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WELCOME TO Linksin Learning

What isthe purpose of thismanual?

> Toinform teacherswho are working with new Canadiansin LINC/ESL literacy
programmes about learning disabilities and other disabling conditions which
may interferewith the learners successin lear ning language and literacy sKills;

> To help such teachersto assist those lear nerswho ar e having difficultiesin their
language and literacy programmes, by identifying the possible signs of learning
disabilities or other disabilities using an informal interview style assessment and
inter preting the results of such assessments;

> To usetheresults of theseinformal assessmentsto modify the way they teach and
thereforethelearnerslearn;

> To ensurethat both the teachers and the lear ners know about community based
resour cesthat can provide them with additional information and help to meet the
needs of personswith disabilities.

ItisNOT the purpose of this manual to teach you the basics of your job. We know that most
of you know a great deal about teaching new Canadians second language and literacy skills.
The chances are that you probably know more about this than we do. But, if you work
through this manual and apply the information that it contains, you may find it easier to help
some of those learners who are currently having difficulties in your programme because of an
unidentified or unacknowledged disability.

Our goal isto provide you with tools to help you to help these learners. Our expectation is
that this process will enhance your job satisfaction and ensure greater success for more of the
learnersin your programme. This does not mean that you will be singling out people who are
having difficulties with learning and telling them that you have identified that they have some
kind of adisability. We know that you would not be comfortable in doing this. But the more
you and the learner know and understand about how he or she can learn better with your help,
the more successful you will both be.

Good luck! We thank you for your efforts and wish you and your students continued
progress!
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ABOUT THE WRITERS OF Linksin Learning

Pat Hatt has severe learning disabilities which have interfered significantly with her ability
to read. In spite of this she has a Master's degree from Y ork University, specializing in the
field of learning disabilities.

She now works for the North Y ork Board of Education in the Continuing Education
Programme as a programme |leader for special needs adults. Her daily work brings her into
contact with learnersin North York's ESL programmes who have disabilities and who, as a
result, require significant programme modifications. Pat is past president of the Learning
Disabilities Association of Ontario and vice-chair of the Ontario Advisory Council on
Disability Issues. In additionto Target Literacy, Pat has developed several other resources
used in adult literacy programming, including the Adult Picture Dictionary.

Eva (Ujlaki) Nichols worked as the executive director of the Learning Disabilities
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disabilities and special needs, including Design for Success, an employers guide to learning
disabilities, Did You Ever Wonder Why?, aguide for personnel in the criminal justice
system, Still Putting the Pieces Together, a parents guide to special education in Ontario,
Toolsfor Transitions, amanual for guidance counsellors and Alter nativesfor Their
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During the past couple of years, Pat and Eva have been delivering a series of training
workshops to literacy practitionersin Ontario, based on Target Literacy, their previous joint
project. Itisanticipated that Linksin Learning may be used in asimilar fashion to provide
aseries of training sessions throughout Canada.

ACKNOWLEDGEMENTS

The creation of this manual, Linksin L ear ning, was made possible through the generous
support of:

Settlement Directorate, Citizenship and Immigration Canada,
Ontario Region

The writers a'so wish to thank:
the Board and staff of the L earning Disabilities
Association of Ontario

for their co-operation in allowing us to use and adapt materials published by the Association
and which are listed in the resource section of this manual;

the staff of the LINC programmerun by the
North York Board of Education

for their help with piloting the assessment tool for the identification of disabilitiesin students
enrolled in LINC and ESL literacy programmes.

iv

Linksin Learning



Table Of Contents

WELCOME TO LiNKS TN LEAIMING.......coiieiieieiieesiesiesieesie et stesesssee e sessresssesseessesnsessesssens i
ABOUT THE WRITERS OF LinkSin LEAMING.......cccoouiieririinienieeie e sesee e ii
ACKNOWLEDGEMENTS. ...ttt ettt st b e s e ne e e e e nne e v
HOW YOU CAN USE THISMANUAL ...ttt 1

ESTABLISHING THE CONTEXT FOR LINKING LANGUAGE LEARNING, LITERACY

AND LEARNING DISABILITIES......c.cooiii ettt 3
INTRODUCTION TO LEARNING DISABILITIES.....cociiieieieerese e 11
Learning disabilities: the background ... 11
Learning to live with alearning disability ..........ccooeriiiieiinie e 11
The causes and identification of learning disabilities..........cccoovveriinineniineeee 12
The definition of alearning diSabIlity .........coocviiiiiiie e 12
The categories and manifestations of learning disabilities...........ccoccveverieneieneene. 14
Visual learning diSabiliTIES.........cceiiiiiiiiee s 14
Auditory learning diSabilITIES.........cccuiieeiiee e 15
Motor learning diSabIlITIES ..........ooiiiiiiee e 17
Organizational learning diSabilITIES ........cccoiiiiiiii e 17
Conceptua learning diSabilITIES. ......cc.ooiiiieiiiereee e 18
Some obvious signs of learning disabilities: a checklist.........ccccviiiriiiiiiieicee 19
Strengths, weaknesses and |earning StYIES..........ocvoi e 21
Where do learning Styl€S COME INT ..o 21
Learning MOdality CRart ..........cooiiiiiieiiee et s 23
Building on modality preferenCeS.........ccoceieeere i e 24
THE IMPACT OF SIIESS ...ttt re s 24
Theissue of speed Of 1€arNING........cccoi i 24
Characteristics of the adult learner who has learning disabilities...........c.ccoccvveiennenne 25
What can be done to help people with such difficulties?..........ccccevviinniiieienne 28
What aDOUL TESEING? .....oveeieeiecee et s 29
What are the issues to consider when someone is thinking about testing ?2................. 29
The impact of learning disabilities on the learning pProcess..........cccveeverieneenieseenee. 30
The impact of learning disabilities on language learning ..........ccccecceveeverieneennneeee. 31
The impact of learning disabilities on learning to read and write............c.ccocevvrenee. 32
A summary of the Key POINES: ......c.ooiiieeee e e 36
ASSESSMENT INTERVIEW ..ottt sttt s 38
LT 1] o = (= PSPPSR 38
INVOIVING 8N INTEIPIELET ..ot sre e 40
TREINEEIVIEW ...ttt b et e b e e ne e beennas 42
Step One: establishing the student's background.............cccoveiiiiiiicneeee 44
Step Two: the student's past SChOOIING ......cc.eeiveiiiieriineee e 45
Step Three: the student's past and present employment experience..........ccoceveeereennene 47

Linksin Learning

\Y



Step Four: the student's personal and family Situation............ccecceeveeiee e e e, 48

Step Five: the student's approach to literacy tasks.........ooevvreevenienenie e 50
Analyzing the information COllected...........coviiiiriii e 54
D018 g 1] o ] e USRS 55
Providing feedback t0 the StUdEN ............coiieiie e 59
INTERVIEW/ANALY SIS FORM ....oooiiiiiiiestieieee ettt sne s 61
BASIC SIGHT WORD LIST ...ttt sre e sseenees 62
SCHONELL GRADED READING VOCABULARY LIST ... 64
STORY TO READ ..ottt sttt st st e e s sentesnenne e 66
CASE STUDIES. ..ottt sttt st et st be s e e se e e e s e nsensessesnenreas 67
IMEEL RENEL. ... ettt be e ne e 67
T AN o | PR 68
IMEEE SUTETKAL ..ttt ettt e e e aeneensenne s 69
IMTEEE JOSE. ....viveteeteeteeieeiee e te et ettt s e s s e e et et e s seebe e besaeeseeneeneeneeneesenteneennenreas 70
IMEEEL THAIN. ..t e e s b e e e s n e e e enn e e s nn e e sneeas 72
PROGRAMME MODIFICATIONS BASED ON THE ASSESSMENT RESULTS........... 75
Strategies for creating a positive learning environment...........cocceeceveeienceenencienennnns 76
Modifying the pace, the process and the product.............cceceverienienenenence e 77
Coping and COMPENSALOrY SIFALEJIES. ......ccuerueerieeeerteeiie ettt see st ee e seeeeesreesee e 78
Helping the student who has a particularly pronounced learning style...............c....... 78
Helping the student whose difficulties are due to the type of schooling he or she
NAO FECEIVEN........c..eeeeeee ettt st re s 79
Helping the student Who iSreally SIOW .......c.ooeiiiiiiiee e 80
Helping the student who you suspect has learning disabilities..........c.cccooevvieeiennnne 81
Teaching strategies and modifications which will benefit learners with auditory
learning disabilities or learning diffiCUltiES: ..........ccoveriirieniee e 8l
Teaching strategies and modifications which will benefit learners with visual
learning disabilities or learning diffiCUltiES: ..........ccooeriirieiiee e 83
Teaching strategies and modifications which will benefit learners with other kinds
of learning disabilities or learning diffiCUltieS: .........ccooeriiiriine e 84
Focusing on metacognitive SKillS...........ooiiiiiiiieesee e 85
Emphasizing instructed 1€arning..........ccooeeiiriieeieeeseee e e 87
Alternative or CoONtroversial StrategIES .......oveereriiireeie e e 88
Changing EXPECLALIONS.........coiueriiiieieeie sttt sttt ettt e sreenseeneeas 88
Helping the student who may have some other disability..........cccooiniiiiniinininiene 90
RESOURGCES ..ottt sttt et sttt e e e te s beebesseeseene e e etensesbessennennennn 93
BIBLIOGRAPHY ..ottt sttt sse s eesaessessesbesnensennens 93
DISABILITY ORGANIZATIONS.......ocieieieeeiesieste sttt see s s 95
ORGANIZATIONS FOCUSING ON PROVIDING AID TO IMMIGRANTS.......... 97
GOVERNMENT INFORMATION .....ociiiiiieieriinieiereesie e sie e sre e ssesseseeseessessessesseens 97
F N o N T O s RS 98
APPENdiX 1: DEfINITIONS........cciiieiieeie et 98
Appendix 2: Learning disabilitieSin CONtEXT.........ccoovriiierienieree e 100

Vi Linksin Learning



Appendix 3: The statistical basis for the identification of learning disabilities......... 101

AppendixX 4: A NIiStOrCal FTEVIBW ........ccueeiiieeiee e 102
Appendix 5: Some terms that you might find helpful...........cocoiiiiiiiiiee 104
Appendix 6: Can people who have learning disabilities become famous?................ 109
Appendix 7: Assessing your own learning StYl€.........cooovveeienienenne e 111

Linksin Learning

Vii






HOW YOU CAN USE THISMANUAL

Thismanual, Linksin Learning, consists of four major sections. These are An Introduction
to Learning Disabilities, The Assessment Interview and its Application, Programme
Modifications and Resources. In addition there are several other minor sections, such asthe
Case Studies and a series of Appendices.

Initially, you should read the section on learning disabilities and ensure that you understand
what learning disabilities are and what they are not, in the context of your programme and the
population of learners that you are working with. It isnot necessary or expected that you will
memorize the material in detail. After all, if you come up against a situation that you don't
understand, then you can always reread the relevant section of the manual or contact someone
who can help you sort out the situation.

It isour hope and expectation that you will find the sections on the Assessment I nterview
and Programme M odifications really useful and you will return to them time and time
again. You may even want to think about photocopying some of the relevant pagesin those
two sections for your own materials. And obviously once you are comfortable with using
these, then you will not have to keep referring back to the background information.

Thisisyour manua and you should use it in the way that suits you and meets your needs
best. Thereisno oneright way that will be comfortable for everyone. For thisreason you
may well find that you will want to make comments or notes right in the book to help you to
useit well. Remember, thisisamanual and it'sjust fine to do that!

It isour hope that you will choose to attend the Linksin L ear ning workshops that we plan
to offer throughout Ontario or perhaps even Canada to give you the opportunity to have some
direct training as well as the opportunity to ask all those questions which a book cannot
answer. In the meantime, use the manual your way and if any urgent questions do come up,
feel freeto contact your local branch of the Learning Disabilities Association or the writers of
this manual.
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ESTABLISHING THE CONTEXT FOR LINKING
LANGUAGE LEARNING, LITERACY AND
LEARNING DISABILITIES

" Sometimes it still seems like it was yesterday instead of over thirty
fiveyearsago. It still invades my dreams fromtime to time.

Having come to the city from the refugee camp in the north, | was
almost immediately taken to the residential school in the country. |
was really scared. | didn't speak a word of English yet and suddenly |
was going to be one of three hundred girls at a place, where two
hundred and ninety-nine (so | thought) spoke fluent English.

They told me on the way how lucky | was to have been accepted and to
have someone make the arrangements for me. | told myself how lucky
| was, but | found it hard to really believe it. Then suddenly we were
there. | felt incredibly alone. All those who understood my mother
tongue and who | was and where | came from, were gone.

| gritted my teeth, turned around and smiled. | resolved that nobody
would know how | really felt. | resolved that | would learn to speak
and read and write English as quickly and aswell as| could. That
was going to be the way | coped with the fear and the loneliness. |
was really going to show themwhat | was made of! None of them
would seemecry! "

It may seem self indulgent to begin with a personal anecdote, yet | think it makes sensein this
context. Asl look back now, | do believe that | waslucky. | received an education and
learned to function in English under circumstances which were certainly unusual for a
political refugeein her teens. Fortunately, because none of my fellow students had their
families with them and we all wore identical school uniforms, my difference was not obvious
or visible. Therefore, | had the opportunity to focus on learning and on working hard,
without worrying about what the others were thinking about me or where my next meal

would come from or where | would sleep the next night. | was indeed lucky!

When we think about new Canadians, even those who are not refugees, we must consider that
they are coping with all of these factors of survival and quality of life, in addition to having to
learn a new language and become orientated to a new culture. Many people who arrivein
Canada with limited or no knowledge of English enter language programmes in order to
improve their English and their literacy skills at the same time. Such programmes are
delivered in avariety of settings, including universities, community colleges, school boards,
aswell as community based LINC and literacy programmes.
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The majority of people who enrol in these programmes are successful at learning the requisite
skills. They become proficient users of the English language and become familiar with the
culture of Canada and the community in which they have settled.

But in spite of the most ideal conditions, for a significant number of people, especially those
for whom the LINC programmes seem more appropriate than the community college or
university based programmes, the learning of English language and literacy is and continues
to be extremely difficult. There can be many reasons for this and sometimes it may be due to
the presence of specific disabilities. Such disabilities may be congenital or acquired as a
result of their past experiences such asillness, traumaor injury. These disabilities may be
learning disabilities. Or they may be physical or developmental difficulties.

Y ou may feel reluctant to think about disabilities when you are teaching in alanguage or
literacy programme. Are you perhaps overreacting?

Consider the following examples shared with us:

> Students who are hardworking participants in a programme, who attend regularly,
who seem to have tremendous difficulties with some aspects of the programme and
are so competent in some others,

> Students who seem so slow and yet after along time come up with such excellent
responses to your questions;

> Students who are very withdrawn and reluctant to participate, but when it comes to
written materials may suddenly shine;

> Students whose competencies range among the various LINC levels and who
therefore do not fit into any of the existing programmes satisfactorily or successfully.

These are just some of the observations that have led teachersin language and literacy
programmes to go looking for the underlying causes of their students' difficulties. Could it be
that these learners, exhibiting such difficulties, actually have learning disabilities?

Learning disabilities will be discussed at great length in this manual. But it seems useful to
offer abrief definition right here, so that we are all talking about the same thing. If you are
quite familiar with learning disabilities and what they are, then please bear with us.

When we are talking about |earning disabilities we are talking about the difficulties that some
people have with processing information that they see or hear or read or feel. These people
usually have reasonable abilities and aptitudes and the issue for them is not that they cannot
learn, but rather that they learn differently from the way that most other people do. So what
these people need more than anything in alearning environment is a different way of being
taught.
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People who have learning disabilities are usually born with the condition and have it
throughout their lives. Their learning disabilities will effect many aspects of their lives, not
just those things which we traditionally consider "learning" or schooling related tasks. This
iswhy the assessment processin this manual 1ooks for patterns involving language learning,
literacy as well aslife skills.

Y ou will see when you look at the formal definition of learning disabilitiesin Appendix 1,
that there is reference to the fact that persons with learning disabilities have average to above
average intelligence. The purpose of this statement is to ensure that people who use the
definition do not mix up people who are slow learners and those who have learning
disabilities. The most important thing for you to remember right now is that learning
disabilities do not correlate to someone's intelligence but to their way of learning.

There tends to be an understandabl e reluctance to refer people who have limited capabilities
in English usage for testing for having alearning disability. The reason for this reluctanceis
that the formal tests used for the identification of learning disabilities are typically normed on
apopulation that is English speaking. In fact many of the tests are normed on middle class
white Americans, which makes them difficult to use with most other popul ations.

It is also important to recognize that, superficially at least, some of the descriptions of
learning disabilities sound just like the descriptions of the things that people who are enrolled
in the first and even second levels of LINC programming have difficulties with. For
example, "may speak alittle”, "may recognize some |etters but have trouble pronouncing
them", "has little or no ability to decode words' and "little or no understanding of meaning"
are all descriptors used in the LINC level one description. These can all be symptoms of
learning disabilities as well, but clearly need not be so when we are dealing with someone
who has recently arrived in Canada and has just begun to learn English.

Thisiswhy it is so important to ensure that we do not embark on searching for learning
disabilities as soon as we identify that a newly enrolled learner is having difficulties. Further,
it is very important to remember that people who are enrolled in the LINC programme and
who have learning disabilities have a so had those same learning disabilities before they
arrived in Canada. Therefore, in looking for the signs of learning disabilities, the most
important factors are a good understanding of the learner's competenciesin his or her mother
tongue, both spoken and written, as well as the patterns of difficulties which will appear in
areas other than learning to speak, read and write English.

Many people, even some with quite obvious learning disabilities, do not know that the reason
why they have had and continue to have difficulties with processing information, even in
their mother tongue, is because they have alearning disability. Learning disabilities are
usually invisible to others and are often unrecognized by the individual who has them.
Although the individuals who have them may realize that they seem to have problems with
certain tasks, they often do not know how to verbalize or explain these problems or whether
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other people have similar difficulties. A common reaction among persons with learning
disabilitiesisthat "I must be really stupid to have such problems. I'd better not let anybody
know what's happening to me."

The presence of these complex problems, especially when they are not recognized or
acknowledged, often resultsin high levels of frustration. Many of the learners eventually
drop out of language or literacy programmes. Their continuing difficulty with English
language usage and literacy in turn hampers their ability to obtain and maintain suitable
employment. They want to lead a successful life, but do not know how to achieve it when
they have such difficulties with language and literacy skills.

10% of the general population has learning disabilities. This statistic isindependent of
ethnic, linguistic or cultural background, and can, therefore, be applied to the population of
new Canadians just as much as to those who were born in this country. Many of them, just
like their Canadian born counterparts, do not know that their difficulties with learning
language, literacy and life skills may be due to the presence and interference of alearning
disability. This does not mean that they cannot acquire the requisite skills, but rather that the
training that they receive must focus on their learning strengths and be modified to meet their
special learning needs.

It is particularly difficult for someone who had managed to establish a successful pattern of
employment in his or her country, either by coping with or circumventing the impact of a
learning disability and who had functioned as a competent capable individual, to return to the
frustrations of having to learn and relearn academic and functional skills. In spite of their
innate abilities and desire to become successful in their new life, they may have significant
difficulties with learning, which in turn can impact all other aspects of their lives.

As stated earlier, we know that people who teach English as a second language to new
Canadians know a great deal about the teaching of language, literacy and cultura or life
skills. Most of you are qualified adult educators who do not have to be convinced of the
importance of using suitable materials, of focusing on the needs of the learners or of
recognizing the importance of learner motivation and attitudes.

The informal interview based assessment tool that isincluded in this manual should assist
you to confirm your suspicions of the presence of alearning disability or some other
disability in your population of learners. It has been developed for this specific purpose and
is quite different from the formal psycho-educational testing that is used by professionas
who are qualified to diagnose disabilities. It has been tested in a programme setting which is
quite likely to be very similar to the one where you work with new Canadians. It has been
piloted by teachers who are probably very similar to you.

The most important issue for you to remember, and we shall probably remind you many
times throughout this manual, is that having alearning disability does not mean that people
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cannot learn or that they are low learners. Yes, learning certain things may take them longer
than it will take others, especially if you continue to teach them the way you have aways
done, rather than the way that they best learn. But people with learning disabilities are of
average intelligence, whose brain handles things differently than yours or mine might. But
they can learn!

Y ou may wonder why the primary focusin this manual ison learning disabilities. There are
two reasons for this. Firstly, learning disabilities, given that they are invisible, are much less
likely to be recognized in the population of new Canadians than physical disabilities. And
yet, when it comes to learning a new language, literacy skills and acquiring a new culture, a
learning disability may turn out to be a greater barrier than the other more visible disabilities.

Secondly, we know that the understanding and acceptance of learning disabilities varies
throughout the world. For example, there are many places right here in North Americawhere
people do not believe that learning disabilities exist. Then, people who have learning
disabilities are led to believe that they are Slow learners. In other cases people have grown
up, developing their own coping mechanisms, such that they function well and can avoid the
need for certain academic skills. An example of this might be someone who, using his
excellent verbal and entrepreneuria skills has been successful in running his own business,
without having to do any reading and writing, since most of the business transactions were
verbal. For such anindividual learning literacy skillsin a new language may be very
difficult. After many years of competence, he has gone from being a successful businessman
to apoor learner. It isnot surprising that the difficulties that they encounter in these
programmes may turn out to be a major shock for some learners. In such cases, agood
understanding of learning disabilities, if that turns out to be the problem, isimperative in
order to assist the learner to learn to cope in the new language as quickly and aswell as
possible.

It isimportant to recognize that some of the difficulties exhibited by learners in your
programme, such as difficulties with grammar or syntax, may have absolutely nothing to do
with learning disabilities. These may be due to the fact that the individual needs to be taught
differently for awhile or hasto overcome a high level of stress arising from his or her recent
history or has to become familiar with the Canadian style and way of language teaching
and/or learning.

For example, if you notice that alearner reverses the way he or she reads or writes English
and you know that this individual's mother tongue is written from right to left, then you are
much less likely to think of dyslexia as the cause of the reversals, even if they persist.
Similarly, learners whose mother tongue is written in a pictographic rather than phonetic
mode, such as Chinese, may have trouble with the traditional sound symbol relationships of
English. This could be but probably will not turn out to be the symptom of alearning
disability.
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Our assessment tool will alow you to sort out some of these differences. In other words, it
will help you to identify the presence of learning disabilities or the reasons for the
individua's learning difficulties, if they do not have alearning disability.

You may find at first, as you read about learning disabilities and work on learning to
differentiate them from other causes of difficulties, that you think that everyone, including
yourself, has alearning disability. Don't worry! This usually turns out to be a passing phase.

Y ou will have to remind yourself, frequently perhaps at first, that you cannot cause someone
to develop learning disabilities nor do people acquire learning disabilities, as aresult of
enrolling in a second language programme. The people in your programme whose
difficulties with learning English are due to alearning disability had those same difficultiesin
learning to function in their mother tongue. Thisiswhy it isimportant to look at the learner's
functioning in avariety of areas including their literacy skills, and not just at their fluency in
English.

Once you have become comfortable with identifying these disabilities, then you will have to
focus on two other issues.

One is how you modify your programme so that the teaching method complements the
learning style and strengths of the learner and secondly, how to ensure that the learner
understands and becomes comfortable with the identification that you may have made of any
special learning needs that he or she has. Thisis not an easy task, but in our experience
sensitive caring teachers can certainly learn how to do it without destroying their learners' self
esteem and willingness to persevere with learning.

A similar need had been identified within Ontario's existing literacy programmes. The
excellent reception given to the handbook written for literacy practitioners called Tar get
Literacy, demonstrated that such a manua accompanied by training workshops enables
literacy practitionersto identify the presence and type of learning disabilitiesin their learner
population and address and meet their needs effectively.

Linksin Learning will not turn you into alearning disabilities or special needs specialist.
Y ou do not need such expertise to meet the needs of hew Canadians who wish to learn
English language and literacy skills and who have special needs. The right attitude coupled
with common sense are the most important components here. If in doubt, trust your
experience and your instincts!

Nor does this manual offer you a collection of prescriptionsto "cure" these special needs.
Remember, alearning disability and the other conditions included in this manual are not
diseases to be cured or things that can be fixed. The people who have them do not need to be
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"fixed" either. Rather, they need to understand what is going on, what kind of a special need
they may have and how they can cope with or compensate for its presence. The learners and
you, the teachers, must both accept and understand that successis possible. With the right
kind of help most people with learning disabilities can and do learn.

We began with a personal anecdote - let us finish with one.

"Itisdifficult to fully explain to people who do not toil daily with the
frustration of a learning disability, what it isreally like to be so
afflicted. Living with a learning disability is not merely continual
feelings of stupidity, depression and insufficiency - it is much more.
For most, it is a defensive lifestyle, a life full of unpleasant surprises
that continually cut down any tender young shoots of optimism that
may emerge. Itistimorously waiting for that ultimate error that will
destroy all the modest success and keep you down forever.

Hereisan example. The dentist's receptionist handed me a medical
insurance formto fill out prior to a recent appointment. | had just
begun flipping through the pages in a magazine when | sensed
someone standing beside me and about to speak. | looked up and
there stood the receptionist, my form clutched tightly in her hand.
Then she bellowed, in a tone that could easily have been heard out in
the street, Mr. Van Loon, surely we can do better than this! Then she
handed me back the form together with a new one. | had misread the
instructions below the lines and my name and policy numbers were
both in the wrong place. Also, | had signed where the dentist was
supposed to sign.”

(Reprinted by permission of Jon Van Loon, Ph.D.)
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INTRODUCTION TO LEARNING DISABILITIES

L earning disabilities: the background

Learning disabilities are a group or cluster of significant difficulties that some people have
with processing information in the conventional manner. People with learning disabilities
represent 10% of the general population. In spite of having reasonable ability and average
intelligence, these people face major barriers to learning which go way beyond the normal
range of strengths, weaknesses or variationsin learning style. Learning disabilities are areal
disability.

Unfortunately, some people still don't believe learning disabilities exist. They think that
people claim to have a learning disability to get out of doing things that they don't want to do,
or because they lack ability. A learning disability is not a crutch for lazy, unmotivated
people. It does not provide an easy explanation for people who lack ability. Learning how to
deal with alearning disability takes hard work and determination.

If you are interested in learning more about the history of learning disabilities and how our
understanding of this condition and its impacts has improved over the past few decades,
please read Appendix 4, entitled A historical review.

Learningto live with alearning disability

Research tells us that the first key step for a person who has an invisible disability such asa
learning disability, isto "reframe" his or her own self image in the context of "Yes, | have a
learning disability, but | am O.K., | can still be an able person.” Such self awareness does
not develop in avacuum and calls for knowledge and understanding on the part of the person
who has the condition as well as acceptance and support from those who are important in the
person's life, including family, friends, teachers and other professionals. Thisiswhy an
understanding of learning disabilities and their implications for the lives of peopleis so
important for just about everybody. There are no people that | know of who do not know
someone who has alearning disability. And even if they don't necessarily know what it is,
when it is described in some detail, amost invariably they will say " Ah, now | understand
what's going on!"

Wouldn't it be great if such understanding was assured, so that having alearning disability
and receiving the necessary accommaodation would be no more noteworthy than having to
wear glasses or being left handed. A little bit different, but within the mainstream!

The causes and identification of learning disabilities
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Today we know that there are many factors which may influence the development of learning
disabilities. These include genetic inheritance, exposure to drugs, smoking and al cohol
during prenatal development, immature development of the nervous system, etc. Advances
in medical technology which assist with the survival of new babies who are quite premature,
of low birth wight or are born addicted to drugs such as crack, have actually increased the
incidence of learning disabilities. Thisisan interesting contrast to the elimination of certain
other disabling conditions through improved medical technology such as inoculation against
German measles and the identification of certain enzyme and chemical deficiencies at the
time of birth.

It can now also be demonstrated quite conclusively through such high technology processes
as CAT scans, PET scans, certain computerized el ectroencephal ograms and others, that
learning disabilities can be attributed to a central nervous system dysfunction or differential
function. The value of thisinformation is not so much that each person suspected of having a
learning disability should be tested this way, but rather that those who have been led to
believe that it is somehow their fault that they have these problems can be reassured that
having alearning disability is not anyone's fault. Further, that they cannot make it go away
by doing certain things.

It isimportant to realize that occasionally learning disabilities are not congenital but are
acquired, primarily as aresult of damage or injury to the brain. Such diverse conditions as
strokes, multiple sclerosis, traumatic head injury, convulsions due to a very high fever may
create secondary or acquired learning disabilities. Post-traumatic stress syndrome also gives
rise to symptoms which are similar to or are actually acquired learning disabilities. Thisis
significant within the LINC environment, since the victims of torture and individuas who
have had traumatic experiences such as being held in prison or a concentration camp for a
long time often devel op post-traumatic stress syndrome.

It isinteresting to note that while congenital learning disabilities tend to occur in many more
males than females, (80% males, 20% females), this divergence does not appear to be the
case for the acquired condition. This certainly supports the theories correlating the presence
of learning disabilities to genetic and developmental causes, given that the male nervous
system is much more vulnerable at the time of birth than the female one.

Before looking at the types and manifestations of learning disabilities, it is worth reiterating
that people who have learning disabilities have at least average ability. Therefore, provided
they get the necessary help to develop appropriate coping and compensatory strategies and
have access to accommodation, usually they can learn and be successful at functioning at or
close to their potential.

The definition of alearning disability

12
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One of the dilemmas facing the person with learning disabilities as well as those who work in
thisfield isthat in addition to the challenge posed by the invisibility of the condition, thereis
no one clearcut definition that everyone accepts. This makes acceptance of the condition asa
real disability quite difficult.

There are variations in intensity and severity in many other disability areas, but this does not
appear to bring into question the validity of the condition as adisability. Although we know
that for example the range of available or residual vision among people described asblind is
quite varied, it has not been necessary to question the existence of blindness or the need to
provide support to those who are described as blind. We also resist trivializing the condition,
just because so many people have to wear glasses to function in their daily lives.

We cannot help believing that people with learning disabilities would have an easier time
looking for acceptance and support if there were an easily understood universally accepted
definition for this condition.

Currently, there are three definitionsin use. These are the definitions devel oped by the
Learning Disabilities Association, the educational system and the World Health
Organization. All three of these appear in the Appendices section of Linksin Learning.

If you are to identify the presence of learning disabilities in the learner population in your
programme and provide programme modifications for them, then you also have to have some
understanding of what exactly you are talking about. The following list may help:

1 A learning disability isareal disability. Itisrecognized in legislation as a handicap
and itisillegal to discriminate against someone on the grounds of having alearning
disability.

2. A learning disability is achronic or lifelong condition of neurological origin, which
selectively interferes with the development, integration and demonstration of both
verbal and non verbal functional abilities.

3. Learning disabilities range from mild to moderate to severe and may appear singly or
in clusters. The more complex the clustering is the more severe are the
manifestations of its presence.

4, Learning disabilities occur in 10% of the population. Those who have them have
average to above average intelligence, with significantly depressed performance in the
areas effected by the learning disability.

5. Learning disabilities can effect any aspect of a person’s life, including academic
learning, employment, social adjustment, self esteem and the tasks of daily life.
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6. Learning disabilities are intrinsic to the individual and may arise from avariety of
genetic, biochemical or developmental causes. They are not due to the presence of
other disabilities or a disadvantaged environment, although they may appear in
conjunction with any of these.

7. People who have learning disabilities are often viewed negatively by themselves as
well as by society. Thisisprimarily due to alack of understanding. With help,
support and accommodation persons with learning disabilities often can achieve as
well as the popul ation which does not have learning disabilities.

The categories and manifestations of learning disabilities

Learning disabilities are usually divided into five categories. Most people who have learning
disabilitieswill have several problem areas. The effects may be mild, moderate or severe.

The five categories are: visual, auditory, motor, organizational, conceptual.

Attention deficit hyperactivity disorder isnot usually considered as a specific learning
disability, however, this condition is quite common among people with learning disabilities.

It would be helpful if we could provide a statistical breakdown of how frequently these
categories occur and in what combinations. At the moment we can't do this, in spite of the
large amount of research that is done by educators, psychol ogists and doctors.

As each category is described below, we have included some comments on how these
conditions may appear in a LINC classroom setting. But it isimportant to recognize that
there is tremendous diversity among the types of learning disabilities, their manifestations
and their impact on those who have them. It isnot feasible to give you a checklist, which
will alow you to carry out an absolute determination that alearner has one of these learning
disabilities.

Let us now consider some of the common manifestations of these five categories of learning
disabilities.

Visual learning disabilities

Visual learning disabilities relate to problems that the human brain has with handling
information that the eyes see. These are not conditions that will be eliminated by the use of
glasses or contact lenses. However, before an identification is made that someone has a
visua learning disability, it isagood ideato ensure that he or she does not need glasses to
address the problem.

14
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InaLINC classroom setting, visua learning disabilities are likely to appear as difficulties
with reading and writing primarily in the literacy component of the programme, as well as
dealing with the variety of other visual information which is around, such as recognizing
people, following a map to the classroom, etc. Certain tasks which are sometimes introduced
into a LINC classroom to provide variety, such as word and crossword puzzles may be very
hard for persons with visua learning disabilities to handle. You may find that they have
suddenly forgotten words and how to write them when it comes to dealing with the down and
across requirements of a puzzle.

The following are some of the more common visua learning disabilities:

Impaired visual perception leads to difficulties in seeing the difference between similar
things, such as similar shaped objects, including letterssuchasb and d

- Poor visual memory results in people not remembering things that they have seen many
times before. This can include such things as peopl€e's faces, words, their own name, and
at what street they need to turn at to get home.

- Figure-ground discrimination is a particularly difficult form of visual perception
problem. A person who has this kind of learning disability is unable to identify a specific
thing when it is surrounded by similar things. For example, the person may not be able to
see the traffic light or the stop sign on a busy street. It can also include many things
related to reading - for example, not being able to find the place to write your name on an
application form.

- Reversal of letters, words and numbersis probably the most common sign of alearning
disability. People who experience reversalstell usthat it is extremely frustrating because
it doesn't happen all the time. Sometimes 41 will appear as 14 and sometimes not. They
have no way of knowing which is correct.

- Visual tracking problems affect a person's ability to follow aline on a page. People who
have this difficulty explain that the words move around on the page, and the lines may
dip off the edge atogether.

Auditory learning disabilities

Auditory problems relate to the processing of information that we hear. A person who has
certain kinds of auditory learning disabilities may appear hearing impaired, yet they do not
need to have louder sounds in order to process them better. In fact, shouting at a person with
an auditory learning disability will generally make things worse rather than better.
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InaLINC classroom setting an auditory learning disability may present in asimilar way to
deafness, in that the individual who has it may appear not to hear what is being said or
appearsto be acareless or ineffective listener. When it comes to the acquisition of a second
language, auditory learning disabilities represent the greatest barrier, followed closely by
conceptual learning disabilities. Y ou may observe that the individual with the auditory
learning disability appears to cope much better in a quiet setting or when you are speaking to
him or her individually. People with auditory learning disabilities are often quite hesitant in
their speech. On the other hand new Canadians who are just beginning to acquire the
language will also demonstrate a similar hesitancy at times. Therefore, we must look for the
pattern of fluency in the learner's mother tongue to establish the cause for the hesitancy
observed.

Auditory learning disabilities include:

- Impaired auditory perception means that the person will not hear everything that is said
or hearsit incorrectly. For example, they may have difficulty with syllables that are not
accented - seven and seventy may sound the same. Similarly, they may not be able to
distinguish between words that sound somewhat aike - for example, how and who.

- Poor auditory memory resultsin a person having difficulty remembering what has been
said. Short term and/or long term memory may be affected. They may remember things
said in the past, but cannot recall their own words from just a moment ago. Or they may
have no long term memory for things they have learned in the past and need to be able to
recall.

- Poor auditory sequencing skills interfere with a person’s ability to follow instructions.
Thisis an extreme form of poor auditory memory. It can cause significant difficultiesin a
classroom, on the job or in socia situations.

- Poor listening skills mean that the person has difficulty selecting the soundsto listen to.
They hear a confusing jumble of unsorted sounds, like having the television, radio and
vacuum cleaner all running at the sametime. A person with poor listening skills may
appear uncaring or uninterested. Obviously, in a second language learning setting this
may result in little or no apparent progress. The manifestations are not so much incorrect
sentence structure or syntax as inappropriate answers to questions asked.

- Speech problems are considered to be a learning disability, when the difficulty lies with
the words used, the sentence structure, the style, rather than articulation problems such as
stuttering. People who have thiskind of alearning disability may sometimes
mispronounce common words, saying "bisghetti" for spaghetti or "hopsital" for hospital.
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They may also mix up their sentences, such as saying "start and restop™ instead of "stop
and restart". Many will consciously choose simple words when they are speaking,
although they understand and can write correctly more suitable and complex words. The
reasons for these difficulties may relate to any of the auditory difficulties described above.

Motor learning disabilities

Motor learning disabilities relate to the various motor functions of the body, including
neuromuscular, sensorimotor and sensory integrative functioning.

InaLINC classroom setting, motor learning disabilities may appear as difficulties with eye-
hand co-ordination in writing or ageneral lack of co-ordination or as clumsiness, which at
times could even result in some minor accidents such as the bumping of desks, the placement
of acup of coffee next to rather than on atable, etc.

Motor learning disabilities include:

- Eye-hand co-ordination problems, which will show up in difficulties with handwriting
and similar activities.

- Small muscle control difficulties may result in awkwardness of certain actions or
misjudging where to place things.

- Largemuscle control difficultieswill show up in clumsiness, awkwardness, difficulties
in certain physical activities such as dancing and sports.

Organizational learning disabilities

Organizational learning disabilities often create major problems. Employers, fellow workers
and family members are inclined to believe that the person who has these problems is lazy or
careless, rather than struggling with a pervasive disability.

InaLINC classroom setting, organizational learning disabilities may appear as problems with
following the correct sequence of activities or tasks, time management problems, etc. The
learner may seem lost or uninterested or unmotivated at times, in spite of the fact that he or
sheisreally anxiousto learn.

Organizational learning disabilities include:
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- Poor ability to organize time results in not meeting deadlines, always being late (or
much too early), having a poor sense of time both in terms of how long something might
take or how much time has passed since a certain event.

- Poor ability to organize tasks results in not understanding the steps required to carry out
aparticular task. These may be such simple things as getting dressed in the morning, or
complex tasks such as planning a party or amove.

- Poor ability to organize space may impact on organizing a closet, desk or kitchen
cabinets or laying out a page in awritten document.

- One of the key learning disabilitiesin this category is the impair ment of executive
function. What thismeansis a person's ability to analyze things, apply information in a
new way or adapt to new circumstances. Clearly, this could be a mgor difficulty for
someone who has recently arrived in Canada.

Conceptual learning disabilities

Conceptual learning disabilities relate to problems someone might have with understanding
abstract concepts, complex language, consequences and other intangible information.

InaLINC classroom setting the person with a conceptual learning disability may appear to be
really slow or uninterested. Conceptual learning disabilities are much harder to identify than
the other categories, especially in a second language learning situation. It is probably harder
to determine whether a person's problems with language are due to this condition or some
other cause especially when we consider cultural variations in body language, socia skills
and language use. For example, among native born Canadians the lack of eye contact with
othersis often considered a sign of a conceptual learning disability. Clearly, thiswould be a
quite inappropriate conclusion if the learner's cultural background is such that direct eye
contact is viewed as bold or even rude. We should not jump too hastily to the conclusion that
anew Canadian has a conceptual learning disability, without significant evidence obtained
from other sources than just their language usage or observable social skill difficulties.

Common signs of conceptual learning disabilities include:

- Difficulty in judging non-ver bal language, such asfacial expressions or body language.
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Difficulty in understanding figur es of speech such as idioms, metaphors or similes.
For example, a person with this difficulty would take an expression like, "It's raining cats
and dogs" literally, and expect to see these animals falling from the sky.

Difficulty in anticipating the future results in a person with this kind of difficulty
wanting to deal with things now. They might not be able to "defer gratification" and
would purchase something today with borrowed money, rather than saving and buying it
later. Difficulty with predicting consequences aso relates to difficulty with anticipating
the future. Theindividua may do something impulsive, without considering its
consequences. Thisisthe kind of difficulty that may lead people with learning
disabilities into contact with the criminal justice system.

Predisposition to rigid thinking means that a person may be unable to see that flexibility
isrequired to deal with asituation. This person will not "see" things in shades of grey, but
only in black and white.

Poor social skillsand social relationships create tremendous problems for many people
with learning disabilities. Some examples are: lacking the "social graces’, not
maintaining eye contact during a conversation, standing too close to another person, using
an inappropriate tone of voice or language. Many people with learning disabilities who
have socia skills deficits, find it very hard to keep ajob.

Some obvious signs of lear ning disabilities: a checklist

>

Overactive or impulsive behaviour. Easily distracted by other sounds and activitiesin the
area. Moves around agreat deal, fidgets. Speaks too softly or too loudly.

Uneven achievement, varying from task to task and time to time.

Can't estimate time or distance with reasonable accuracy or consistency.

Poor memory. Getslost easily.

Difficulty in grasping abstract ideas or relationships.

Doesn't follow what you are saying:

- can't answer questions appropriately.
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- misses the point of discussions.
- has trouble following verbal and/or written directions.
- hasto look intently at speaker to understand what is being said.
- takes along time to answer a simple question.
- daydreams.
- appears to be confused or "slow".
- talks to sdlf.
- makes irrelevant remarks in conversation.
- has difficulties with asking questions
» Can't read and/or write well or at an age appropriate level.
» Can't relate eventsin proper sequence.
» Can verbalize but can't write well.
» Hasdifficulty in expressing thoughts.
> Doesn't read documents before signing.
» Won't fill out formsor fills them out incorrectly or with difficulty.
» Doesn't remember or won't give address, phone number, etc.
» Shows wide variation in moods and responsiveness.

» Hasapoor self concept.

» Shows mixed or confused laterality - for example, may use right hand to catch a ball and
left foot to kick it.

No one person will manifest all or even most of these signs of learning disabilities. Most
people with learning disabilities will show quite afew of these signs of learning disabilities.
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On the other hand, many others may display one or two of these signs without necessarily
having a specific learning disability.

Strengths, weaknesses and learning styles

It may seem like acliche, but we all learn differently. Everyone has some areas of strength
and some areas of weakness. There are some things that we do well and we usually enjoy
doing these. There are other things that we don't particularly like to do, but given that we
cannot avoid them or pass them to someone el se to do, we persevere and either learn a quick
way of disposing of the task or we grin and bear it. There are other things that we avoid at all
costs, because we know that we simply cannot do them without either looking foolish or
without significant pain. We usually tend to know this about ourselves and can often
describe our own strengths and weaknesses and what works for us. For example, if we ask
several people about how they plan for atrip to the supermarket, we shall discover that some
people write a detailed shopping list, some jot down afew notes, some glance in the pantry
and then set out, while others just know what they need by looking around at the supermarket
shelves. Obvioudly, there are no right or wrong ways of creating a shopping list. But, if you
constantly run out milk or some other staple, because your method is inefficient and does not
work for you or your family, then you might have to think about how you might change how
you handle such aroutine task.

Traditional educational methods, including remedial teaching, tend to be based on the fact
that the magjority of learners function within the normal range for most of the routine tasks of
daily living. That means that most learners will achieve an acceptable level of performance
with the regular practice of certain skills.

Therefore, a person who hasn't learned to read in school but doeslearn in aliteracy
programme with the individualized attention from aliteracy tutor, may have some difficulties
within the normal range. However, that person almost certainly does not have alearning
disability.

Remember: people who have trouble with reading may have learning disabilities, but the
majority don't. Similarly, people will learn a second language at varying rates, but the
majority will be successful sooner or later. Just because they learn more slowly than you did,
that does not mean that they have alearning disability in this area.

Y ou will sometimes hear the statement that we all have some learning disabilities. Thisis
not true! We al have strengths and weaknesses as well as different learning style
preferences, but this must not be mixed up with having alearning disability.

Wheredo learning stylescomein?
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Just like our varied strengths and weaknesses, we all have a preferred learning style or
modality. There are three predominant learning styles - visua (learning by seeing things),
auditory (learning by hearing things) and kinesthetic, (Iearning by doing things). If you
review the listed characteristics, you will probably recognize your own learning style. Most
people fit into the overlapping areas (see the chart below). That means that although they
may definitely have a preferred learning style, they can aso learn through the other
modalities. They may find it harder or less comfortable, but they can usually adjust or adapt.
Clearly thisis not the same as having alearning disability!
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L earning modality chart

isual Learner

- remembers visual details
-follows along when others read
- prefers to see what's to be learned
- needs written instructions

wing lectures.

Learner

Kinesthetic Learne

enjoys oral discussion

- has to do it to know it

studies by talking aloud

- prefers activity based learning
- requires oral explanations

studies by writing over and over - has trouble with written direction

- reinforces_doing a task b

through it
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Building on modality preferences

In alanguage programme, it is helpful if the teacher is conscious of and tries to build on the
learners preferred learning modalities. In practice this means that the teacher must utilize all
three modalities in the process.

Many people are quite aware of their learning style and if asked can describe it quite well. It
isimportant to recognize that changing to a new language will not interfere with someone's
learning style preference, even if the new language is quite different from the learner's mother
tongue. For example, a new Canadian may have mgjor difficulties with reading English,
given that he cannot at the time of enrollment recognize the letters of the English alphabet. If
however his preferred learning style is visual, then thiswill persist and he or she may well
have difficulties in a programme which focuses almost exclusively on spoken material and
auditory skills.

It isimportant to differentiate between learning styles and learning disabilities. It realy helps
if you can do this both from the point of view of helping the learners in your programme
reinforce their preferred learning style and recognizing how you might improve your teaching
methodology so that you don't inadvertently favour your preferred learning style as your
teaching style.

Y ou can check your own learning style as described in Appendix 6. Then you can see how
you might use this information to strengthen the way you teach to all three modalities.

Theimpact of stress

There is no question that stressis afactor in everyone's ability to learn. For many people
some stressis areally positive influence. But excessive amounts of stress tends to result in
people becoming virtually paralyzed and unable to cope. For example, not being able to read
when society places such an emphasis on reading is a source of stressfor anyone. "l must be
stupid!" isacommon reaction, whether it is stated or only thought.

Not being able to function effectively in the language of the country in which we live and
where we have to earn aliving can aso be extremely stressful, especialy if we were
competent and successful in the past in the country where we lived before.

For the person who has learning disabilities, stress can be particularly difficult to handle. The
ability to deal with the effects of the learning disability dependsto a great extent on the
person's confidence and willingness to take risks. Regardless of the reason why alearner isn't
succeeding, it isimportant to reduce the stress level in the learning environment as much as
possible. A working relationship based on mutual trust and respect will boost the learner's
confidence and make learning easier.

Theissue of speed of learning
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Both in this manual and elsewhere in information relating to learning disabilities, you will
note the great stress that is placed on the fact that persons with learning disabilities have at
least average intelligence. Most of the definitions refer to the discrepancy between potentia
and performance for those who have been identified or are suspected of having alearning
disability. They also tend to stress that alearning disability is not due to mental retardation
(Ministry of Education definition) or general intellectual retardation (World Health
Organization definition). It isimportant to recognize that the reason for this exclusion is not
because we value less those who are truly slower learners, perhaps because of a
developmental disability or some other cause. Rather, we want to ensure that, even whileitis
recognized that some people with learning disabilities will carry out certain tasks more
slowly than others with asimilar intellectual potential, the outcome or product of the learning
process ultimately will not be inferior.

An analogy that we sometimes use to explain thisis acomparison with acar. Different cars
take different amounts of time to reach the one hundred kilometre speed limit on the
highway. But provided that once they reach that speed they can maintain it safely and
efficiently, then we are likely to be quite satisfied with it.

What this meansis that we have to learn to differentiate between those for whom we need to
alter our expectation of speed of learning and efficiency of using information, once the
learning process has taken place. Y ou will find more information about how you might do
thisin the section on programme modifications further on in this manual.

Characteristics of the adult learner who haslear ning disabilities

By the time persons with learning disabilities grow up they may be discouraged, depressed,
overwhelmed and angry. Their life experiences may have appeared to them to be little more
than a collection of accumulated failures, subtle and overt rgjections, and feelings that they
never were able to meet the expectations of parents, educators, peers, themselves and society.
At the same time, many adults with learning disabilities feel that they should have overcome
or learned to cope with their learning disabilities. Those who have not done so, often cover
up the more obvious signs of having alearning disability by altering their behaviour. Many
of them avoid situations where they may have to engage in atask with which they have major
difficulties. However, sometimes thisis not possible and they have to persevere with things
in spite of their difficulties.

The following characteristics are usually described in the literature as some of the specific
observable manifestations of the presence of alearning disability in adolescence or
adulthood. No one person will manifest all of these characteristics.

1. Inadequate or uneven academic skills:

Linksin Learning

25



A learning disability often interferes with the acquisition and application of basic
academic skills. Therefore, the demonstrated performance of academic skills may be at
odds with the person's intelligence and level of schooling. Further, many people with
learning disabilities prefer to drop out of educational or training programmes, rather than
persevere with limited or no success in an educational setting.

. Poor or slow communication skills:

A person who appears to be of average intelligence, but is not able to handle the input
and/or output of information as efficiently or as fast as one would expect, may have a
learning disability. He may misunderstand questions, give responses which are off topic,
or leave out pieces of information. If provided with cues, prompts and extratime to
process the material, then their innate ability allows them to give competent answers to
guestions to which, when pressured, they may just say "I don't know." It isimportant that
this reduced speed of function is differentiated from the difficulties presented by a person
who has developmental disabilities.

Clearly it isimportant to differentiate between new Canadians who have just begun to
learn English and people whose language use is poor due to alearning disability.

. Poor social skills:

Signsto watch for might include lack of emotional expression, constantly interrupting the
conversation of others, poor eye contact, lack of facial expression and impulsivity. Some
persons with learning disabilities are unable to read social cues any more efficiently than
they are able to read the printed word. They don't monitor their social behaviours any
more effectively than they proofread their written work, and don't take interactional
language in context, just as they don't read in context. Others are no more adept in
expressing themselves socially than they are at dealing with linguistic or motor activities.

Inadequate perception of one's own and others social messages, difficulty with perception
and expression of emotions, and immature behaviour have created significant problems
for those who have learning disabilities, when it comesto job skills, as well as the
establishment of casual and intimate relationships. Many people with learning disabilities
use so much energy trying to appear "normal” that they have less energy to devote to
socia information processing. Others do not even attempt to problem solve social
situations and do not select appropriate strategies.

Again, we must not confuse cultural variations with poor social skills due to learning
disabilities.

4. Defensiveness and poor self esteem:
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A person with alearning disability is often defensive due to the past patterns of failurein
hisor her life. Such defensiveness manifestsitself in the reluctance to take risks or in
rejecting positive suggestions from others. Their poor self esteem is often the result of
internalizing and adopting the most negative self image portrayed by others to the person
with learning disabilities. They commonly state that they must be stupid.

. Learned helplessness:

Because of their unsuccessful attempts at achieving success, a person with alearning
disability may feel victimized. Constant failure is attributed to alack of understanding,
stupidity or the malicious intent of others. These people will often wait for others to find
solutions to their problems instead of taking the responsibility for accommodating their
learning disability. They sometimes seem to assume that magical outcomes will occur
and things will be resolved without their participation.

Such thought processes are related to deficits in cause/effect reasoning and poor temporal
imagery. This means that one has trouble imagining the steps that |ead to an outcome, and
to organize one's time and tasks so that they will culminate in adesired outcome. Since
some of the person's experiences appeared to have occurred in the past without an
apparently logical cause and effect relationship, such as passing a grade when one hasn't
perceived oneself as meriting such an outcome, the tendency to expect magical outcomes
becomesreinforced. Additionally, if the person feels that nothing that he/she
accomplishes academically, socialy, athletically or vocationally is valued by peers,
teachers or family, he or she might as well fantasize and indulge in unrealistic aspirations.
Alternatively if few past efforts or behaviours have resulted in success, he or she may
well be unaware of the ingredients of a successful outcome and the difference between
one's wishes and goals.

People with learning disabilities do not have areservoir of past successes to fall back on
after they fail at atask. Failure has amost certainly been programmed into their lives due
to the fact that failure is the single most reinforced consequence that they know.

It isimportant for persons with learning disabilities to appreciate that all of us, in the
process of choosing avocation, must discard many possibilities because we lack the skills
and aptitude to succeed in some pursuits.  Undoubtedly, the person with alearning
disability has to discard more vocational possibilities than many of the rest of us do, but it
is helpful for him/her to appreciate that the processis universal.

You may well feel that some of these needs are remarkably similar to the needs of
newcomers to Canada. This similarity has not escaped us. In fact, we feel that while it
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would be a great mistake to suggest that there are great similarities between having
learning disabilities and being a new Canadian, we feel confident that if you are a
successful, sensitive and caring teacher of newcomers then you will probably find it quite
easy to transfer some of those skills to teaching students with learning disabilities in your
program.

What can be done to help people with such difficulties?

As mentioned earlier, thereis no recipe for solving the problems presented by learning
disabilities. Neither you nor the person who has them can make the learning disability go
away. You must try to understand the strengths, learning styles and learning goals of the
individual learner and then use all of thisinformation to overcome or compensate for the
difficulties presented. Y ou may want to consider the following list offered by professionals
regarding the needs of the learner with learning disabilities.

1. The need to be treated with respect and dignity in a non-threatening environment:

Because of the past patterns of failure, the level of learned hel plessness and the often negative
attitudes, persons with learning disabilities are often treated quite poorly by society asa
whole. Y et experience has shown that if they are treated with respect and are accorded a
sense of personal dignity, they are much more likely to be successful.

2. Theneed to berecognized as an individual, who has abilities and strengths aswell as
alearning disability:

In the same way that every person wishes to be recognized as a unique individual with a
different set of strengths and weaknesses, the learner with alearning disability wants to be
seen as a person first, rather than as a member of the learning disabled group. Whileit is
important that the learner accept and understand the difficulties that he or she has and what
their implications are now and in the future, the single most important factor for future
successisaleve of realistic and positive self esteem. Instead of feeling that he or she must
be stupid to have the kind of difficulties that they are experiencing, they should be able to feel
and state: " Yes, | have a learning disability, but | am able".

3. The need to have coping and compensatory strategiesidentified:

Learning disabilities are for life. Therefore, it is very important that people with learning
disabilities acquire strategies for coping with the effects of their specific learning disabilities.
Some people are very good at developing their own strategies. However, many more of them
do not redlly realize that others do not see, hear or do things the same way asthey do. Itis
important that each learner is helped to recognize the difference between coping and
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compensation. They must also be helped to accept that coping and compensation for a
learning disability is not cheating or getting an unfair advantage.

4. Theneed for accommodation and theright toreceiveit:

Each person with learning disabilities will require some accommodation to assist them to be
successful in an academic or aworkplace setting. Depending upon the specific needs and
difficulties present, these accommodations will vary. In some cases they will include access
to assistive devices such as calculators or taperecorders, whilein other cases they may need
an environmental modification such as access to a quiet location in which to carry out
demanding tasks. The person who has learning disabilities must be helped to understand that
he or she has aright to expect such accommodations under Ontario law and that receiving
them is not an unfair advantage that others do not have.

What about testing?

When someone istold they probably have alearning disability, they often ask if they should
be tested.

Testing for learning disabilities is complex and expensive. Also, quite oftenit isn't
necessary. For example, the interview style assessment in this book is adequate to help you
identify ways to modify your programme to meet most learners needs. Similarly, if the
learner's goal isto get and keep ajob, a psychological assessment is probably not needed.

So why test at all?

» Testing can reassure the person who has aways wondered why he or she was having
trouble with learning.

> It can provide peace of mind.

> |If thereisgreat difficulty with establishing how the person who has learning disabilities
can be helped to devel op coping strategies, testing may provide the clues.

» It can aso provide the type of verification that is sometimes needed within the law. But
nobody should go for testing just because they think or someone told them that it's the
thing to do.

What aretheissuesto consider when someone isthinking about testing?
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Since learning disabilities are a type of neurological dysfunction, formal diagnosis of their
presence can only be made by a qualified psychologist or an appropriately qualified medical
practitioner, such as a psychiatrist or neurologist. Thisislegislated in Ontario by the Health
Disciplines Act. A listing of private psychologists is available from the Learning Disabilities
Association. Such testing is not currently covered by OHIP and is usually very expensive.

Educational testing may identify that the person tested functions at an academic level below
that expected. However, even with a significant discrepancy, there is no proof that thisis
necessarily due to alearning disability. Some post-secondary educational institutions will
test adults who are enrolled in their programmes. Similarly, some school boards may provide
assessment services to adults who have re-entered the educational system as regular students.

Vocational testing is usually available through the various employment centres and

vocational rehabilitation programmes. Such testing may hint at the presence of alearning
disability, but will not be considered an absolute proof. In many instances, such hints or
indicators are adequate to initiate some intervention. If such intervention or accommodation
works and the individual beginsto learn to cope with the existing demands, then there may be
no need to pursue aformal assessment.

Theimpact of learning disabilities on the learning process

Learning as a human endeavour tendsto follow alogical process. Learning disabilities may
impact any stage of this process or even several stages. They are described as information
processing deficits because they may result in impairments in one or more of the following:

> perception which is the process whereby the brain recognizes and receives sensory input
information;

» discrimination which isthe process whereby the brain sorts out the sensory information
received and ensures that it is differentiated from other, similar information;

» sequencing which isthe process whereby the brain organizes the sensory information
into some logical order;

> integration which is the process whereby the brain sorts, organizes, stores and rearranges
information;

» memory both in terms of retention and recall;
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» cognitive skills, which allow the brain to utilize the information for the varied purposes
of thinking, comprehension, analysis, evaluation, etc.

» the speed with which any of these processing tasks are carried out.

Theimpact of learning disabilities on language lear ning

The way learning disabilities impact the learning of language is remarkably consistent,
whether the language that the individual islearning isafirst or second language. What is
different in the case of LINC programmes s that the learners are adults and that their
language learning is just one of the things that they are involved in, instead of their primary
activity.

Children acquire fluency in their mother tongue in aremarkably consistent manner,
regardless what that mother tongueis. There are clear cut milestone expectations as to when
achild will begin to say hisor her first words, sentences, etc. These milestones of course
describe the child with an intact ability to acquire and process language and will not always
apply to children with disabilities.

It is usually recommended that if achild has not begun to speak in some recognizable form
by the age of fourteen to sixteen months, then it is advisable to have ahearing test. If it
should be found that the child is hearing impaired, then there are ways to teach the child
some augmented or alternative communication skills. Regrettably, for the child who can hear
but cannot process efficiently or correctly what he hears and cannot reproduce it as
intelligible speech, there isn't the same kind of support system. This creates a major
disadvantage for the child who has moderate to severe auditory learning disabilities.

While auditory skills are the most important in the initial stages of language learning, other
types of learning disabilities will interfere. In order to listen and speak well, the individual
also has to comprehend what has been said to him and how he needs to respond. Therefore,
learning disabilities that impact the reception of visual information, organizational skill
deficits and conceptual learning disabilities may al impact the ability to acquire language.

Of course, the vast majority of people do learn to speak and process their mother tongue.
However, their fluency and diversity of language use will depend on their brain's ability to
handle these complex tasks. For some people with language learning disabilities, i.e. a
combination of avariety of deficits, such as those described above, listening and speaking
will always be a difficult task.
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When it comes to the learning of a second language in childhood, many children with
learning disabilities will try to avoid this. Much of the available research relating to second
language learning has been based on children's experiences in the very popular French
immersion programmes and the almost universally compulsory French as a second language
programmes in our schools. These research findings ssimply do not help us with helping
adults with learning disabilities to learn English as a second or perhaps third language.

Adults with learning disabilities will find that their difficulties with language learning will
have persisted from childhood. For many of them thiswill be quite a shock, since they may
not remember the difficulties that they had with learning their mother tongue. Therefore,
given that they are probably quite reasonably comfortable and fluent in their first language,
they are likely to interpret their difficulties as a sign of stupidity or poor teaching, rather than
the barrier which they had had to overcome before.

In childhood they were of course totally immersed in the language and participated willingly
or even eagerly in the games, rhymes, story telling and endless repetition which facilitates
language learning. In adulthood, they may be quite reluctant to be part of an interactive or
participatory, primarily oral language programme. If their education during their school years
focused on memorization, rigorous structure and repetition of what the teacher had to say,
then they will be reluctant to shift to a process that they interpret as childish or as play. If this
reluctance is then compounded by the presence of an auditory learning disability, then they
are even more likely to sit back and not participate in what isgoing on inthe LINC
classroom.

For most adult second language learners and in particular the ones who have learning
disabilities the teaching process must be highly flexible, allowing the learner to feel
comfortable with what is going on and ensuring that each learner can experience some
success in some part of the programme. Thisis particularly important for those who are
having really major difficulties.

Obvioudly there are other factors which come into play for al learners, such as their current
level of acculturation, their circumstances in the community and at home, the level of support
within their families. These will influence their willingness to engage in the learning task, to
take risks by answering questions, sharing information and experiences with their fellow
learners. Given the past experiences of learners who have learning disabilities, these may be
formidable tasks, which will call for a great deal more modification and accommodation than
the teachers have been used to provide.

Theimpact of learning disabilitieson learning to read and write

Practising the skills of reading and writing are an integral part of language learning for adults
who are engaged in second language learning. In this section we shall review briefly some of
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the reasons why people who have average ability have difficulty with mastering the tasks of
reading and writing.

Difficulty with reading is the most commonly recognized sign of alearning disability. Most
people have heard of dyslexiaand can identify the reversal of letters or words as a common
symptom of having alearning disability. In fact, approximately 50% of those who have
learning disabilities, i.e. 5% of the general population, have reading disabilities, usually some
form of dysexia

There has been much debate about the causes of dyslexia, i.e. whether it isavisually based
deficit or whether it islanguage based. It isnot particularly important for us to engage in this
debate. Thefact isthat people who have dyslexia have significant difficulties with
processing written language, i.e. reading, writing and spelling.

In identifying the signs of learning disabilities in those who have reading difficulties, you will
observe some or most of the following:

- dow rate of reading;

- trying to decode each word letter by letter or syllable by syllable, but not being able to
blend it into awhole;

- trying to read word by word, without recognizing any phrases,

- difficulty with discriminating between words with similar letter sequences, such as tractor
and attractive;

- directional confusion for letterssuch asp, b, q, d;

- poor visual memory for letters, words, phrases, resulting in mispronunciation or non-
recognition of even the most common words;

- omission of letters or even words in a sequence;

- poor tracking, i.e. moving from the middle of one line to the end of another, omitting
what came between,

- not reading for sense or meaning and making poor guesses at words;
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- not being ableto fill in missing letters or words to create sense (failure with cloze tasks)

- decoding but not comprehending what is being read,;

- decoding but not recalling what has been read.

Aswereview thislengthy list, it is not surprising that difficulties with reading are so
common among persons with learning disabilities. All five categories of learning disabilities
have an impact on the skills of reading and writing.

Visual learning disabilities include difficulties with visual perception, tracking, reversals,
visual memory, al of which are components of reading and writing. Learning to read using
flash cards and the whole language method may be quite hard for someone who has visual
learning disabilities.

Auditory learning disabilities will impact reading skillsin the areas of sound-symbol
relationships and the problems of blending sounds to create words. The use of phonics may
be very hard for someone who has auditory learning disabilities.

Motor learning disabilities, especially when they impact eye-hand co-ordination, oculo-
motor co-ordination and sensory integration deficits, will impact the ability to read and write.

In addition to the obvious difficulties in producing written material, the ability of the eyesto
scan and the ability of the brain to integrate the information received through both eyes at the
same time may be effected. For some persons with motor learning disabilities, printing is the
only successful method of writing, while for others, cursive writing provesto be easier from
the start and they have significant difficulties with printing.

Organizational lear ning disabilities create problems with the sequencing of tasks and
information, as well as the establishment of right-left laterality. Deficitsin both of these
areas will impact the ability to read.

Conceptual learning disabilities impact the comprehension of abstract ideas, concepts and
figures of speech. Since reading calls for comprehension, thinking, guessing and risk taking,
those who have conceptual learning disabilities will often have difficulties in the "meaning"
part of the reading process. In other words, they may be able to decode successfully the
printed word, but not derive the necessary meaning from it.
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Many teachers spend a great deal of their professional development time on learning how to
improve their ability to teach reading to students with learning disabilities. In spite of this
many students with learning disabilities |eave the educationa system with limited reading
skills. Others have never had their learning disabilities identified. Frequently their enrolment
in an adult literacy programme provides the first hint that they may have some problems
beyond inadequate education. Then it isup to the literacy tutor with whom they are working
to identify what help might be needed to enable the learner with learning disabilities to learn
to read.

Many programmes for adults are based on the concept of remedial teaching. This meansthe
reteaching of skillsthat have been taught before, but have not been learned. Quite frequently,
the teaching process used for reteaching is the same as had been used before. For many
people who have trouble with reading this works well, especialy if the remediation is offered
at adightly slower pace or uses materials which the learner isreally keen to learn.

For those who have not regularly attended school in the past, the use of developmental
reading instruction may be the most beneficial. This callsfor the step by step teaching of
basic skills, but utilizing adult materials. Sometimes the learner will reach a plateau or even
regress alittle bit and then the more traditional remedial techniques of reteach/relearn may be
helpful.

In adult programmes, the teacher must function as the "guide on the side" rather than the
"sage on the stage." In other words, the roleisto facilitate the learner's progress - in learning,
coping, and developing a positive self image as an able learner. They cannot lay down
expectations that have nothing to do with the learner'sinterests or goalsin life. Programmes
should not rely on predetermined curriculum and evaluation methods. Rather they should
develop the curriculum to meet the learner's needs and strengths, and assess the learner's
progress against his or her own goals.

Teachers may have to try several things before they hit on the best method. That is okay. The
best advice isto trust your own instincts and your learner'sinterests. Don't be afraid to use
lots of different materials or assistive devices such as atape recorder. Learning anew
language and skillsis ultimately about successin life and achieving goals rather than just
about learning to speak or read. Confidence, common sense and the information provided by
the learner go along way in assisting teachers and learners to achieve success together.

The literacy component of a second language learning programme must build on all of these
recommendations. It isimportant to sort out whether the difficultiesthat alearner is
experiencing are due to the differences between written English and his or her mother tongue
or whether the individual has limited or no literacy skillsin any language. Further, if that is
the case, then it will help you and the learner to know whether thisis due to limited or no
schooling in the past or poor progress due to a possible learning or other disability.
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A summary of thekey points:

>

>

Learning disabilities are a series of information processing difficulties which effect 10%
of the population, with males outnumbering females by four to one;

Learning disabilities are now recognized as a neurological disability, i.e. the result of a
difference in the human brain structure;

Learning disabilities may occur in people of any ethnic, racial or linguistic background
and in any socio-economic group;

People who have learning disabilities are usually born with them and the effects are
lifelong;

Learning disabilities may on occasion be the result of an iliness, injury, accident or
trauma;

People who have learning disabilities are of average intelligence and should not be
confused with or viewed as slow learners or lazy or unmotivated;

There are five categories of learning disabilities. These are visual, auditory, motor,
organizational and conceptual learning disabilities;

In adults the most common characteristics of the presence of alearning
disability are: poor or uneven academic achievement,

difficulty with language usage,

poor organizational and/or sequencing skills,

poor or inappropriate social skills

It isimportant to understand that second language learners may show some of these
characteristics due to their short term problems with acquiring the second language as
well astheir cultural differences. We must not jump too quickly to seeing alearning
disability where there isn't one!

Learning disabilities impact the learning process, including language learning and the
acquisition of literacy skills;

People with learning disabilities can learn, provided they have access to a modified
teaching process and the requisite accommodation;

People with learning disabilities have areas of strength which can frequently help them to
cope with and compensate for the effects of their learning disabilities;

Learning disabilities are not the same as differencesin learning styles, nor are they just a
matter of strengths and weaknesses. They are real disabilities.

In order to be truly successful, people with learning disabilities need to have a good
understanding of their disabilities and what they mean in the various contexts of their
lives,

As a successful teacher of learners in second language and literacy programmes, you can
learn to be a successful teacher of learners with learning disabilities. All you need to do
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is persevere with understanding this material and then use the information with common
sense. Listen to the learner, he or she may be the best source of information on what
modifications are working.
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ASSESSMENT INTERVIEW

Having reviewed the section on learning disabilities, strengths and weaknesses and
learning styles, it is now time to embark on the practical application of this
information. In this section you will find a step by step process for conducting an
interview to determine the probable cause of the difficulty the student hasin learning
language and literacy skillsin the LINC or other programme. The section also
reviews how you might interpret the results of the interview and share the information
with the student. Thereis also some discussion about the use of interpretersin
carrying out the interview.

Getting started

Adults who enroll in a programme for learning English and literacy skills bring many
things from their past experiences with them which may effect or influence their
progress. No two people, even if their circumstances are amost identical, will learnin
exactly the same way and at the same rate. Thereis nothing wrong with that. The
structure of the LINC and other similar programmes is such as to encourage
individualization. Further, Ontario Human Rights legislation mandates the
accommodation of individual special needs in programmes such as these.

The important point is that there should be some progress made and that the learner
should feel that he or she is making some gains. Similarly, the teacher who is
teaching the class should also feel alevel of job satisfaction, arising from the progress
made by his or her students.

Sometimes, teachers will observe almost immediately that someone in their class has
some kind of difficulty. This may be a problem with vision, hearing, speech, mobility
or behaviour. They may also have been told right at the beginning, when this person
enrolled in the programme, that he or she has some difficulties which may interfere
with the learning process. Sometimes the nature of the difficultiesis spelled out in
some detail, while at other times the information is sketchy or incomplete.

If you are told that someone has certain difficulties or an actual disability, and your
observations confirm that this indeed seems to be so, then you may want to consider
using right away some of the modificationslisted in the section on programme
modificationsin this manual. It isimportant for you to know that nothing that is
included in this manual can do any harm either to any of the learners or to you as a
teacher. Our recommendations all fall into the "good teaching techniques' category
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and you may find that they benefit other |earners about whom you had no concerns at
al. For example, teaching to all modalitiesis a good practice, regardliess of whether
there are learners in your programme who have disabilities or not. But there will
probably be many more times when you will gradually become convinced that the
reason why someone is not progressing as well as you would expect is because they
may have some problems with the learning process.

By the time you reach this conclusion, it islikely that this individual will have beenin
your programme or another similar programme for sometime. It would be difficult to
establish any absolute timelines, i.e. what "some time" means, since so much
depends on the individual's past history, current situation, etc. Nevertheless, the
following may be of some guidance to you.

When alearner has recently arrived in the country and started in your programme at
level one, he or she will be dealing with so many strange new things that any kind of
evaluation or assessment is likely to be premature. It should be clear to you that the
difficulties that you are observing and are concerned about are not due to unfamiliarity
with the environment or lack of knowledge of what exactly isgoing on. Y ou should
have also tried most of the things that you usually do when people are alittle slow at
starting to learn. Then, if they have been in a programme for several months, perhaps
three to four in levels one or two or two to three months at a higher level, and you
have tried the obvious things already and their progressis still severely limited, then
you should consider instituting this process.

One of the most common things that you might observe is that the person does not
participate in the programme. He or she does not answer any of your questions nor
ask any questions of you. Often they seem withdrawn and don't even chat much to the
other students in the class. Others who started at the same time might well be severa
levels ahead. They often don't do any of the seatwork either. They seem really
uninvolved or very slow. Y et you cannot observe any obvious reason for these
difficulties.

Alternatively, especially when you are dealing with alearner who isin level three and
Isin fact quite competent in some aspects of the programme, you may suddenly be
surprised at their significant difficulties with atask or series of tasks that you expected
them to do quite easily, based on your observations of their other competencies. For
example, someone whose verba and written fluencies do not reflect the same level of
vocabulary.
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At thispoint it may be helpful to consider talking to the learner about whom you are
concerned and ask him or her if they also feel that things are not going well.
(Obvioudly if the learner speaks limited English at this stage and you do not speak his
or her mother tongue, then this discussion has to be approached in a more planned
fashion than just a casual comment.) But assuming for the moment, that you can
communicate with the learner, then you may get some clear cut indication as to why
they are having trouble. If it issomething like difficulties with hearing what you say
or seeing the board on which you write, well then you can do something about that. 1f
they tell you about other concerns, such as worrying about their children or about what
IS happening to their family in their home country, then you cannot do too much
except encourage them to talk to someone, perhaps alocal branch of an appropriate
immigrant aid or socia service organization which might be able to help them. It
certainly is not your responsibility to resolve or get involved in such problems.

If on the other hand they say that they do not know why they are having trouble or do
not even seem to know that they are having difficulties, then you may want to think
about the possibilities of establishing, with their approval, whether their difficulties
are due to:

» possibly having alearning disability
» or having some other learning problem

» or not having the right set of skills which they need to learn language and literacy
skills.

It is important to remember that many of these students will have been competent in
their previous life. For many of them, their current difficulties are so unusual and
alien, that they may well be feeling totally disorientated by them. Asthey look
around, they see others, no brighter, no more capable than they are, being quite
successful in learning English. They will often turn their anger and frustration upon
themselves, which may interfere even further with the learning process.

I nvolving an interpreter

Before proceeding to discuss how you might go about thisinterview process, this
might be a good time to discuss the involvement of interpreters, when the individual
has such limited English skills that you cannot communicate with him or her
adequately to carry out this process.

40

Linksin Learning



While it might be tempting to wait until the individual has sufficient skillsin English
to have this discussion with you directly, this may mean along frustrating wait for
both of you. Provided you are able to find an interpreter that both you and the learner
are ableto trust and talk to comfortably, there is no reason why you should not
proceed. After al, the earlier (within reason) you can offer help, the earlier he or she
will begin to learn better.

Theideal interpreter will be an adult, not a child and especially definitely not a child
from the learner'sfamily. He or she should speak the learner's mother tongue fluently,
either as afirst or second language, but also have adequate skillsin English to
communicate with you. Rather than a professional interpreter, who is used to editing
and offering an explanation of what has been said, you are much better off with
someone who has in the past been enrolled or involved in some way in the programme
where you are or asimilar language programme. Even adult members of the learner's
family should be avoided if at all possible, since they may well try to shield the learner
by not telling you exactly what was said. Some of the immigrant aid organizations
listed in this manual will be able to help with finding you an interpreter.

In selecting an interpreter we must also be sensitive to both cultural and gender issues.
For example, in certain circumstances you should not have a male interpreter for a
female student or vice versa. The student as well as the interpreter should be
comfortable with working with you. Y ou should ensure that you talk to the interpreter
in front of the student, so that he or she should not believe that there is a" conspiracy”
going on.

Once you have the student's and the interpreter's agreement that the three of you will
sit down, sometime very soon, to discuss why the student is having difficulties with
learning, then you should go ahead, as soon as possible, to use the informal interview
style assessment tool. It isimportant that you tell the student right now, before even
setting atime or place, that your purposeisto try to help him or her learn better.
Stress that thisis only for the two of you, i.e. learner and teacher, and that whatever
you might find as the possible reason for his or her difficulties will only be shared
with him or her. Further, reassure the student that you are not trying to exclude him or
her from the programme. In fact, it is the student who is helping you with this, so that
you can do your job better than before.

Before proceeding with the assessment interview, this might be a good time to
reiterate that you are not going to test the student, nor are you evaluating their
intelligence, their skills or their future potential. All that you are looking for is some
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information about them and the reason for their difficulties. Although obviously you
are going to haveto tell your student what you have found out, you are not going to be
called upon to tell someone directly that they have adisability. At the most, you might
have to say that in your opinion they appear to learn differently from the way that you
have been teaching them. Further, that what you see seems to be similar to what you
have read about people who have learning disabilities and who show the same or
similar difficulties with learning.

Although you may find this hard to do, you should focus on the fact that this
information could be really beneficial to you and also to the learner, especialy if his
or her future goals include some further formal education or training in a Canadian
institution. Clearly thisis atime when you have to put your personal feelings behind
the importance of helping people understand their own learning styles, strengths, etc.

Remember that your student is probably quite frightened about the whole process and
feels quite intimidated by the problems that he or sheis having. So your goal clearly
has to be to put him or her at ease and to make the whole interview as comfortable as
possible. If you focus on this, the chances are that your own apprehensions will
simply evaporate.

If you do introduce the term "learning disabilities’, then it isimportant that you
immediately dispel any notions that the learner may have about this being aform of
mental retardation. Regrettably, many languages do not have aterm for learning
disabilities and the condition is described as retardation of learning. You certainly
want to avoid thisinterpretation or inference on the part of the learner. For this
reason, you may choose to postpone the use of the term learning disabilities and talk
about learning difficultiesinstead. However, make sure that you are clear in your own
mind about the causes of those difficulties. Further, do ensure that you recognize the
differences between learning disabilities, learning styles and the symptoms of slow
learning. After all, they could all be described loosely as learning difficulties.

Generaly, the research relating to adults with learning disabilities stresses the
Importance of ensuring that the person who has alearning disability knows,
understands and accepts this. But all of this research relates to English speaking
populations, for whom the term should not have such frightening implications as it
might have for a new Canadian.

Theinterview
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When the time comes for the interview, you should once again reassure the student,
whether through the interpreter or directly, that thisis not an exam or atest. There are
no right or wrong answers. Further, whatever the answers are, whatever information
they share with you, thiswill not and cannot influence their employment, their status
as arefugee or landed immigrant, their funding, etc. It may seem obvious to you and
even the interpreter that thisis so, but you should not omit mentioning it. If the
student is worried about these things, then you will likely get guarded or limited
responses to your questions.

Thisisaso the time to tell the interpreter again that all you want during this interview
iIsadirect trandation of your questions and the student's answers to them. Have them
say to the student that if he or she understands some of the questions and can answer a
little bit in English or in writing, that this would be very helpful to you.

Tell the interpreter and the student that at the end of the interview you may ask the
interpreter some questions and that these will also be translated for the student. You
might also want to explain that you will be jotting some notes down during the
interview in order to help you to remember what has been said. But reassure the
student that these notes are for you aone and will not be shared with anyone. The
form that we have included at the end of this section is merely a suggestion. If you
want to use a plain piece of paper for your notes then that isjust fine. The less your
notes resemble an official form the better it is. But you may find the form useful for
developing your analysis of your findings.

If you do not need an interpreter, either because the student can handle the interview
in English or you can do it in his or her mother tongue, then it's even better. But the
information should still be provided to the student about why thisinterview is taking
place and what you plan to do with the information that you obtain.

In our experience the students that are likely to be interviewed under these
circumstances fall into two categories. These are the student who has difficulties with
both the language and the literacy components of your programme and the student
who is progressing, albeit slowly, with the language learning but has difficulties with
the literacy component. Theinterview is basically the same for both groups. But the
programme modifications will be different.

A key component of what follows is the maintenance of an informal conversational
style throughout the interview. Y our language, voice tone, facial expression and body
language should all reinforce the impression that thisisa"chat" between two people
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interested in the same things and having similar goals. Similarly, you need to be
sensitive to the physical surroundings of the interview. Sitting side by sidein the
classroom or some other room where the student will not sense great formality about
you or the setting isreally beneficial.

The interview consists of five distinct components. These are the student's
background, past schooling, past and present employment experiences, personal and
family situation and approach to literacy tasks. Sometimes, the information shared
with you will not be neatly divided into these categories and therefore, taking good
notes can really help in understanding the relevance and implication of the
information.

Step One: establishing the student's background

In this section the focus is on the student's home country and mother tongue. Y ou
should ask the following questions and note the answers:

1. What country do you come from?
2. What isyour mother tongue?
3. Doyou speak any other languages?

4. Dothey speak any other languagesin your country and which you know a
little bit? (N.B. in many countries that had been colonized in the past the
language of business, commerce or government used to be the European language
of the colonizing nation. Residents of the country, even if not fluent, may know a
smattering of that language. This could alow you to find out about the way that he
or she learned this language and how well they coped with a previous second

language.)

5. How long have you been in Canada?

6. Can you tell methedate, in wordsor in writing when you arrived? (Hereyou
may want to note the ease with which they tell you or write down the date and the
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format for the date, i.e. isit European, North American or another style, for the
sequence of year, month, day.)

7. What was happening in your home country when you decided to cometo
Canada?

In response to this question you may find out about some experiences which will
give you aclue to the reasons for their difficulties, such as the existence of awar,
being imprisoned, references to torture, etc. We know that some of these
experiences will result in difficulties with the learning process, but which can be
aleviated once the learner is settled and feels safe in the new setting.

If you do not know anything at all about the language that the student speaks, you
may want to find out something about it, such as whether its written format is
pictographic or phonetic, and if it is phonetic, whether it uses the Roman, the Greek,
the Cyrillic or Russian, the Hindi, the Arabic, the Hebrew or some other al phabet.
Thisinformation can be helpful to you when it comes to the modification of the
process of teaching writing. While people generally learn to use the Roman alphabet
quite quickly, sometimes it takes longer for them to remember to read and write from
left to right, when their mother tongue is written the other way.

Step Two: the student's past schooling

In order to establish the reason for the difficulties faced by studentsin LINC
programmes, it is very important to identify how much schooling they had in the past,
how successful they were in school and what kinds of things they learned at school.
The following questions will get you this information:

1. When you were a child in your home country, did you go to school ?
If the answer is no, then you want to try and explore the reason for this.

For example, in some countries in the past girls did not attend school at all and
especially the oldest girl in the family was expected to stay at home and help to
look after the younger children and the household. On the other hand, in some
cases children were kept home or were not allowed to attend school if they were
deemed to be "ineducable’, i.e. very slow. In discussing the situation, it is useful
to find out whether the reason for not going to school was specific to this student,
I.e. hisor her brothers and sisters did go to school, or wasit a systemic issue, i.e.
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6a.

6b.

nobody in the family attended school or no girls did or those who did go to school
attended areligious institution rather than a secular or state school. Y ou may also
want to explorein this situation if any academic learning occurred in the home.
For example, they may volunteer that girls did not go to school, but "we were
taught reading and writing by our mother", etc.

If the answer is yes, then you want to proceed to the following questions. As much
as possible you want to ask open ended questions, so that the answers call for more
than just ayes or no answer.

Tell meabout your school.

Y ou may need to prompt with supplementary questions about its location, who
taught there, how many children attended, etc.

How old were you when you left this school ?

How many years had you been there?

Did you go on to high school ?

If the answer is no, then you will want to explore the reason for this, e.g. it cost
money, it was too far, it was thought that | had enough education, and also ask
what happened next.

Did you go to work or did you stay at home?

If the answer isyesto question 5, then you want to go on to the following
guestions:

What subjectsdid you learn at high school?

What you are looking for here is whether it was an academic high school where
they taught literature, languages, history, sciences, etc. or a basic school where
they taught reading, writing, adding, subtracting, etc. or avocationa school where
they taught cooking, baking, carpentry, auto mechanics, etc. Such information will
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help you to identify what the educational system believed about this student's
potential abilities.

. How old wereyou when you left school?

. Why did you leave?

Here you are looking for reasons other than the end of high school or graduation.
If they mention graduation, then it is reasonable to ask whether they participated in
any post secondary education or training and whether they attended a college,
university or an apprenticeship programme. Clearly, the more and higher level
education they had prior to coming to Canada, the more likely it is that they should
be successful at learning in your programme al so.

. When you werein school, were you a good student? What wereyou best at?

If they mention that they had some difficulties, explore what those were and
whether they ever received any special help? If they had some special help, you
want to ask some open ended questions about this.

10.Did you study a foreign language in school ? Did you find it easy or difficult?

How did they teach it?

If the student learned a second language before, their experience may be useful to
you in figuring out what kind of modification in your programme might help them
NOW.

Step Three: the student's past and present employment
experience

Generally speaking most people work. They may work at home, or in a situation
where they are primarily with their family, e.g. family farm, business, etc., or in the
general field of employment. By establishing a pattern for past employment, we can
establish the student's areas of strength and interest. Thisin turn can assist with
enhancing their learning abilitiesin your programme. The following questions will be
used here:
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1. After you left school (or when you wer e old enough) did you work?

2. Tell meabout thekind of jobsthat you had? Which jobsdid you like best?
Why?

Here you are looking for the clustering of employment choices relating to the
student's areas of strength. For example, did they work in jobs which called for
verbal skills such as sales, services, etc. or did they work in jobs which called for
visual skills such as mechanical skills, housework, computers, etc. In discussing
their past job experiences you may get an obvious or oblique reference to an
accident or circumstance which interrupted their employment history and/or
resulted in amajor change. Y ou cannot assume that they will necessarily identify
this directly as a contributing cause to their current difficulties. If thereissuch a
comment, then you may want to explore it further, especialy if thereis areference
also to some ongoing health related problems. For example, some people will not
necessarily see that developing a condition as epilepsy or having a major head
injury may have resulted in their current difficulties, even if they were very
successful at whatever they were doing prior to the onset of this condition.

3. Doyou work now? What job do you have? Doyou likeit? Would you liketo
have a different job?

4. What kind of job would you like to have when you have lear ned English
really well?

In discussing their future employment goals you want to look for how well formed
their opinions are, how realistic they are about what additional training they might
require.

Step Four: the student's personal and family situation

People are often uncomfortable with asking persona questions. What you are looking
for in this section is an indication of how independent and competent this student is
and has been in leading his or her daily life. These questionswill aso helpyouin
establishing some information relating to the student's stated and actual goals. Very
often such personal information will tell you a great deal about how the family views
this student. Try to overcome your natural reluctance to seem intrusive or prying. You
could perhaps share some information about yourself which will reinforce the
conversation image. Also, try to avoid questions which call for answers of yes or no.
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These tend to seem alot more official than the more open ended questions suggested
below:

1. Wheredoyou livenow? Do you livewith your family? Do you have alarge
family?

2. Areyou married? Do you have children? Tell me about your children?

Most adults are capable of independent living and establishing their own family.
Therefore, information about an adult who still lives with his or her own parents
and in particular someone who has never lived independently, will give you some
indication of the student's strengths and weaknesses. Obviously, in some cultures
independent living is valued lessthan it isin Canada. What you are looking for is
some fairly obvious signs of dependence and symptoms that the family feel the
need for providing a sheltered environment and protected life style for this person
beyond what is usual or expected.

3. Haveyou ever had any particular health problems? What was done about
this?

What you might find out here is that they had significant problemsin childhood
with such health problems as ear infections, or they had a major accident with an
accompanying head injury, etc.

4. Doyou haveto seethe doctor about thiseven now? Do you take any
medicines?

Y ou cannot assume that the student will correlate the use of medication for
epilepsy for example with the difficulties that he or she hasin your programme.

All of these questions will have provided you with a great deal of information about
the student's past and present experiences. This interview might take quite some time
and both you and the student might be quitetired. If that isthe case, then you may
want to bring this to a close and set another time for the rest. However, before you do
that, it isimportant to do the following:

1. Ask thestudent if there is anything else that they have thought of in relation to
your discussion so far. Give them the opportunity to tell you whatever it is.
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2. Make notes for yourself of your observations of how the student dealt with the
guestions, even if the interview was facilitated by the interpreter.

For example, did he or she seem interested and animated in dealing with the
guestions. Even if you did not understand their words, was it your impression that
they were speaking fluently or did the interpreter have to offer prompts or
clarifications. Given the opportunity to provide information in writing, such as the
date of their arrival in Canada or their address now, how did they handle this.

If there was no interpreter involved or if the interview took place in a mixture of
English and the student's mother tongue, make a note of how they dealt with the
format of the various questions used. In their English usage, isit your impression
that they have picked up the vocabulary but are having difficulty with the syntax
and phraseology? Alternatively, do they seem to focus on grammar and syntax
even if their vocabulary is quite limited?

3. If it seemed to you that the interpreter did a great deal of clarifying, explaining,
editing in eliciting the answers to your questions, then you want to ask the
interpreter at this stage to tell you what his or her impressionsare. Can they help
you to understand whether the student had significant difficultiesin understanding
the questions, the language used, formulating their answers, etc. You will want to
reassure the interpreter that you are merely asking them for their impressions and
that no assessment will be made on the basis of what they say. Y ou are merely
trying to ensure that you understand as well as possible how well and easily the
student deals with such an interview in his or her mother tongue.

Any observation that you can jot down may be helpful for you in coming to a
better understanding as to why the student has such a difficult time in your
programme.

Step Five: the student's approach to literacy tasks

The next section of thisinterview style assessment zeroes in on the student's ability to
read and deal with material that isused in your programme in English. It may seem
premature to ask people whose English usage is quite limited or almost non-existent to
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read in English, but in our experience most people by the time they have been
involved in an ESL programme for some months and have lived in the country
perhaps even longer, will have actually acquired some reading skills even if their
comprehension of the words read is quite limited. If their mother tongue is one which
uses an aphabet other than the Roman alphabet, then obviously by now they will have
learned to copy the twenty six letters of the alphabet that we use for the writing and
spelling of English. If they are not yet at that stage, then this assessment may well be
premature. Alternatively, if it seemstoo soon to go on to the next stages, then you
may want to ask about their reading and writing facility in their mother tongue and
whether they in fact do read at home in either their mother tongue or attempt to do so
in English. Y ou might also ask whether they read any newspapers and if so in what
language and whether they watch any television. All of thiswill provide you with
some information about their attitude and approach to language usage outside the
programme as well as their probable literacy level in their mother tongue.

Oral reading

There are two word lists provided in this manual. These are the Basic Sight Word List
and the Schonnell Graded Reading Vocabulary List. They both appear at the end of
this section of Linksin Learning.

In most cases the Schonnell List is the one that you should use. However, if it is clear
that thislist isjust too difficult for the student to handle, especially if the student is
and perhaps has been for several monthsin alevel one programme with minimal gains
being made, then the other list could betried. It isimportant that you explain to the
student that you are not concerned about how many of the words they can read, nor are
you looking at their ability to comprehend the words. Once you begin the list, do not
allow the student to become too frustrated with the task. If they run into difficulties,
assist them by starting them off with the beginning sound or even telling them some of
the words.

For the words that they do read or attempt to read, what you are looking for is their
approach, whether they look at the word as awhole or attempt to sound out what it
says. Make notes of the patterns of successes or errors that you observe. Y ou will
find that people who have solid literacy skillsin their mother tongue will use asimilar
approach and will likely be quite successful at thistask. You will of course find that
some words will be outside the experience of the student, e.g. someone who had
grown up in an urban environment will have more difficulties with the word shepherd
than the words describing the urban landscape. For some learners, words without the
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clues provided by context are extremely difficult. These people might do much better
at reading a story than just words.

The more thorough your observations are about their word attack skills, the more
successful you will be at identifying why they are having difficultiesin your
programme and what you could do to help them. Even such observations as whether
their guesses, if they make them, seem good guesses, i.e. similar length words with
similar lettersin them or totally wrong. Note whether they are trying to apply rules
that apply in other contexts. An example of this would be the pronunciation of the
word "conscience” asif it was made up of "con" and then "science”". Even though this
Is not the correct pronunciation, it will give you a clue to their ability to apply
information that they learned elsewhere. Also note whether they are capable of
routinely using certain known clusters, such as -ing or -tion.

You are also looking for their attitude towards the task. Arethey timid or are they risk
takers and prepared to guess? Do they look for your approval on a sound by sound
basis or do they focus on the task totally? Do they ask for help or do they try first and
then accept the help, if it is offered?

Oral reading and comprehension

Whether you proceed to this component or not will depend on the identification that
you have made of the student's reading, i.e. decoding skills. In thistask you are
looking for the ability to read and respond to questions. The story that is used widely
for this task appears at the end of this section of the manual. Thereis no magic about
this story and you can just easily use another one that you prefer, provided itisat a
similar reading level and has four or five similar type of questionsrelated to it.

Asyou ask the student to read aloud the passage, you will want to observe and note if
the learner is:

a) reading or decoding the words?

b) using sight words that have been memorized, phonics or a combination of word
attack skills?

c) remembersaword that he or she decoded once already in this passage, or decodes
it each time?

52

Linksin Learning



d) reading fluently or in a halting word by word manner?

€) guessing at unknown words but making reasonable meaningful guesses?

When it comes to answering the questions, you should read the question and allow the
student to respond. Noteif they can answer the questions easily and correctly. If they
have difficulties with this task, you will want to find out whether the problem isthe
guestion or the text.

For example, if you rephrase the question, can they answer it? If they still cannot,
then you will want to discuss the passage to ascertain whether they understood it,
whether they can tell you in their own words what it says, whether they can pick out
key words or ideas fromit. Y ou will want to observe and note whether they
understand how to go about finding the answer to a question in the text, whether they
rely on rereading or memory to find the answer, whether extratime allows them to
give agood answer, whether verbal clues will help them.

All of thisinformation will help you to understand the student's learning strengths and
weaknesses as well as their approach to tasks which call for certain skill sets, such as
paraphrasing, finding the key concepts, identifying the proper nouns, etc.

At the end of the session you should thank the student for his or her co-operation and
help. Reiterate that once you have analyzed the information gathered, you will discuss
with him or her what you think you have learned. Talk about the fact that the outcome
will be that you will be able to teach him or her better, which in turn will allow for
better and more efficient learning. Stress again that they don't have to share this
information with anyone else if they don't want to.

If most of the interview or even all of it occurred with the participation of an
interpreter, then stress the importance of confidentiality for the interpreter as well.
Also, ensure that you let the student know when you might have the time to discuss
what you have learned from this or these interviews. If it becomes obvious to you that
you might have to ask someone else, perhaps a special needs person from your local
school board or someone else to help you interpret some of your observations, then
please ensure that you ask the student's permission to do this. Similarly, even if you
feel that it isreally important to find out some more information about some facts or
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events in the student's life from a member of his or her family, please remember that
you cannot do this without the student's agreement. The chances are that you already
know all of thisand wouldn't dream of overstepping the mark, but it still bears
repeating.

Analyzing the information collected

By now you will have agreat deal of information about this student. In addition to
your previous impressions, there are all the notes that you made during and
immediately after the interviews, the comments shared with you by the student before
and during the interviews and the comments made by the interpreter, if you used one.

The important point now isto sort all of this out, eliminate or clarify any
contradictions and then begin to see just what all of this means. Asisclear by now,
you have not been doing any kind of testing. There are no scores to interpret. You are
not comparing the student's achievement to any norms or community expectations.
What you are looking for is:

1. apattern which will explain to you the possible reasons for the difficulties that the
student has;

2. possible ways that you can modify the programme and eliminate or compensate for
these reasons.

Sometimes it seems very complicated to see just exactly what pattern has emerged
from the interview. It isimportant to remember that what you are looking for isa
pattern that supports one of the five potential outcomes, i.e. the student who has a
particularly pronounced learning style, but no actual disability, the student whose
schooling experiences are at odds with the style of learning in your programme, the
student who is clearly aslow learner, the student who appears to have alearning
disability or another disability.
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What usually works for usisto check back into the components that are included as
the various steps in this section, such as the student's schooling, employment
experience, etc. Then, we mark each point either by using a coloured marker for each
component or by using a series of little yellow "stickies'. These then will help you to
see where the difficulties cluster. At the end you may well suspect that the student has
some kind of adisability. But you have NOT diagnosed a disability and you cannot
tell the person that they have a disability. When you discuss with them the findings of
your interview, it isimportant that you keep reminding yourself of this.

Asfar as the programme modifications are concerned, the next section of the manual
will lay out for you in some detail what you might do to assist the student.

Your findings

The findings of the interview can assist you in sorting out the difficulties that students
have in your programme into the following categories:

1. They may have a particularly pronounced learning style, either visual or
auditory.

This modality preference may be so strong, that their ability to learn material
presented in any other way is quite limited. This may be complicated by alearning
disability. However, it isnot necessarily asign of alearning disability. Further,
such modality preferences may have been reinforced by the student's past
educational experiences.

An example of this may be a student whose mother tongue is Cantonese and whose
education all the way to university level was primarily based on correspondence
courses and television. For such a student a verbal 1anguage programme calling
for well developed auditory skills would be extremely difficult to handle. Such a
student may well be mistaken for having an auditory processing deficit. Butitis
quite possible that she doesn't in fact have alearning disability at all.
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Another example may be a student whose education was quite successful in the
area of auditory rote learning, although he only attended school for arelatively few
years. Heisfluent in his mother tongue which is Greek and heis picking up
English quite well in your programme. However, when it comesto the literacy
component of your programme he has limited skillsin his native Greek and has
major problemsin dealing with them in English. Y ou may be surprised to hear
that in fact he had been quite successful at running asmall business in Cyprus
before arriving in Canada. He sees little value in struggling with learning to read
and write, when he had been used to carrying out all of his business dealings with
both his clients and suppliers on the basis of talking and a handshake. It is
possible that he has a visual learning disability, but it is much more likely that his
much preferred modality is auditory, which has been reinforced by his past
schooling and employment experience.

. They may have lear ned different school based skillsin a culturewhich

focused on different priorities, e.g. rotelearning rather than comprehension.

Such students would have difficulties with the North American style of handling
materials where comprehension is stressed over the accurate repetition of exact
words or phrases. They would not be prepared to guess at the pronunciation or
meaning of wordsin carrying out areading task or asking a question in class.

In many countries early educational experiences favour knowledge and
memorization skills over analytical skills. For someone who has been well trained
in that mode, making the switch will be hard.

Much has been written about the cultural construct of asking questions. In some
cultures the important point isn't to deal with the "who, what, where, when and
why" questions, but rather the formulation of phraseology which compliments the
guestioner or the teacher. For such students the greatest difficulty istheir cultural
orientation to school based or academic skills. Once they acquire such skills, their
progress improves almost miraculously. Since most people assume that their
experience is the "standard" or mainstream experience, such students would not be
able to verbalize the reason for their difficulties. They would merely observe that
they are having difficulties which they did not have in the past. They are quite
likely to castigate themselves for their stupidity, rather than recognize that what is
needed is a different approach to the teaching-learning process.

3. They may be dlow learners, with limited capabilities.
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Such students will often have had limited or no schooling in their home country,
even if others of the same age or sex will have had quite a bit of education. They
may also have had limited exposure to outside experiences, such as ajob, and may
have lived all their livesin a sheltered or protected environment. It is quite likely
that these students will be quite dependent on their family, and bring few
experiences and little expertise with them.

In an academic or cognitive sense they will function very slowly, but that does not
mean that they will not learn to use English quite reasonably well. Their progress
will continue to be slow and they may never acquire sufficient literacy skillsto be
fully functionally literate. Any goals set by them or by others for them will haveto
be realistic and reflective of their abilities. When it comes to the concept of
cognitive tasks, they will probably be limited to the more basic level skills, i.e.
knowledge, comprehension and application.

. They may have lear ning disabilities.

By now you will know quite a bit about learning disabilities and how they manifest
themselvesin aL LINC or other ESL literacy programme. In the interview you will
have observed that many students with learning disabilities show a discrepancy
between potential and performance through a mixture of competencies and areas
of difficulty. They may have had adequate schooling and even services for an
identified learning disability. Often they will process information more slowly
than you would expect or require clarification of the question asked. But once they
have understood what you are looking for, then they can give you awell thought
out answer, which clearly demonstrates that they have the ability to deal with
information. In thisway they will be very different from the individual who isa
slow learner, who, in spite of clarification, cues and other supports, still will not
always be able to formulate a competent, suitable answer to a question asked.

Without a doubt, the student with alearning disability will represent the greatest
challenge to your teaching capabilities. But on the other hand, some of your
greatest successes will al'so be with students who have learning disabilities and
who suddenly begin to flourish in your programme as a result of the modifications
that you have made.

Y ou may find that you have to try a number of different modifications beforeit is
clear what will help. Thereisno harminthis. And frankly, if it should turn out
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that you have tried some modification which helped, but in fact the student doesn't
have a learning disability, then that isfine too. Anything that helpsisworth doing.

5. They may have another disability such asa physical disability

The section on Programme Modifications will introduce you to what you might
observe and how you might help people who fit into this grouping.
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Providing feedback to the student

If in fact you suspect that there may be alearning disability, then you will haveto
consider carefully how comfortable you are with presenting this information to the
student. Think about whether the student will be receptive to such information or
whether it makes more sense to stop at discussing your observations regarding his or
her strengths and difficulties. If you feel comfortable and confident about telling all
of thisto the student, then it isimportant to share thisinformation in a careful
sensitive manner, not using any jargon or technical terminology. You may find that it
will take some time for all of this to be discussed, digested and accepted. Explain that
many people have similar difficulties and some of those people have been identified
as having alearning disability.

Y ou may also tell him or her about some of the famous people with learning
disabilities, who are described in Appendix 6. This should help with reinforcing that
learning disabilities do not prevent talented people from achieving their goals and
becoming recognized for them. While most of us do not have such talents, we can be
successful in spite of having alearning disability, provided we receive the requisite
help and get past our negative self image that is so often a part of having alearning
disability.

Reinforce the information that the whole purpose of this discussion isto help him or
her be more successful in this programme and in his or her future endeavour. Stress
that alearning disability doesn't mean that the person who hasit is stupid or cannot
learn. Emphasize that |earning disabilities can be accommodated by changing the
teaching materials or process.

Talk about the many strengths that you have observed in the interview with the
student. Discuss what changes you plan to make in teaching him or her and what they
might find as aresult of these changes. Reassure them that if they don't want to, they
don't have to tell anybody about any of this.

Encourage the student to feel free to come back at any time to discuss the information
you shared with him or her about your findings and any other relevant information.
Sometimes it takes several discussions before a student will feel comfortable in asking
some of the basic concerns that he or she has. Y our goal is obviously to help the
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student through programme modifications as well as any other support that will alow
the student to help himself or herself now and in the future.
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INTERVIEW/ANALYSIS FORM

Learner:

Date:

Instructor:

L ocation:

OBSERVATIONS

SUGGESTIONS

General Comments:
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Sit

not
red
SiX
put
no
yellow
please
take
my
own
out

open

try

BASIC SIGHT WORD LIST

me
of
too
start
round
on
you
pick
ten
much
under
new

one

myself

to
we
seven
show
right
or
your
play
they
must
off
now

only

never

the
to
walk
stop
pull
old
yes
pretty
today
together
over
our

once

two
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us

with

shall

who

some

which

ran

then

up

white

she

write

very

well

read

tell

upon

was

would

sing

work

run

thair

Say

use

wash

small

why

Soon

will

ride

them

said

Linksin Learning

63



SCHONELL GRADED READING VOCABULARY
LIST

tree
book
playing
clock
think
dream
thirsty
postage
ceiling
attractive
smoulder
diseased
audience

choir

little
school
bun

train
summer
downstairs
crowd
island
appeared
imagine
applaud
university
Situated

intercede

milk

sit
flower
light
people
biscuit
sandwich
saucer
gnome
nephew
disposal
orchestra
physics

fascinate

€99

frog

read
picture
something
shepherd
beginning
angel
canary
gradually
nourished
knowledge
campaign

forfeit
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siege

colonel
classification
conscience
antique
scintillate
terrestrial
statistics
evangelical
preferential

metamorphosis

recent

soloist
genuine
heroic
susceptible
satirical
belligerent
miscellaneous
grotesgue
homonym

somnambulist

plausible
systematic
institution
pneumonia
enigma
sabre
adamant
procrastinate
ineradicable
fictitious

bibliography

prophecy
slovenly
pivot
preliminary
oblivion
beguile
sepulchre
tyrannical
judicature

rescind

idiosyncrasy

Linksin Learning

65



STORY TO READ

Hundreds of years ago, most of Europe was a very poor region. But China, alarge
country in eastern Asia, had many of the comforts of arich civilized nation. Only a
few people from Europe had visited this distant region. One was the famous Marco
Polo. Helearned some of the languages that were spoken in China and served its
great ruler for many years.

Questions to ask:

1. What kind of region was most of Europe hundreds of years ago?

2. What country enjoyed far more comforts than Europe?

3. Who was one of the few people from Europe who visited China?

4, What did Marco Polo learn in China?
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CASE STUDIES

The following descriptions of |earners are composites of many people that we have known in
programmes just like yours. Y ou may think that you recognize some of them as your
students. But please remember that any similaritiesto any actual persons are just that -
similarities. We havetried to pick the most typical characteristics of learners who might
attend any ESL programme and who have difficulties with learning language and literacy
skills due to the presence of a possible disability. It isimportant to realize that no two people
will have the same characteristics, even if superficially their difficulties are the same.

Meet Rahdl.

When Rahel'sinstructor first called, she seemed concerned that perhaps she was overreacting.
She said that Rahel was a pleasant and eager participant of her programme. Sheis 31 years
old and thisis her second year in aLevel One LINC programme. In spite of her regular
attendance, she seems to forget almost everything that she learns from one class to the next.

The instructor was worried that perhaps she needs to do something differently, but she did
not know what or how. Fortunately, Rahel was able to understand enough to be interviewed.
Thisiswhat we found out.

She was born in Ethiopia. She attended school until she was 15 or 16 - she wasn't quite sure.
When questioned about what she learned in school, she could only remember taking
cooking, alittle bit of science and some maths, mainly adding and taking away. As soon as
she left school she was married to a much older man, but did not go to live with her husband.
She didn't have a job outside her home, and in spite of being married, continued to live with
her mother and father. At the same time her brothers and sister all had jobs, working in
stores, offices and using computers. Rahel commented that they could all speak good
English, not like her.

From Ethiopia her family moved to Italy where they stayed for three years and then two and a
half years ago they all cameto Canada. She came with them, rather than staying behind with
her husband and his family. She learned no Italian and she had no job. Now she still lives
with her parents and again has no job.

When it came to doing some academic tasks, she could not read anything more than the most
basic words. She could not write her last name, could not recite or write down her telephone
number or full address. In spite of remembering that she learned some maths, she could not
carry out any basic tasks.

It is quitelikely that Rahel has a developmental disability. Her family has been very
supportive and has sheltered her from harm. However, now that she livesin Canada, it is
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very important that she be helped to learn certain basic survival skills, including knowing her
name, address, telephone number and being able to read some basic words, such as those
which appear in the Adult Picture Dictionary, listed in the bibliography at the end of the
manual. 1t may be that Rahel will not be able to progress to the higher levels of the
programme for sometimeif at all. Her instructor needs to learn to stop worrying about this.
If Rahel agrees to the instructor talking about thisto her family, areferral to an adult
programme run through the Association for Community Living may be appropriate.

Rahel eventually moved on to level threein her LINC programme, although as far as her
literacy skills are concerned, level two would have remained more appropriate.

Through significant repetition and using materials building on all modalities, she now knows
reliably the kind of personal information that is essential for living in acity, i.e. name,
address, telephone number, postal code, etc. She also knows what bus to take to her job, for
yes, Rahel now has a part time job in a cafeteria, which has certainly enhanced her self
esteem as well as her independence. She still carries with her a piece of paper on which all of
thisinformation is recorded just in case she gets nervous and forgets, but sheis quick to tell
you that she hardly ever relies on it any longer.

Her fluency with basic English has improved and she can now cope with the smple
directions that she receives at work, where she primarily works behind the scenes and not
directly with the customers. Through her involvement at the Association for Community
Living she is now learning some new skills and her LINC teacher isfocusing on helping her
acquire the kind of vocabulary which will help her at work.

Her family are amazed, but most supportive of her newly acquired independence.

Meet Abul.

Abul was not doing aswell in the Level Two programme as one would have expected, given
his past education. The teacher couldn't exactly put her finger on it, but somehow he just
didn't catch on so much of the time and yet occasionally he surprised her with what he was
ableto do. She believed that he had worked as a mechanic some years ago. It was his hope
that as soon as his English was adequate enough, he would be able to do the same work and
finally begin to support his family properly. Clearly he was getting impatient with himself as
well as the programme.

In conversation he talked about a good basic education which was followed by an
apprenticeship in agarage in his native country. After several years of work as a mechanic,
he was ordered into the army. He came to Canada from Afghanistan after being discharged
from the army. When asked why he was discharged, he said that he had been wounded four
years ago and he had been sick for some time after being wounded. Further questioning
brought out the fact that hisinjury was due to a bullet grazing the side of his head, resulting
in the loss of hearing in one ear and the loss of vision in that eye. It had never occurred to
him to mention thisto his instructor or to ask for any special consideration or
accommodation. Y et obviously, some of the time, depending or where he sat in classin
relation to the teacher and the board on which she wrote, he neither heard or saw the
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information presented. His good basic skillsin his mother tongue helped to some extent, but
could not compensate fully, when it came to acquiring language facility.

It was suggested that he might consider talking to his doctor about what could be done to help
him. He was also made aware of the existence of organizations such asthe C.N.1.B. and the
Canadian Hearing Society, both of which may have some information about what might help
him when he isready to get ajob or if he needs additional training. In the meantime, he and
his teacher have worked out a plan for where he should sit in class and how he can indicate to
her if he suddenly can't hear her. The teacher also agreed to try some additional programme
modifications which may help, including repeating things, using colour coding, writing things
down, trying different words to explain what is going on.

There will be a certain amount of trial and error in finding the best way for the teacher to
accommodate Abul's difficulties. But at least both of them are committed to trying.

After contacting the Canadian Hearing Society, Abul acquired a hearing aid which has
dramatically improved his ability to hear and deal with the information in hisLINC
classroom. Regrettably, nothing could be done about the lost vision in hisright eye, but the
use of dightly larger print and a number of visual reinforcers have helped him to deal with
visual information more effectively aswell. Histeacher tried several modifications in terms
of using some concrete materials to reinforce certain abstract concepts as well as relying on
Abul's excellent tactile learning skills to assist. She also taught him some metacognitive
strategies so that he could monitor his own performance more effectively.

His speech and his English fluency improved significantly once he could hear better, and he
in fact was able to transfer to a different programme from hisfirst LINC programme. In this
programme the focus is also on work related skills as well as language acquisition and
literacy. Abul ishopeful that fairly soon he will be ready to move into awork adjustment
programme and finally get ajob. This certainly seems arealistic prospect for the near future.

Meet Sulgika.

One of the biggest difficulties that Sulegjka's instructor noted was that she didn't seem ableto
figure out what she was supposed to do. Her English was good enough for basic personal
communication and therefore, she didn't need an interpreter to help with the interview.

Sulgikawas born in Irag, second of seven children in her family. She attended school for
twelve years and did quite well in the highly structured format of the Iragi educational
system. Her studies included maths, history and biology. She did well in maths and in fact
after leaving school got ajob as a bookkeeper in afactory. She held thisjob for eight years
until just before coming to Canada with her family. Sheisstill unmarried and continues to
live with her family. She wants to learn enough English to get ajob just like the one she had

in lrag.
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Throughout the interview she had significant difficulties with understanding what was asked
or expected of her. She read the short story well. When it came to answering the questions
she seemed lost, unless very detailed pointed instructions were given about what was wanted.

But once she understood what was asked for, then her answers were good and showed her
good understanding of the material. Clearly, Sulgjkais not aslow learner.

Her teacher had spoken with Sulgka's sister with Sulgjka's agreement. The sister confessed
that the family frequently got quite exasperated with her and the long time she took to deal
with gquestions or requests. "She seems stupid, and yet we know that sheisn't stupid!" the
sister said. "Often she can do things when they are written down." Further questioning
brought out that the problem was not with hearing what was said, but rather processing it and
then retrieving the right answer. In other words, Suleka appears to have an organizational
learning disability in the areas of receiving, storing and retrieving information efficiently and
fast. With clarification, extratime and no distractionsin her environment she was able to
function effectively.

Bookkeeping was an excellent choice of career for her, especially since she could work on
her own most of thetime. Her instructor was encouraged to take more time with explaining
things to her and to help her with breaking tasks down into smaller more manageable units.
She would also benefit from learning some metacognitive strategies around self-monitoring
and advance planning. If it were possible to have a volunteer work with her on such skills,
including striving for a greater comfort level with the English format of questioning, the
chances are that Sulgjka will succeed in this programme and be able to resume her career
choice.

Once it became clear that Sulejka had major difficulties with dealing with and organizing in
her own mind the oral materials presented in her LINC classroom, things began to improve
for her.

Her teacher reinforced most of the information presented to her with written point form notes
and also focused on teaching her to create such organizing assistive tools for herself. She
was al so taught to deal with information in small chunks and to learn to question her own
comprehension of the last step as well as the next task, before going on to this.

A volunteer was found through a community agency who worked with Sulejka on the format
for questions and directions in English and these skills were also reinforced in the top level
LINC classroom to which she progressed relatively quickly, once al of these supports were
provided to her.

The next stop for Sulgka, she hopes, will be ajob, doing bookkeeping or accounts, just like
she used to do before coming to Canada. There is no reason why this should not be possible
for her.

M eet Jose.
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Jose was born in Nicaragua. He went to elementary school but dropped out soon after
starting high school to get ajob. He had a series of quite successful jobs, mainly in the
service sector. Histeacher in the LINC programme was concerned, because athough his
English fluency was excellent, in fact he spoke with amost no accent, he was making
virtually no gainsin the literacy component of the programme. In fact, he often tried to talk
his way out of having to do the reading and writing tasks.

During the interview it became clear that he indeed had major difficulties with reading and
writing. With simple words based on regular patterns, he was able to use a sounding out
process. But with non-phonetic words or long complex words hewas lost. So, in spite of his
excellent verbal facility, he couldn't pass the entrance test for ajob training programme. This
frustrated him very much, since the job for which he was hoping to be trained required
minimal reading and writing, in his opinion.

He was quite concerned that if he couldn't pass the test then he would have to resort to a
totally unskilled lower paying job, given hislimited expertise in using his hands. "l am not
good with my hands and | don't like to read in any language. 1'd much rather talk or watch
TV." he commented.

It seems quite likely that Jose's difficulties are due to the presence of avisual processing
difficulty. Thisisunlikely to be eliminated, regardless of what he or his teacher does. But by
implementing some of the programme modifications recommended, including the learning of
making guesses, scanning, skimming and using assistive resources such as taped materials, a
hand held speller, etc., he may be able to get into the training programme. It might be helpful
to explain to Jose just what is going on and that he could get some help for his difficulties.
When it comes to getting ajob he might benefit from some on the job accommodation to
allow him to fulfil the essential components of the job, without having to read or write more
than is absolutely essential.

Once Jose understood that his difficulties were not due to the fact that he was stupid, but
rather due to the presence of avisual processing problem, he began to accept some of the
suggested modifications.

He found the use of taped materials particularly helpful, since, as had been noted before, he
has an excellent auditory memory. Having the text that he was trying to read available on
tape and listening to it as well reading it was quite beneficial. His spelling continues to be
rather poor and his patience with the complexities of English spelling is quite limited. He
cannot fully understand why he cannot simply learn the common rules and then apply them
every time. The chances are that writing and in particular spelling will always be tasks that
he will avoid.

But given the fact that his future employment goals in the service sector, perhaps sales, call
for the skills of listening and speaking rather than reading and writing, Jose will be
successful, especialy if he becomes more comfortable with explaining to a future employer
his difficulties and how he compensates for them. Heis already quite comfortable with using
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asmall dictaphone type tape recorder as his way of remembering complex information that
he hasto recall exactly. If he should get ajob in asaestype position, then he can always
ensure that his written notes for orders are reinforced with his taped notes to himself. With
such accommodeation, heislikely to be successful.

Meet Tran.

Tranwas born in Viethnam. He was enrolled in a LINC programme, where his instructor was
very concerned that he was not learning to speak English. He hardly participated in class and
definitely seemed alot slower than the othersin hisclass. If questioned he seemed really
confused by what had been asked and his standard response was "not know". While his
written work was not too bad, he just didn't seem able to grasp enough information in classto
move to the next level.

Although it seemed hard to believe that he really needed it, we used an interpreter for his
interview. Another student from the next level of programme agreed to trandate. Tran
welcomed the help. Although he clearly was not someone who enjoyed talking, even in his
mother tongue, we learned the following:

In Vietnam Tran worked as an engineer in amid-size factory, where he was in charge of
several other workers. He had a good education and completed a four year technical course
after high school. In his position at the factory he not only maintained but also designed new
equipment. He wasn't much of atalker before and now he avoided talking as much as
possible. With lots of lulls and silences, it emerged that he couldn't remember how English
words sounded or what was the right phrase in a given context. It iseasier for him to say
little or nothing.

When it came to the reading tasks, he did much better. His sight vocabulary was better than
his spoken one and in spite of his difficulties with English spelling, he preferred to provide
written answers rather than spoken ones.

It seemed rather likely that Tran's problems stemmed from having an auditory processing
deficit. Theinstructor was encouraged to implement some programme modifications,
including strengthening his visual skills and learning to compensate for his auditory
problems.

Since Tran is hoping to re-enter the field in which he had worked before, he should be
encouraged to learn as much as possible about the source of his difficulties and what can be
done to help and accommodate him in the workplace. In this case, he stands a good chance
of achieving success.
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Some time has elapsed since it was first identified that Tran has major difficulties with
processing auditory information. He and hisinstructor have worked together on a number of
modifications which have helped him to make significant progress, although it is clear that he
will aways deal with auditory information more slowly, and especially when he is stressed or
tired, less effectively.

The modifications introduced focused on two key areas. Firstly, he augmented hislearningin
the LINC classroom with written materials, notes, etc. so that he did not have to sit and listen
without some visual reinforcement being included. Thisway his strong visual skills
supplemented his much weaker auditory ones and prevented him from losing his
concentration, when he lost the thread of what his instructor was talking about.

Secondly, he was encouraged to practise some basic activities, such as responding somewhat
more fluently to some basic questions about himself and about his knowledge of engineering
concepts. Thiswill be very helpful when he starts applying for jobs. The chances are that he
will always have some difficulties with participating in group discussions and in some social
situations, since his auditory skills will always be weaker than usual. However, he can learn
strategies to compensate for this by teaching himself to listen to one person at atime and to
ask for clarification if heisredly lost. Future employers and fellow workers will likely
ascribe this to his difficulties with English and the complexities of the language. But once
they see how well he does his job and how willing he is to work hard, then there should be no
major difficulties for him.
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PROGRAMME MODIFICATIONSBASED ON THE
ASSESSMENT RESULTS

This section reviews a series of programme modifications which will benefit the students
who are having difficulties with learning language and literacy skillsin your programme due
to their pronounced learning style, their different schooling experiences, the possible
presence of alearning or other disability.

For those of you who have been trained as teachers, this section on programme modifications
will serve asareview of what you already know. For others who have had a great deal of
experiencein thisfield, it may offer validation of things that you have been doing. Y ou may
have done these things because it seemed common sense to try them and then you found that
they worked. Alternatively, you may have observed others and then thought that some of
these things might work for studentsin your programme. It could aso be that the
recommendations that follow are brand new to you.

It really doesn't matter what has gone on in the past. What countsis what you do from here
onin. Asstated before, al of the suggestions that follow can be useful to one, some or even
most of the studentsin your programme. None of them can possibly do any harm or hinder
the learning process for any student. Pat Hatt uses many of these strategiesin her
programme in the North Y ork Board and often refers to them as her "chicken soup™" approach.
What she means by that is an approach that cannot harm anyone and will benefit probably
more people than you would suspect.

Before embarking on the specifics, there are afew points that we want you to remember.

Firstly, your job isto teach the students in your programme as well as you can. But you are
not responsible for their whole lives. Therefore, you are not expected to assume
responsibility for what occurs outside the classroom or whether your suggestions are
followed by the student and his or her family.

Secondly, if in spite of your best efforts at providing programme modifications and
accommodation to a student who is having difficulties, the student is still not progressing,
then it isfine to seek out other help. Obvioudly, if you need to use identifying information
about a particular student in getting such help, then you must discuss this with the student in
guestion and get hisor her approval. But if you are looking for more generic information or
guidance on how to meet certain identified or suspected needs, then please don't struggle
alone. Itisnot asign of failure to ask someone to help you.
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Thirdly, we have been very careful to select suggestions which we believe are possible, given
the limitations imposed by finances, the format of LINC and ESL programming, etc. In other
words, we have tried to be very realistic. We believe that our suggestions are within your
capabilitiesto try. After al, if you were not interested in helping people to acquire much
needed functional skills aswell and as quickly as possible, then you would not be working in
thisfield at all.

Lastly, we want to remind you that in implementing programme modifications you should
consider what you found out in the interview process and especially the student's personal
goals. They are adults and even if you fedl that they are unrealistic in their future goals, you
can only discuss this with them but not changeit. There are resources available which will
help new Canadians with understanding the expectations of the job market in Canada. An
example of thisisthe video Looking for Work in Canada - strategies for new Canadians,
which should be accessible through your LINC co-ordinator.

We have confidence in your ability to help the majority of studentsin your programme who
are currently having difficulties with learning. And in the process we are sure that you will
enhance your own job satisfaction as well.

Strategiesfor creating a positive lear ning environment

> Establish a climate of mutual respect, remember you are not teaching children.

> Eliminate any external sources of stress, such as unrealistic expectations of progress
or comparisons among learners.

> Focus on the learners strengths, rather than on what they cannot do at all or do well.

> Discuss your expectations of the learner honestly and realistically.

> Encourage areciprocal discussion by allowing the learner to focus on and share with
you his or her expectations of you, as their teacher as well as of themselves.

> Discuss the learner's goals and objectives and programme to these goals.

> Discuss progress regularly and honestly with the learners, ensuring that you both
recognize and understand any problems that arise.

> Use diverse materials, including things which are of direct interest to the learner.

> Deal with problems such as absenteeism, suddenly observed lack of effort

immediately and honestly.

> Ensure that you start from the premise that people, including the learnersin your
programme, are essentially competent and that you are both committed to
eliminating any barriers to demonstrating their competence or acquiring some new
competencies.
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> Ensure that both you and the learner are having a good time. Learning should be
enjoyable.

M odifying the pace, the process and the product

When people are taught certain skills, especially academic or so called school based skills,
the components of the teaching-learning interaction that can be modified are:

1. the pace at which the teacher proceeds and expects the student to learn the material
offered;
2. the process used for teaching, i.e. whether the teaching is teacher centred or learner

centred, whether knowledge and repetition are stressed or whether comprehension
and application are aimed for, whether the strategies used are primarily cognitively
based or whether metacognitive strategies are used as well, so that the student can be
more aware of learning as an active or participatory process rather than the passive
process of being taught;

3. the product, which includes the outcome for the learner as well as the evaluation
technique used to demonstrate the outcome achieved. Modifying the product may
mean allowing some people to do everything on paper or in the form of concrete
materias, if talking is very difficult for them or alowing people to use materials that
they are really familiar with as aresource.

Very often teachersin anumber of situations, not just programmes like yours, are very
concerned about allowing or even encouraging significant modifications of one or more of
the above. They are justifiably concerned about the integrity of their programme and the
impact of modifications on others who do not need such modifications and may view their
provision to some students but not all of them as unfair. For example, we often hear people
saying that if only they had extratime to carry out a task, then they would have done better
also. Itisinteresting to note that research does not bear this out. Allowing extraor even
unlimited time for examinations does not improve the marks received by most students. In
fact, the mgjority of students do not even tend to take advantage of the extratime. On the
other hand, for a student for whom the speed of processing isareal issue, i.e. someone who
reads, writes or retrieves from their memory learned information more slowly than most other
students, the availability of extratimeisreally important. You will also find that the majority
of such students will take advantage of such an opportunity.

The more flexible you are as a teacher about the pace at which you expect students to
progress, about the expected product of their learning process and the more student centred
you can be, the more likely it isthat all of your students will do better. Thisis as beneficia
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as ensuring that you do not favour one teaching modality over the others, just because it
happens to be your preferred learning modality.

Coping and compensatory strategies

It is also important that you learn to value the development of coping and compensatory
strategies in each and every one of your students. This means:

> encouraging them to verbalize and reflect upon their learning;

> hel ping them to recognize that their particular difficulties may call for some coping
and compensatory strategies which are more obvious than those used by other
students;

> ensuring that they recognize that the use of coping and compensatory strategiesis
not "cheating" or unfair, but merely allows them to make the most of their learning
potential;

> encouraging them to use, as effectively as possible, any available accommodations

including adaptive and assistive devices.

We are not suggesting that you are responsible for identifying and providing adaptive and
assistive devices or for training people to use them. But ensuring that they are aware of the
availability of such supports can be something that you can help with and which will make a
dramatic differencein their lives.

Now let us focus on some specific ways that you can modify your programme.

1. Helping the student who has a particularly pronounced learning style

As stated earlier, your interview may identify for you that the reason why some people are
having difficulties with learning is because their learning style and your teaching style are at
odds with one another. There are two distinct tasks here for you.

Firstly, you should strengthen your teaching to the student's modality.

For example, for the student from China discussed earlier who is such an extremely visua
learner, you should always provide visual materials that back up what you are providing
orally to the class. In other words, use handouts or overheads or audiovisual materials.
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Encourage him to make notes when you are speaking. At the same time you also want to
encourage him to strengthen his auditory skills by using some of the strategies listed later in
this section under teaching strategies. A good example might be to encourage him to listen to
ataped book at the same time that he is reading the text. Later on he could read some of the
material on to tape and then proof his spoken material by listening and reading. He could
also benefit from reading a particular news item from the newspaper and jot down the
highlights for himself. Then, without looking at the article or his notes, he could listen to
someone read the article to him and jotting down the highlights once again. If he then
compares his two sets of notes he will be able to see how efficiently he listens in comparison
to hisreading.

Obvioudly there are people who have become used to functioning amost exclusively in their
preferred modality and may even claim that they cannot acquire skillsin the other one.
Unlessthisis actually due to having alearning disability in the other modality area, then
encouraging a more balanced level of functioning would be helpful.

2. Helping the student whose difficulties are due to the type of schooling
he or she had received

In many countries, schooling and the whole process of education are quite different from the
approaches used in Canadian schools and educational programmes. As aresult, the
difficulties that some of the learners will have in your programme will relate to the fact that
they are thoroughly uncomfortable with the activities of an interactive participatory type of
second language programme, where they are apparently expected to be part of an active
learning process. In many cases, they will have been used to the student either being a
passive recipient of the teacher's efforts at teaching them or to their participation being
limited to rote memorization or the chanting of responses to questions asked of the class by
the teacher. In many cases their experiences of learning a second language were the rather
old-fashioned ways of memorizing lists of vocabulary and grammatical rules.

The key factorsin a second language programme in Canada are the ability of the student to
acquire and understand the material presented and apply it in arelevant context. In order to
encourage this, you have to focus on tasks of comprehension rather than memorization.
Whether you are dealing with auditory or visual material, the activitiesare similar. You
would, for example, encourage the retelling of a story in different words, such that the
meaning is the same. Then you could get the student to substitute new words one at atime,
such that it still means the same or asimilar thing. Then you can alter the task by introducing
aword that alters the meaning in a pre-agreed manner.

Introducing students to the process of asking questions and responding to questionsis an
important part of this process. For some students you will also have to stress the importance
of looking back into the material to find the answer to a question instead of relying on their
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memory. Such concepts as key ideas, looking for headings, proper nouns, which will start
with capital letters all assist in acquiring the kind of school based skills that favour learning
in a Canadian language, literacy and citizenship programme.

It isimportant that you do not entirely dismiss the value of rote learning as a skill, especially
since in preparation for a citizenship interview some rote learning capability will be
beneficial. What you are stressing is the diversity of learning skills, rather than relying on
any one particular way of learning.

Y ou may also need to use your personal judgement as to how far you and the student should
pursue the acquisition of North American style academic skills. If this student has had
success in the past in working in a particular environment and it is his or her intent to pursue
the same or similar employment in Canada, then you may want to limit your emphasis on
this. For afuture employment situation where academic skills are unlikely to be needed, you
may choose to focus primarily on practical language acquisition, rather than enhancing the
learner's academic abilities.

3. Helping the student who isreally slow

Students who have developmental disabilities deal with most tasks slowly. Further, the kind
of help that assists the student with learning disabilities so much, such as cues or the
rephrasing of questions, will not alter this student's capability in dealing with the tasks at
hand. This does not mean that such students should not participate in the programme. On
the contrary, being included is particularly important for them, since very often their
opportunities for incidental learning on the street are likely to be quite limited. The important
point is to accept that their progress may be very slow and that they may take much longer to
progress from one level to the next than others. But they will learn things that are taught to
them directly and that are structured and presented in away that they can deal with them.

They will like ahighly structured environment, with very few surprises. For many students
who progress very slowly there is tremendous security in doing things the same way each
time. Very small amounts of new information, presented slowly with lots of repetition allow
the learner who fits into this category to begin to make some progress. Because their
progress will be very slow, it is particularly important that what they learn is practical to their
daily lives. For example, learning their name, address, telephone number, the name of their
nearest subway stop or major street intersection are the so-called survival information that
these learner require.

It isimportant to ensure that the student, the teacher and the student's family have redlistic
goals and expectations for this student. Y ou might want to consider what it is that they need
to know from a survival point of view and secondly what they will need in order to be able to
work. It may well be that they will not have many ideas about what kind of work might be
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suitable for them. For these students, just like the others who are enrolled in your
programme, their strengths and interests may determine a future direction to follow.

Y ou may find that many students with developmental disabilities are reluctant to participate
in such things as class discussions. They are likely to show significant signs of learned
helplessness, especially if their past experiences have been particularly limited and sheltered.

4, Helping the student who you suspect haslearning disabilities

As described earlier, students with learning disabilities have average to above average
intelligence and difficulties with processing information. Without a doubt the most
important thing in deciding how to help such a student is to have a good understanding of
what tasks they have difficulties with when it comes to processing material. Once you and
the student have an idea about this, then it is not that hard to figure out what will help. In
developing such modificationsit is important that both you and the student accept, without
guilt or blame, that alearning disability does not go away. Therefore, you are not looking for
acureor aquick fix, but rather for strategies that the student can learn to use, with your help,
in order to cope with and compensate for the learning disability.

Teaching strategies and modifications which will ben€efit lear nerswith
auditory learning disabilities or learning difficulties:

> Eliminate outside as well as classroom noises as much as possible.

> Make eye contact and if at all possible call the student by name when addressing him
or her. Encourage the student in turn to make eye contact with the speaker and/or
augment comprehension with lip reading.

> Preface important points or announcements with the comment "Thisisreally
important for you to know" or something similar.

> Ensure that your pronunciation of complex or difficult wordsis extremely clear.

> Repeat words which may be ambiguous or have unaccented syllables in them.

> Teach the student the skills of selective listening e.g. listen carefully, write down
important points, ask for clarification, ensure that you have understood what the task
is before beginning it, etc.

> Encourage the student to repeat verbal information.

> Encourage the student to participate in a"buddy" system, whereby he or she can ask a
fellow student for clarification instead of always having to ask you.
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Deliver verbal information in small units, checking periodically that the student has
heard and understood the information delivered.

Encourage the use of atape recorder as a self checking device for pronunciation,
sentence structure, etc.

Encourage studentsin listening to the radio or taped material.
Use visual and concrete materials to reinforce verbal information.

Use games, songs, rhymes, etc. to encourage the student in listening and repeating
sounds heard.

Encourage the student to develop the skills of inner or metacognitive language to
reinforce activities and at the same time get used to using language for tasks other
then direct communication.

Provide the student with awritten outline of what you are going to present orally.

Use overhead transparencies, write on the chalkboard or aflip chart, reading aloud
what you are writing.

Ask students to tell you in their own words what has been said and/or what is written.

Ensure that the student knows how to formulate questions to find out the information
that he or she needs to know. This means the teaching of alternative question
formulation in addition to the traditional who, what, where, when, why and how
guestions.

Label itemsin the classroom, such as door, window, chalkboard, cupboard, etc.

Encourage small group discussions rather than paired groupings in order to ensure
that each person hasto talk.

Reinforce the understanding of sound-symbol relationships through a variety of
exercises, such as tongue twisters, the use of charts, concrete materials such as
sandpaper letters which the learner can trace repeatedly, use visual cues to reinforce
the sounds that certain letters or letter combinations make.

Repeat blended sounds over and over again to help the student differentiate among
these.

Do not allow the learner to struggle when trying to deal with information in their area
of difficulty. Help them out by providing a cue, a question, areminder of the last time
that thisinformation was used. As mentioned earlier, stress does not improve the
effectiveness of the learning process for learners with learning disabilities.

Remember that sometimes the person merely requires some extratime to process the
guestion asked and to integrate and formulate the right answer. Therefore, try to
reduce the impression that speed of response is very important. One of the most
useful accommodations for learners with learning disabilitiesis the availability of
extra time, without accompanying pressure.
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The above list contains many suggestions. It is not expected that you will try all of these
suggestions or that you do not use a particular modification which you believe to be useful,
just because it does not appear on thislist. The purpose of thelist isto share with you
modifications which other teachers have tried and found useful from time to time.

Teaching strategies and modifications which will benefit learnerswith
visual learning disabilities or learning difficulties:

> Reduce visua distractions when the student is expected to focus on visual material,
e.g. show one paragraph or one picture at atime, encourage the student to focus on
the book, paper, etc. and not keep looking round.

> Provide auditory cues to engage the learner's attention, as he or she is expected to deal
with visual material.

> Encourage the use of visual cues, such as highlighting, underlining, drawing arrows or
other picture cues.

> If the problem relates to tracking, encourage the learner to use his or her finger, a
ruler, a cut out frame to guide the eyes and allow them to focus on the words, picture
or other visual material.

> Encourage the use of concrete material and tactile cues, such as sand paper letters,
tracing letters on one's hand or in the air.

> Provide as much auditory support as the learner needs. In extreme cases, people with
learning disabilities do not read printed materials at all and utilize taped texts and
materials exclusively.

> Teach directly the necessary visual symbols relating to safety and survival, such as
road signs, medication symbols, etc.

> Teach directly the necessary survival words relating to the learner's daily life, such as
bus stop, fire alarm, ladies, etc.

Y

Encourage the use of activities which enhance visual perception, cutting, pasting, the
use of jigsaw puzzles, etc.

Encourage the learner in identifying visual patterns in words, numbers, pictures.
Teach the student the skills related to talking himself or herself through visual tasks.

Introduce colour coding to aid in carrying out visual tasks.

YV V V V

Encourage the use of a computer to reduce the incidence of writing and spelling
errors.

Y

Encourage the use of a calculator to reduce the incidence of mathematical errors due
to visual problems.
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Reinforce the use of visual cuesin giving directions with concrete cues, e.g. instead of
just saying that in order to find the office, look for the door that says office, tell them
to turn by the drinking fountain and the door immediately before the officeis the red
door with windowsin it, etc.

If reversals are a problem, utilize tactile reinforcement to learning the directionality of
the letters.

Focus on writing tasks which interest the learner, e.g. ajournal rather than essays,
birthday cards, short rhyming poems rather than lengthy sentences.

Introduce the learner to using lined paper or graph paper to improve the placing of
letters or numbersin carrying out tasks.

Directly teach proofreading skills.

Introduce the learner to visual concentration games, especialy the kind that they can
practice by themselves, e.g. card games.

Pressure and stress aggravate the situation. Extratime and arelaxed atmosphere are
among the most important accommodations needed by learners with visual learning
disabilities.

The above list contains many suggestions. It is not expected that you will try all of these
suggestions or that you do not use a particular modification which you believe to be useful,
just because it does not appear on thislist. The purpose of thelist isto share with you
modifications which other teachers have tried and found useful from time to time.

Teaching strategies and modifications which will benefit learnerswith
other kinds of learning disabilities or learning difficulties:

Difficulty with short term memory jotting down notes or other reminders of tasksto be

done.
using a tape recorder to keep reminders
provide visual and/or auditory cuesto aid recall

allow ample time for recallencourage the student to
employ memory aids

Difficulty with organizational skills teach the learner to break tasks into smaller units

encourage the learner to create an outline or plan,
asking someone else to review the sequence
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Difficulty with writing

Difficulty with mathematics

Difficulty with concentration

ensure that the material being used to
teach the various skillsis of interest
to thelearner

stop frequently during the teaching
process to check that the learner is
attending to aswell as
comprehending the material being
presented

Difficulty with abstract concepts
use concrete materials as frequently
aspossible

use physical demonstration of
abstract concepts such asleft and
right

Focusing on metacognitive skills

encourage the development of aregular sequence or
routine for tasks

teach the learner time management skills

encourage the use of visual and auditory cuesin
organizing time, space and tasks

encourage the use of a computer with a spellcheck
system

using atape recorder for notes

bal ance the need for writing with alowing oral
presentations

using a calculator or computer

ensure that any mathematical tasks are of direct
relevance to the learner

encourage the learner to break down tasks into small
units

encourage the learner to learn metacognitive skills,
as described in the next section

encourage the student to use visual and auditory
cues as much as possible

ensure that abstract concepts are reviewed and
revised regularly

do not introduce several abstract concepts at one
time
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The key to success for persons with learning disabilitiesin any learning situation is their
ability to utilize or develop the necessary metacognitive skills. This means helping them to
understand how they approach learning tasks, how they can make this approach more
efficient and more suited to their learning strengths, how to monitor and evaluate their own
participation, attitude and progress. The more able they are to do these tasks, initialy with
your help and later on their own, the more successful they will be at compensating for their
areas of learning disability.

Examples of successful metacognitive strategies include the following:

>

training onesdlf to listen mor e efficiently and selectively.

What this means is being aware of the key phrases that precede important pointsin
what is being said, such as "today we are going to deal with..." , "akey point in this
is...", "if you only remember one thing about this, it should be...". In turn, as ateacher
you can assist all your students, not just those who may have alearning disability, by

using such phrases when you are about to present some really important points to your

class.

monitoring one's performance during the performance of lear ning tasks.

What this means is checking whether what is being written or said is correct in terms
of what one wantsto say as well aslanguage usage, grammar, etc. Similarly, second
language learners will benefit from being aware of the importance of self-monitoring
for comprehending oral language. In other words, ensuring that if they do not
understand what has been said by someone, whether that is their teacher or afellow
student, they know how to ask for clarification and are prepared to do so. Teachers
can facilitate this process by stopping to ask their students to interpret what is being
said and discussing whether there could be another meaning for the statement under
discussion. Thisis particularly important when it comes to the use of English idiom.
For example, discuss the fact that in English the expressions "slim chance" and "fat
chance" mean the same thing, depending on your tone of voice.

training oneself to evaluate the performance of a lear ning task.

Spending time on a particular task does not mean that adequate learning has taken
place. Animportant outcome of the self-monitoring processis the ability to evaluate
one's performance, i.e. checking whether one has understood and learned the expected
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information, skills and tasks. If there is some doubt about this, then the student must
develop a process for review and possibly relearning the material. Being aware of
one's learning style and possible processing deficits is particularly important for this
process. Then the student can ask to have the information explained again or
presented again in a manner which suits his learning mode better. Being aware of the
importance of coping skills and compensatory strategies is a key component of such
self-evaluation.

> training onesalf in the skills of planning and or ganization.

Students with learning disabilities often find that their difficulties with advance
planning and organizational skills make it difficult for them to be efficient learners,
even if they follow the strategies listed above. Being well prepared for a class by
previewing some of the skills that will be required or the information that will be
presented, can be extremely helpful for all students, but especialy those who have
learning disabilities. A good teaching strategy that favours this approach istelling
students at the end of one class what will be done at the next one. For example,
letting the students know that next time they will be asked to write some sentences
about the country where they came from, or read a particular newspaper article or
discuss some international event. Y ou can then also recommend that it might be a
good ideato think about this before they cometo class. Y ou may find that for some
students their past schooling experience will get intheway. They might think that
preparing for such atask by practicing it beforehand would be seen as cheating. As
their teacher, you could reassure them that people do this all the time.

The more you can help your students in understanding these skills and their value for their
current and future learning process, the better off they will be. Thisis particularly important
for those for whom future post-secondary education and training are alikely prospect. While
most institutions handling such programmes in Canada are quite willing to accommodate the
needs of learners with learning disabilities, the better learning strategies the individual has
before approaching such an institution and its special needs office, the more likely they areto
succeed.

Emphasizing instructed learning

By now | am sure that you will al remember that one of the components of learning
disabilities that can interfere with successful learning is the difficulty that so many persons
with learning disabilities have with incidental learning. What this means for you is that you
cannot take for granted the fact that your students will be able to apply and transfer skills or
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information learned in one situation or context to another. In other words, there will be
situations where you may think that areminder or an explanation is overkill, because after all
you explained this already thisweek. Nevertheless, reminders, references to the previous
time when the material was taught before, clarifications as to how this skill or information
relates to other things already learned, will benefit many of your students, not just those who
have learning disabilities.

Alternative or controversial strategies

Before we leave the subject of programme modifications for students with learning
disabilities, we should say a couple of words about what are referred to as controversial or
alternative strategies or therapies.

As ateacher, you are certainly not in the business of providing therapy. But if you are a
person who watches TV or reads the newspapers, then you will be aware that there are certain
interventions which are claimed by their inventors and others to eliminate learning
disabilities. Most of these relate to things such as medication, biofeedback, etc. which will
not have a direct impact on what might turn up in your programme. However, in recent years
there has been a great deal of public debate about the use of coloured overlays and/or glasses
for those who have difficulties with reading. Thereisno definitive answer from research as
to whether this should work and why it makes a difference for some people. The bottom line
isthat some people who have visual learning disabilities which resultsin difficulties with
reading, do say that the use of these overlays and/or lenses helpsthem. To the extent that
people benefit from something, especialy when that is as non-intrusive as coloured paper or
coloured glasses, then they should be alowed to use them. No doubt researchers will carry
on studying this and may well establish some clearcut rationale for why it works in some
cases and not in others. But in the meantime, if people want to try to use different coloured
paper or a coloured overlay to help themselves, then that should be allowed. For example,
the Learning Disabilities Association of Ontario provides written information to its
Consumer Advisory Committee on yellow paper instead of white, since many of the members
of the Committee fedl that this makesit easier for them to read the material.

Changing expectations

There will be some students who, in spite of your best efforts at programme modifications,
will not be able to learn some of the skills that they and you hoped for. This may relate to
their language use or fluency and more frequently to their literacy skills. Since your
expectations for each student were established on the basis of their goals and your
observations, any changes to these expectations should also reflect collaborative decision
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making. For example, they may decide to remain at the conversational proficiency level and
postpone trying to move on to cognitive and academic proficiency. Or they may realize that
they have to focus on knowledge, comprehension and application as their primary goalsin
learning. Similarly, they may have to abandon the achievement of decoding and accept that
they have to use taped or picture cued material to replace reading in the conventional manner.

If such adecision is appropriate for a student, it isimportant that you support him or her in
accepting this decision as aform of coping with hisor her difficulties. Please stress to them
that thisis not giving up or cheating, but merely making arealistic and practical decision.
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5. Helping the student who may have some other disability

As mentioned earlier, there may be situations where you have been told about or you observe
the signs of certain other disabilitiesin your students. Y ou are of course not responsible for
either identifying the type or extent of such adisability, nor isit expected that you will
eliminate itsimpact. Nevertheless, having some idea of what you can do to assist such
learners will make your job easier and you may well find that even some slight changes will
help such a student to be much more successful.

Y ou may find that it is difficult to raise the question of why the student does certain things
and what has been done in the past, if anything, to get some help for him or her. Y ou cannot
do any harm nor can you be seen as overstepping the mark if you suggest to the student that
he or she may wish to see his or her family doctor or adoctor at alocal medical clinic to look
into the difficulties that the student has with learning and the possible causes for it. People
who are newly arrived in Canada or who have come from areally traumatic background may
not think about having their eyes or hearing tested. Y et we still see adults who are believed
to be really slow and turn out to be hearing impaired.

As stated earlier regarding assistive and adaptive devices, we know that most of the
programmes where people enrol to learn basic English skillswill have limited availability of
computers, taperecorders, etc. Nevertheless, there may be such devices available from some
of the community based agencies listed in the section on resources. Y our responsibility is
merely to have the information available about the agencies and allow your students who
have access to such devices and wish to use them in your programme to do so. Alternatively,
you may be able to access additional funding for meeting the needs of learners with
disabilities through the special LINC fund available for this purpose. Y ou can access this by
contacting the CIC project officer for your programme.

Students who are deaf often miss much of what has been said in a language programme.
They will frequently turn their head to assist with hearing but may not use their cupped hand
next to their ears to help them hear more clearly. This may be because they haven't figured
out that thiswill help or because they feel uncomfortable to do so. Encouraging avisitto a
doctor for a hearing test and for a possible hearing aid if it is deemed suitable, can help here.
In addition, if you are sensitive to the needs of such students when you speak to them,
ensuring that you turn towards them rather than away from them, facing their back or a
chalkboard at the front of the class, they will catch more of what you say. Many people who
are deaf also augment their hearing with lip reading without even necessarily realizing that
they are doing so. For them seeing your mouth can be very helpful also.

If you use both visual and auditory materials to augment your teaching, thiswill help both
deaf and blind students.
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The term blind tends to be used quite loosely. The majority of people who are described as
blind are actually visually impaired and will have someresidual vision. Their difficulties
may be related to the size of the print that they are trying to see, the location in their
particular field of vision or the contrast between the colour of the paper and the ink. Quite
often such students will squint at the material or hold it extremely close to their eyes. It may
be some time since they have had their vision tested. They may benefit from stronger glasses,
which could be prescribed after an eyetest. They may also find a magnifying glassor a
magnifying sheet placed over printed material quite helpful. For those who have quite
limited or no vision, the use of auditory materials to the exclusion of visual materials may be
necessary. Such an exemption is quite reasonable, given the needs of the student.

Students who have physical disabilities, whether they use a wheelchair to get around or not,
usually do not have difficulties with the learning process. If they do, then thiswill be due to
another reason, not the physical disability itself. For them, getting into the building where the
classislocated and into the classroom itself, often presents the greatest challenge. Similarly,
the availability of such things as accessible washroom facilitiesis very important. However,
even if such accessibility issues have been adequately addressed, you may still need to be
sensitive to certain issues which may interfere with the learning process. The student may be
in pain at times, he or she may be prone to great fatigue and therefore require more frequent
breaks than you might expect. They may also be reluctant to participate in class activities or
discussionsif asaresult of their particular condition they have difficulties with their speech.
Y our and their fellow students' acceptance of them as they are is a key component towards
achieving success.

There will be students who have a speech impair ment that manifestsitself in stuttering or
other articulation disorders. Allowing such students adequate time to speak as well the
opportunity not to do so at timesis the key component of their success. Providing you with a
written answer, in point form if necessary, when a spoken answer was called for should be
acceptable.

Occasionally your observation or the interview with the student may identify someillness,
accident or trauma which has resulted in the difficulties that the student has with learning.
It is possible that given the circumstances of the event, there had been limited medical
intervention. In other cases, the correlation between the condition and its outcomes and the
difficulties with the learning process have not been made. For example, ahead injury or the
onset of epilepsy may impact the learning process. Implementing the modifications discussed
earlier in this section will probably assist most of such students. In discussing such a course
of action with the student or his or her family may present you with information of a private
nature, including what had been done in the past, the use of medical intervention including
medication, etc. Respecting their privacy and encouraging them to seek medical and
professional advice isthe way you should proceed. Whatever your personal opinions or
experience isin this matter, it is not for you to provide information or guidance or interpret
professional advice already given.
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It isimportant that you consider in this general category the devastating impact that torture
can have, both physically and psychologically. Many survivors of torture will suffer from
post-traumatic stress disorder, sometimes for years after the event. This conditionis
usually identified formally by a psychiatrist, according to the criteria established by the
American Psychiatric Association. While clearly it is not your job to identify the condition or
totreat it, it ishelpful if you know that some of the psychological effects of this condition
will manifest themselves as learning disabilities.

Y our task in this context is to assure that your classroom setting is recognized and accepted
by all learners as a safe setting, where nobody will be forced into activities that they cannot
handle. The literature on torture and its long term after-effects focuses on the need for safety,
real and perceived, sensitivity and above all, lack of coercion. Many of the suggestions
relating to programme modifications for learners with learning disabilities will also be of
benefit to these learners, especially in terms of reducing stress.

In many respects the most complex issue that you will be presented with is the student whose
behaviour isinappropriate in the programme setting. Such behaviours may include
aggression towards you, the other students or themselves, inappropriate and unacceptable
socia interactions or even constant interruptions, which interfere with the learning of others.
Such behaviours may be due to temporary or longstanding psychiatric conditions, past trauma
or abuse or conditions such as developmental disabilities or autism. Y our responsibility as a
teacher isto assure the safety of your students. The programme administrators also have a
responsibility to assure your safety as ateacher. Therefore, it isimportant that a processis
established in each programme for dealing with potentially violent or aggressive students.
Such plans should include both short term and long term directives for what the teacher can
do immediately, if such a situation arises and who will be available to help them defuse a
situation. There also should be plans for the longer term support of such students through the
availability of behaviour modification programming and the involvement of community
based mental health services.

It may be that at the end of this process, you will not feel that your efforts to modify the
programme have been adequate to meet the needs of the student. It isimportant for usto
reiterate that you are not responsible for all that is happening to a student in your programme.
Further, you and/or the student may choose to approach one or more of the organizations
listed in the Resour ce section to provide guidance and advice on how to proceed.

The most important point is never to close the door for any student and not to give up on
anyone, including yourself. Trust your instincts and rely on your common sense to give you
the necessary confidence. We know that you can do it!
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DISABILITY ORGANIZATIONS

There are many organizations throughout Canada which have information, resources,
speakers, advocacy services and other supports available for persons who have disabilities,
their families and those who work with them. In many cases these organizations may have
chapters right in your community. Feel free to contact them and refer your students to them.
While some of these organizations may not have servicesin your student's mother tongue,
they will probably be able to find someone who can help and trandlate the rel evant

information into quite a variety of other languages.

Autism Society Canada
129 Yorkville Ave
Toronto, Ont. M5R 1C4
(416) 922-0302

Blissymbolics Institute

Augmentative Communications Systems
250 Ferrand Drive

Don Mills, Ont. M3C 3P2

(416) 421-8377

BOOST

Blind Organizations of Ontario with Self-
help Tactics

597 Parliament St.

Toronto, Ont. M4X 1W3

(416) 964-6838

Canadian Hard of Hearing Association
P.O. Box 5559, Station F
Ottawa, Ont. K2C 3M 1

Canadian Mental Health Association
Ontario Division

180 Dundas St. West

Toronto, Ont.

(416) 977-5580

Barrier Free Design Centre
2075 Bayview Ave.
Toronto, Ont. M4AN 3M5
(416) 480-6000

Bob Rumball Centre for the Deaf
2395 Bayview Ave,

Toronto, Ont.

(416) 449-9651

Canadian Association for Community
Living,

The Roeher Institute

Kinsmen Building, Y ork University Campus
4700 Keele St.

Downsview, Ont. M3J 1P3

(416) 661-9611

Canadian Hearing Society
271 Spadina Road,
Toronto, Ont. M5R 2V 3
(416) 964-9595

Canadian National Institute for the Blind
1929 Bayview Ave.

Toronto, Ont. M4G 3ES8

(416) 480-7416
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Canadian Paraplegic Association
Ontario Division,

520 Sutherland Drive

Toronto, Ont. M4G 3V9

(416) 422-5644

Disability Information Services of Canada
(DISC)
(519) 884-2989 voice and TDD

Learning Disabilities Association of Canada
323 Chapel St.

Ottawa, Ont. KIN 722

(613) 238-5721

Low Vision Association of Ontario
263 Russdll Hill Rd.

Toronto, Ont. M4V 2T4

(416) 921-6609

Ontario Association for Community Living
180 Duncan Mill rd.

Don Mills, Ont. M3B 176

(416) 447-4348

Ontario Friends of Schizophrenics
885 Don Mills Rd.

Don Mills, Ont. M3C 1V9

(416) 449-6830

Ontario March of Dimes
60 OverleaBlvd.
Toronto, Ont. M4H 1A8
(416) 425-0501

Centre for Independent Living
2075 Bayview Ave.

Toronto, Ont. M4N 3M5
(416) 480-4260

Epilepsy Association
950 Yonge St

Toronto, Ont. M4W 234
(416) 964-9095

Learning Disabilities Association of Ontario
124 Merton St.

Toronto, Ont. M4S 272

(416) 487-4106

Multiple Sclerosis Society of Canada
250 Bloor St. East

Toronto, Ont. M4W 3P9

(416) 922-6065

Ontario Federation for Cerebral Palsy
1630 Lawrence Ave. West

Toronto, Ont. M6L 1C5

(416) 787-4595

Ontario Head Injury Association
P.O.Box 2338, Station B
St.Catharines, Ont. L2M 7M7
(416) 641-8877

Spina Bifida & Hydrocephaus Association
35 McCaul St.

Toronto, Ont. M5T 1V7

(416) 979-5514
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ORGANIZATIONS FOCUSING ON PROVIDING AID

TO IMMIGRANTS

GOVERNMENT INFORMATION

In order to find out what information, programmes and services are available to help people

with disabilities, the following are your best sources of information:

Federal gover nment:

Status of Disabled Persons Secretariat
25 Eddy St.

Hull, Quebec, K1A OM5
(613)953-5280

Toronto Office for the Secretariat
(416)973-1170

Provincial Government - Ontario:

Disability Issues Group

Ministry of Citizenship

700 Bay St.

Toronto, Ont. M5G 176
(416)326-0200
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APPENDICES
Appendix 1: Definitions
LEARNING DISABILITIESASSOCIATION DEFINITION (1984)

Learning disabilitiesis a generic term that refers to a heterogeneous group of disorders due to
an identifiable or inferred central nervous system dysfunction. Such disorders may be
manifested by delays in early development attention, memory, reasoning, co-ordination,
communication, reading, writing, spelling, calculation, social competence and emotional
maturation.

Learning disabilities are intrinsic to the individual and may affect learning and behaviour in
any individual, including those with average, potentially average or above average
intelligence.

Learning disabilities are not due primarily to visual, hearing or motor handicaps; to mental
retardation, emotional disturbance or environmental disadvantage; athough they may occur
concurrently with any of these.

Learning disabilities may arise from genetic variations, biochemical factors, eventsin the
pre-to post-natal period, or any other subsequent events resulting in neurological impairment.

MINISTRY OF EDUCATION DEFINITION (1984)

Disordersin one or more of the processes involved in understanding or using symbols or
spoken language. The disorders result in a significant discrepancy between academic
achievement and assessed intellectual ability, with deficitsin at |east one of the following
areas:

- receptive language, e.g. listening, reading;

- language processing, e.g. thinking conceptualizing, integrating
- expressive language, e.g. talking, spelling, writing

- mathematical computation

Such deficits become evident in both academic and social situations.
The definition does not include those learning problems which are primarily the result of

impairment of vision or hearing; motor handicaps; mental retardation; primary emotional
disturbance; or environmental, cultural or economic disadvantage.

WORLD HEALTH ORGANIZATION (1975)
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Learning Disabilities - Disorders in which the main feature is a serious impairment in the
development of other learning skills which are not explicable in terms of genera intellectual
retardation or of inadequate schooling.
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Appendix 2: Learning disabilitiesin context

The World Health Organization recognizes that there are three distinct levels at which we can
define the problems that people may have with normal functioning and carrying out the tasks
of daily living. These are impairment, disability and handicap.

Impairment is defined as "any loss or abnormality of psychological, physiological or
anatomical structure or function." In practice this means that the impairment isintrinsic to the
individual and may be either functional or medical in nature. People with learning
disabilities have a neurological impairment.

Disability is defined as "any restriction or lack (resulting from impairment) of ability to
perform an activity in the manner or within the range considered normal for a human being.”
What this really means is that disability describes the functional difficulties people face
when they try to carry out certain specified tasks of daily living.

Learning disabilities represent such functional difficultiesin five distinct areas. These are
visual, auditory, motor, organizational and conceptual categories of learning disabilities. In
each of these areas of functioning there are numerous types of specific learning disabilities.
For example, auditory memory differs significantly from central auditory processing or
auditory distractibility, although all three represent a disability in the auditory category.

Peopl e often mistakenly use the terms disability and handicap interchangeably. Adopting the
terminology of the World Health Organization would alow usto clarify this confusion.

The WHO defines handicap as "a disadvantage for a given individual resulting from an
impairment or disability that limits or prevents the fulfilment of arole that is normal
(depending on age, sex, socia or cultural factors) for that individual." Handicap usually
results from society's or an individual's inability or unwillingness to provide accommodation
and/or support for the person who has a disability. For example, unemployment or
underemployment may be the handicap that a person with alearning disability might have to
face, in spite of the fact that with appropriate accommodation people with learning
disabilities are quite employable.

A learning disability should not be allowed to become a handicap at any time. Suitable
identification of the specific disability, the necessary coping strategies, accommodation and
compensation, (if needed), can ensure that the person with the learning disability is an able
individual in terms of fulfilling his or her normal role.
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Appendix 3: The statistical basisfor the identification of learning
disabilities

It is generally accepted that the incidence of learning disabilities within the general
population is 10%, with males outnumbering females by aratio of four to one.

Thisincidence rate, first used in the U.S. and considered as the low end of the range, was
confirmed and cited by a number of Canadian studies. These included the CELDIC Report
(Children with Emotional and Learning Disorders In Canada) in 1972 and afollow-up report
of the Canadian Paediatric Society published in 1974.

The 1989 Statistical Profile of Disabled Personsin Ontario, published by the Government of
Ontario and based on the previous census, reported an incidence rate of 16%.

The most recent figures available from the Ministry of Education report atotal of over 80,000
students within the schools of Ontario, who are formally identified as having alearning
disability. This represents 4% of the school age population, but Ministry staff estimate that at
least another 6 to 10% of the population has learning disabilities, ranging from mild to severe
problems.

The U.S. educational system reports a 7% figure for those who are formally identified within
the school system as having a learning disability.

While most of these statistics are based on the number of children and adolescents identified
and are extrapolated to the adult population, it isinteresting to note that a recent article in the
New England Journal of Medicine cites the incidence of developmenta dyslexiain the
genera population at over 5%.

Finally, it isworth noting that both the American Interagency Committee on Learning
Disabilities, which reported to the U.S. Congressin 1987 and the report of the Ontario
Inter-ministerial Working Group on Learning Disabilities published in October 1992, have
used the 10% incidence rate for the development of their recommendations.
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Appendix 4: A historical review

In spite of the fact that the correlation between the brain and learning had been made
centuries ago, the assumption was that the human brain functioned in the same consistent
way as other organs of the human body. In other words, those who were bright and had good
ability learned effectively and were able to utilize what they had learned in an efficient
manner. Those who were not bright and had limited ability, learned little and lived their lives
depending on other people.

| often relate the experience of persons with learning disabilities to that of personswho are
left handed. Not that left handednessis alearning disability, but rather that it reflects a
variation in the way the human brain handles certain tasks. It isnot clear how it was
determined that people who were left handed were witches. However, we can read in stories
dating from the seventeenth and early eighteenth century, that that was the common belief.
The way our ancestors dealt with witches was ssimple. Y ou threw the person accused of
witchcraft into a body of water. If the person floated, then he or she was indeed awitch,
since the devil was supporting them from below. The only recourse was to hang them or
burn them alive. If they sank in the river or the lake, then they were innocent, but
unfortunately they had drowned.

While we no longer treat people who are different this way, the level of understanding of
learning disabilities and support for those who have them, is not that far removed from these
historic practices.

The first record of alearning disability in the literature appears in the 1890s in Scotland,
where a physician described what must have been dyslexiain one of his patients. He called it
"congenital word blindness’ and recommended that the patient avoid all experiences which
demand the ability to read. Obviously, thiswas not the first appearance of alearning
disability. However, back in the days when the mgjority of people did not need to learn
academic skills and there was always somewhere for the slower or differently functioning
person to work, there would have been little interest in a condition which interferes with the
brain's capacity to process written information.

Without a doubt, there have been people with learning disabilities for as long as there have
been people. For example, you will find reference to the mirror-writing practiced by
Leonardo da Vinci being described as a symptom of a probable learning disability. The
pattern of spelling errors observed in some of the written material contained in the U.S.
archives and attributed to George Washington imply aform of dysgraphia. While we have no
way of testing such individuals, we can and do accept the inference.

The provision of special education has only been available in most places for the past few
decades. Teaching blind and deaf children wasthe first step in thisform of service delivery.
While most of this teaching focused on vocational skillsinitialy, it still brought about a
gradual changein the attitudes of society towards the educational needs of disadvantaged
children. Instead of limiting the availability of education and especially higher education to
those who were very bright or wealthy, we began to focus on the creation of auniversally
accessible educational system.
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For along time this did not include children who were developmentally disabled or even
developmentally different. In Ontario for example, as recently as the 1960s children with
developmental disabilities were still excluded from most school boards and the only class for
children with perceptual handicaps, the forerunner of the term learning disabilities, was
organized in the City of Toronto.

Asfor the idea that adults may require some special teaching or support in learning such
things as a second language or reading or writing, this was simply unheard of.

We have come along way since then. Theterm "learning disability”" wasfirst introduced in
1962 at a conference in Chicago. As so often happens, once there is aterm to describe
something, then it suddenly appears everywhere. Today we readily accept the incidence of
onein ten persons having a learning disability. We also know that when it comes to issues of
education and training, persons with learning disabilities represent the single largest group of
people with disabilities.

For along time our level of knowledge and understanding about the causes of learning
disabilities was quite limited. Also, until asrecently as 1984, there was quite limited
acceptance of the fact that learning disabilities are chronic, i.e. that they persist throughout a
person'slife. Thiswasrelated in part to the belief that while learning disabilities probably
were neurologically based, the maturation of the brain during adolescence usually eliminated
the problems resulting from this condition. This created tremendous problems for adults who
could not understand why they had such difficulties in adulthood with certain information
processing related tasks. For some of them the concept of having alearning disability was
brand new and it was often accompanied by significant fear that it was a sign of mental
illness. For others who had the requisite identification made during their childhood, the
persistence of learning disabilities into adulthood created a high level of guilt, since so much
of the time they were told that if only they tried a bit harder, then they could do alot better.
Further, that if they really persevered, then the learning disability would disappear by the time
they left school. Y ou can imagine the feelings of those who realized that in spite of their best
efforts they still had learning disabilities.
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Appendix 5: Sometermsthat you might find helpful
Accommodation

In order to assist people with learning disabilities to reach their potential, there are two key
requirements. These are:

1. The development of coping skills on the part of the person with learning disabilities. In
order to acquire these, the person must be aware of his’her strengths and weaknesses,
individual learning style and level of ability in the best conditions.

2. The availability of appropriate accommodation to match the learning disabled person's
coping skills.

The issue of accommodation usually arisesin two specific areas: educational settingsand in
the field of employment.

It isusualy not too difficult to deal with the issue of accommodation, if the concerns of the
employer and/or educational institutions are identified. These concerns tend to focus in the
following areas:

- sefety,

- Cost,

- effects on co-workers or fellow students,

- industrial relations or union implications,

- impact upon the integrity of the institution.

For example, in an educational setting, lowering the pass mark for a course by 10% clearly
interferes with the integrity of the course. On the other hand, allowing the student to tape
lecturesis aminor modification that is unlikely to be considered "unfair" by others.

It is often very helpful if the individual with alearning disability is able to identify the
required accommodation and put it forward before any problems arise.

Accommodations for learning disabilities may include:

assistive devices, such as calculators, word processors, tape recorders,

extratime for the completion of tasks, including examinations in an educational setting
information and direction provided both orally and in writing

aworking environment that is reasonably free from distractions

aclear indication of the skills required to carry out the tasks or job in order to avoid surprises
alearner/employee support and guidance programme, in case problems arise

The Ontario Human Rights Code requires organizations and institutions to provide physical
maodifications and appropriate accommodation for people with unusual or specia needs.
Whether it will happen depends on the institution or organization being staffed by
empathetic, informed and caring individuals. All the legislation in the world cannot replace
that component.
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Advocacy

Advocacy is defined as the ability of an individual to speak out on behalf of himself or on
behalf of someone else to assure that equitable services are provided and that the vulnerable
individual's rights are not eroded or contravened.

Bill 74, the Ontario Advocacy Act received third reading in late 1992. This Act mandates the
provision of advocacy servicesto all vulnerable individuals who require them and who are
over sixteen years of age.

Assessment

The verification of the presence of alearning disability is done through the administration of
a series of psycho-educational tests. Such tests must be carried out by or under the
supervision of aregistered psychologist. Ontario legidation restricts the diagnosis of medical
and psychological conditionsto medical practitioners and registered psychologists.

A good assessment will identify the individual's strengths, weaknesses as well as the possible
presence of a specific learning disability. It will also delineate the ways in which this person
will learn most effectively, what modifications would prove beneficial both in training and on
thejob facilities, as well as what accommaodation is recommended to benefit the individual .

Sometimes it is sufficient to identify functional deficits through non-psychological testing.
Such tests will not offer verification of alearning disability, but will assist in helping
individual s to become more productive or competitive in the workplace.

Compensation

Thisis another word to describe accommodation of the learning disability by finding
alternative ways of doing things. It may include assistive devices or different ways of
demonstrating acquired knowledge, for example, telling people information instead of
writing something down. Compensation generally relates to external or interpersonal
functions.

Coping Strategies

These are methods, systems and behavioural strategies that people might use to help
themselves to do what they want or need to do. Writing a shopping list is a coping strategy.
Coping generally relates to the individual alone.

Decoding

Thisterm is used to describe the process for identifying a word through the sounding out of
letters, letter patterns or blending of sounds. Decoding isthe first step in the reading process.
Decoding problems include difficulties with analyzing a word into its component parts or
blending its components into awhole. Decoding difficulties do not relate to comprehension.

Linksin Learning

105



Dyslexia

Dydlexiarefersto a difficulty with processing written language, which includes reading,
writing and spelling. Individuals with dyslexia may also have difficulty with some aspects of
expressing themselves. They may find it hard to remember or understand words,
grammatical rules or other aspects of language. They may also find mathematics difficult.

The World Federation of Neurology defines dyslexiaas"A disorder manifested by difficulty
in learning to read despite conventional instruction, adequate intelligence and socio-cultural
opportunity.”

The magjority of people with learning disability have some degree of dyslexiaand in some
countries the term is used instead of learning disabilities. However, we must not assume that
all non-readers are dyslexic. Because of the widespread, sometimes inaccurate use of this
term, people may identify themselves as having dyslexia, when they are in fact excellent
readers but have other, specific learning disabilities.

Encoding

Thisisthe reverse of the decoding process, i.e. the building of words from its components.
Difficulties with encoding create writing and spelling problems.

Exceptional

Thisterm is used as an umbrellaterm within the Ontario educational system to aert
educators to the fact that the student who is so designated has some different or unusual
learning needs. It is defined by the Education Act, Section 1, Subsection 1, 21, as a pupil
whose behavioural, communicational, intellectual, physical or multiple exceptionalities are
such that he is considered to need placement in a special education programme. It is generally
not considered acceptable to have the designation stand alone without further clarification.

Incidental Learning

This term describes a person's ability to learn through observation, modelling, drawing
generadizations from specific instances and applying specific rules to more general situations.

Incidental learning is particularly important for things like social interaction, which are not
instinctive, but which are usually not taught in a structured fashion. Many people with
learning disabilities have major problems with incidental learning.

Inner Language

Most of us, even without thinking about it, use language in our cognitive processes. We
"talk" ourselves through atask before doing it or question ourselves about what we are doing
aswe go aong. Since people with learning disabilities usually have a problem with language
processing in general, they often don't know how to do this and are amazed when they are
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shown how othersdo it. Teaching the skills of inner language can be very helpful for those
who don't know how.

L ear ned Helplessness

Thisisaterm that we use to describe persons who attribute their success or failure to outside
sources, and who feel that they have no control over anything that happensto them. They
allow othersto act for them and state quite often that they are helpless. Many people with
learning disabilities were allowed to feel helpless as children and were not encouraged to take
control of their lives asthey grew up. Learners who show this kind of an attitude will have
trouble assuming responsibility for their own lives, unless they are actively helped to do so.

It isimportant that they are helped to understand the link between their own efforts and their
success.

M etacognition

Thisword means "thinking" or "knowing about thinking" - in other words, knowing how we
can regulate our own learning and thinking processes. Many people know thisinstinctively.
Others, including many with learning disabilities, need to be helped to understand how they
can assume responsibility for their own learning. Once they understand how they can learn,
then they must be encouraged to get into the habit of applying such metacognitive techniques
to all aspects of their daily lives.

Print-handicap

Anindividual who isunableto read as aresult of aphysically or neurologically based
disability is traditionally considered to be print handicapped. The term usually excludes
individuals who are unable to read as aresult of developmental disabilities. Individuals who
are identified as print-handicapped are able to access taped books as a form of
accommodation.

Remediation/Rehabilitation

This term means the reteaching of what has not been learned at the usual time and in the
usua way. Remediation is usually meant for those who have been exposed to formal
instruction in the past, but have failed to learn. The reason for this failure may or may not be
known and may include learning disabilities. It is often noted that the individuals have
learned "something". However their level of knowledge and their skills may be so patchy,
that it will be hard to build upon such shaky foundations. It isthen very important that
diagnostic techniques be used to identify what they know, what areas of learning they cannot
handle at this time and what learning style(s) suit their needs best. Remediation, coping and
compensation are complimentary strategies that can be used together. Remediation is
sometimes called rehabilitation, especially in non-educational settings.

Undue hardship
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The Ontario Human Rights Code requires that the special needs of individuals with a
handicap, which includes learning disabilities, be accommodated. Such accommodation may
be denied if the individual or organization of whom the accommodation has been requested
can prove that the requested accommodation would cause undue hardship in terms of cost,
financing or health and safety requirements.
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Appendix 6: Can people who have learning disabilities become famous?

Most people think that alearning disability would prevent someone from becoming really
successful or famous. Thisisnot so! Many people have been highly successful in spite of a
learning disability. For example, Winston Churchill failed grade six and yet went on to
become one of the best known Prime Ministers of England, while Louis Pasteur was rated as
mediocre at best in chemistry because of the problems he had with mathematics.

How isit that these people were able to overcome that invisible roadblock? Let us consider
some examples:

VirginiaWoolf, a great writer of the 20th century, was unable to speak until she was over
three yearsold. In her writing she concentrated on presenting the thoughts of her characters,
rather than using extensive amounts of dialogue. This may well have been due to her
personal discomfort with speaking.

Another person who did not speak until age 3 was Albert Einstein. Even as an adult Einstein
found schoolwork, especially arithmetic, difficult, and was unable to express himself in
written language. He was thought to be ssmple minded, until someone realized that he
visualized hisideas rather than using language. Hiswork on relativity, which revolutionized
modern physics, was developed in his spare time.

Auguste Rodin was a world famous sculptor who found it almost impossible to learn to read
or do mathematics. Hisfamily and teachers decided that he was clearly ineducable.

Although he was able to draw very well by age 5, his family destroyed his efforts because
involvement in art seemed inappropriate for their only son. Many people with learning
disabilities face such problems throughout their lives. Other people focus on their weak areas
rather than looking for their strengths or talents.

Thelist goeson:

Thomas Alva Edison was unable to read until he was twelve years old and his writing skills
were very poor throughout hislife.

Paul Ehrlich, the well known German Bacteriologist and biochemist, had such difficulty with
writing that he took all his school examinations orally. Histhesisfor his degree in medicine
was dictated to afriend.

George Patton was unable to read until the age of 14 and even then he was ailmost illiterate.
His memory was extraordinary though and he got through West Point by memorizing all his
lectures.

George Washington was unable to spell throughout his life and his grammar was very poor.
His brother suggested that perhaps surveying in the backwoods might be an appropriate
career for young George.

Woodrow Wilson, President of the United States and Nelson Rockefeller, Vice-President,
were both severely dyslexic. Wernher Von Braun regularly failed his high school
mathematics examination.

Jess Oppenheimer, a highly successful T.V. writer, has virtually no eye muscle control and is
severely perceptually handicapped. He claimsthat a difficult childhood, with many
obstacles, gives comedy writers a better understanding of other people's weaknesses.
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Stephen Cannell, creator of such highly successful TV shows as 21 Jump Street, has quite
severe learning disabilities, which have not prevented him from achieving success.

Actors Susan Hampshire and Tom Cruise both have severe dyslexia. Though they cannot
read well, they are able to memorize their linesto perform on stage and screen. Cher only
discovered the reason for her own difficulties when her daughter was identified as having a
learning disability.

There are many successful athletes with learning disabilities. They include Jackie Stewart,
racing car driver, Bruce Jenner, track star, Magic Johnson, basketball player and many others.

We aren't suggesting that all people with learning disabilities must match these achievements.
But these success stories show that alearning disability need not get in the way of talent, if
theindividual devel ops some coping or compensatory skills.

The biographies or interviews given by these people al stress the importance of having the
causes of their difficultiesidentified. Further, most of them stress the value of having people
around them who believe in them and value them as people. Thisiswhat we want to assure
for al persons with learning disabilities.

110

Linksin Learning



Appendix 7: Assessing your own learning style

Y ou may be avisua learner, if you tend to do the following:

enjoy doodling and unconsciously do so alot of the time

use visual enhancersin notes, such as arrows, balloons, etc.

write things down to remember them

use visualization of the numbersto try to remember atelephone number

can visualize the page in abook or directory where the information is written
make lists

look at the face of the person who is speaking

remember things better if they are said face to face rather than on the telephone
describe things according to colour and shape rather than how many there were
work better in a quiet environment

find background noise or music distracting

get lost when astory or jokeistold to you, especiadly if is accompanied by lots of
laughing

use underlining, highlighting, etc. to assist in learning material

Y ou may be an auditory learner if you tend to do the following:

read aloud to yourself to reinforce comprehension or memory

repeat a telephone number two or three times and then remember it

talking something through with people helps you to clarify and comprehend the
issue

remember who said what, without writing it down, but forget what the person
wore or the arrangement of the chairs in the room where you were

listen to taped books in your car or when going jogging

prefer to listen to alecture rather than read the same material in a book

follow one or even several conversations, even if it looks like you are not really
listening

prefer to have someone give you directions, rather than use amap

talk yourself through tasks

prefer to talk to people rather than show them things using visual materials

Y ou may be akinesthetic learner, if you tend to do the following:

prefer to do things by looking at them, rather than being told how or reading the
directions

view yourself as a hands on person

learn best in unconventional circumstances, e.g. lying on the floor and having lots
going on around you

prefer atrial and error method rather than establishing the best way before
beginning a task

prefer aglobeto amap

reinforce learning by writing things down over and over

prefer to dance to music rather than listen to it
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use your hand when you speak, e.g. can't describe a spiral staircase without using
both hands

prefer games that are movement based e.g. charades

fidget or shift your position frequently

remember things by recalling who did what rather than by who said what

Obvioudly, no one learning style is better than the others. There are no rights or wrongsin
this context. It is helpful, however, to understand your own particular modality preferences
and what can be done to enhance your learning abilities, given your particular learning style.
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