 

•  Mamadou’s, Gordan’s and Jasmine’s resumes can also be distributed as sample resumes. 

 

VIEW VIDEO - THEME 3: PART 3: REFERENCES 
*Activity 22 - Gordan’s Reference  (Handout) 

•  Have students fill in the correct form of the verb in parentheses to answer each question. 

•  Discuss the answers to each question to highlight why references are necessary and how 

they are used. 
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*Activity 23 - Your References (Handout) 

•  Ask students to think of as many people as possible who could be a reference. If you are 

willing to undertake this role, tell students you are one person who could be a reference. 

•  Explain to students that references will have different kinds of things to say to employers 

about someone. For example, a teacher may only be able to talk about how someone is a 

good student and not about specific job skills. It is important that students check with 

references about what they will say to an employer. 

 

*Activity 24 - Practice Asking for A Reference  (Handout) 

•  Have the students work in pairs to practice asking for a reference using the dialogue 

provided. 
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Mamadou Diallo 
368 Wellington Ave., Unit 3 Telephone: 453-8899 

Queenston, Ontario K5H 3L1 Messages: 472-0033 

 

 

EDUCATION 
 

1991 – 1993 English as a Second Language Certificate, English Language Centre 

for Adults, Queenston, Ont. Courses: General English, Business 

English. 
1988 Bachelor of Arts, Finance, University of Senegal. 

 
WORK EXPERIENCE 

 

1992 – Present Sales Clerk 
 Uptown Grocers, Queenston, Ontario 

•  help customers 

•  calculate sales prices 

•  handle money 

1983 – 1989 Assistant Shopkeeper 
 Diallo’s General Store, Dakar, Senegal 

•  assisted customers 

•  selected merchandise 

•  ordered stock 

•  managed bookkeeping 

 

PERSONAL ACHIEVEMENTS 
 

Languages: French, English and the dialect Wolof 

Excellent customer service skills. 

 

REFERENCES AVAILABLE UPON REQUEST 



PART 1: THE PREPARATION 
 

19 

GORDAN KNEZIC 
124 High St., #12 

Queenston, Ontario, K6V 2B4 

Telephone: 456 - 7890 

 

SKILLS 
Mechanical 

• Operate manufacturing equipment 

• Diagnose mechanical problems 

• Repair machinery 

 

Landscaping 

• Provide lawn care maintenance at a housing co-operative 

• Prune trees, rake leaves, and maintain garden 

 

WORK HISTORY 
1992 – present Landscaper, Shady Mills Co-op Housing, Queenston 

1987 – 1991  Mechanic, Steel manufacturing, Yugoslavia 

 

EDUCATION 
1992 – Present Studying for Grade 12 Diploma, East Street Centre for Adult Learning, 

Queenston. Courses: English, Driver’s Education, Math 

 

PERSONAL ACHIEVEMENTS 
Speak two languages: English and Serbian 

 
INTERESTS 
Serbian Club Soccer Team 

 

REFERENCES AVAILABLE UPON REQUEST 
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JASMINE LOPEZ 
386 Walkerton 

Queenston, Ontario 

K3N 5A7 

Telephone: 332-7890 

 
SKILLS 

•  Design sewing patterns 

•  Choose quality fabrics 

•  Operate an electric sewing machine 

•  Complete full garments in three evenings work 

 

EDUCATION 
St. Andrews Centre for English as a Second Language, 1991- Present Courses: English as a 

Second Language, English for Business 

 

Secondary School Diploma Equivalency 
San Andrés, Ahuachapàn, El Salvador 

 

EMPLOYMENT HISTORY 
Sewer 
Salvadorian Community Centre, Queenston, Ontario, 1991-Present 

 

Self-employed clothes designer and sewer, Ahuachapàn, El Salvador Homemaker, 
Ahuachapàn, El Salvador 

 

INTERESTS 
Sketching 

Drawing 

Painting 

 

REFERENCES AVAILABLE UPON REQUEST 
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THEME 4  Goal Setting 
 
Aim and Objectives: 

At the end of the unit, learners will have developed their skills in setting goals and creating 

action plans. The learning objectives are to: 

•  use vocabulary associated with goals, barriers and strategies; 

•  set short-term and long-term goals, identify barriers to meeting goats, and develop 

strategies for overcoming these barriers. 

 

This unit is designed to help students set goals for themselves, identify barriers to meeting 

these goals, and develop strategies for overcoming these barriers. Sometimes newcomers have 

left behind great difficulties in their country of origin and have high expectations of life in 

Canada. After a few months here, many individuals begin to feel overwhelmed and frustrated by 

the barriers preventing them from reaching the goals they had when they first arrived. Some 

learners in your group may be feeling angry or discouraged by their experiences in Canada. 

These feelings are valid. However, it is important for people to look for solutions or constructive 

steps for overcoming barriers. Having a positive attitude is key to finding a job. 

 

This unit might be most appropriate for students with more advanced English. You might 

come back to this unit as students’ English abilities improve. If you decide not to use this unit, 

be sure to find ways to emphasize the importance of goal setting. Career options open to 

newcomers expand as they improve their English language abilities. 

 

VOCABULARY TO INTRODUCE 
Canadian experience work done in Canada 
Training learning new skills 
Placement work without pay to gain experience 
Translate documents have degrees, credentials and references written 

in English 
Evaluate documents for Canadian 
equivalency 

compare degrees and credentials to Canadian 
degrees and credentials 

 



PART 1: THE PREPARATION 
 

22 

**Activity 25- Reading about Barriers. Strategies and Goals (Handout) 

•  Work through these reading comprehension exercises with learners. Replay the video as 

needed. 

•  Prompt discussion about the experiences of those in the video using the discussion 

questions. 

••••  Ask if anyone has had similar experiences. Encourage learners to identify their goals when 

they came to Canada and what has prevented them from achieving their goals. 

 

**Activity 26 - Problems in Job Searching  (Handout) 

•  Review vocabulary of employment barriers. 

•  Have students work in pairs to talk about the barriers affecting them. 

 

**Activity 27 - Goal Setting  (Handout) 

•  Use this exercise to assist students in setting both short-term and long-term goals. 

 

*Activity 28 – Resources  (Handout) 

•  Find out what resources are available in your community or province for the services listed 

below. Check with your area’s Board of Education, Community College, University or 

Canada Employment Centre for this information. Write these on a blackboard or flip chart. 
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Document Translation 

________________________________________________________________________ 

________________________________________________________________________ 

 

Comparative education service: (i.e. degrees from other countries compared to Canadian 

degrees): 

________________________________________________________________________ 

________________________________________________________________________ 

 

Prior learning assessment (education and experience evaluated for eligibility to enter post -

secondary programs): 

________________________________________________________________________ 

________________________________________________________________________ 

 

Human Rights Commission: 

________________________________________________________________________ 

________________________________________________________________________ 

 

Employment Standards Commission (i.e. regulating body for employment laws): 

________________________________________________________________________ 

________________________________________________________________________ 
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