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Executive Summary 

 

 

Rationale for this Research Study: 

 

There are a growing number of newcomers arriving in Canada with literacy needs as a 

result of a change in immigration policy (Immigrant Refugee Protection Act (IRPA) 

2002). This has placed greater demands on those delivering LINC programs. A decision 

was made to launch this investigation of literacy in order to obtain Best Practices and 

Recommendations from the teachers, coordinators and assessors who deliver LINC 

programs in Ontario. As a result, all those responsible for program delivery across the 

province could share and benefit from this pooling of best practices and 

recommendations, and provide guidance to Citizenship and Immigration Canada (CIC) 

and the Ontario Region LINC Advisory Committee (ORLAC) on how to improve the 

overall LINC program to better meet the needs of literacy learners in Ontario. 

 

Project Consultants: 

 

Jangles Productions, a team of consultants with extensive experience in the settlement 

and second language education fields, was selected to carry out this study. The four main 

associates who collected and analyzed and reported data were: Mark Jacot (Project 

Manager), Jill Cummings (Lead Consultant/Researcher and Writer – OISE/UT), Adriana 

Parau (Researcher and Writer – OISE/UT), and Hong Zhu (Consultant – OISE/UT). 

 

Research Objective: 

 

To investigate and document the best practices and recommendations for the instruction 

and assessment of LINC/ESL literacy in Ontario 

 

Methodology: 

 

 Class observations 

 Interviews and focus groups with teachers, assessors, coordinator and learners 

 Survey of participating sites 

 

Data Collection Overview: 

 

The project timeframe was from September 1, 2005 to February 28, 2006. 

Six communities (Guelph, Hamilton, Kitchener, London, Toronto and Ottawa) 

participated in the research. 173 teachers, coordinators, assessors and learners 

participated. 
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Executive Summary (cont’d) 

 

LINC Literacy Instruction Recommendations: 

 

1. Provide all LINC programs a clear policy statement from CIC that literacy students  

       require specialized classes and services for them to realize their settlement potential 

 

2. Provide designated literacy classes (most literacy students are now in multi-level classes) 

 

3. Implement the four phases of literacy development as outlined in the  

     Canadian Language Benchmarks 2000: ESL for Literacy Learners 

 

4. Ensure small literacy class size (maximum of 10) 

 

5. Supply adult literacy materials and computer resources 

 

6. Provide Professional Development specific to literacy instruction and assessment 

 

7. Institute greater program flexibility to respond to the changing literacy demographics 

 

8. Increase childminding support 

 

9. Provide adequate transportation assistance 

 

10. Establish Toronto Literacy Centres 

 

11. Update the LINC Literacy Curriculum Guidelines 

 

12. Involve best practice teachers, coordinators and assessors in resource development,  

facilitation of PD and long term research to track literacy students’ progress 

 

LINC Literacy Assessment Recommendations: 

 

1. Provide refresher workshops on how to use the existing CLBLA more effectively  

(Canadian Language Benchmarks Literacy Assessment) 

 

2. Provide an equivalency reference chart that will bridge between the Literacy 

Benchmarks as described in the CLBLA and the Literacy Phases described in CLB – 

ESL for Literacy Learners; as well, to reflect that equivalency reference chart in the 

assessment tools, the ARS and all the accompanying documentation 

 

3. Provide on-going training and professional development for assessors and assessment 

coordinators 

 

4. Foster good working relationships between LINC Assessment Centres and ESL 

programs providers  
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Kadir’s Story 

Kadir’s smile lights up before he shakes your hand. It’s his beautiful smile that 

detracts your attention from the fact that he has only one leg. He sits at the first table just to 

the right of the teacher so he can get her attention when he has difficulties… and difficulties 

Kadir has encountered far too many times in his short life.  

 

Kadir (pseudonym) is a 21 year-old man from Somalia who lost his leg while fleeing 

for his life. His family, however, lost their lives. He survived but doesn’t consider himself 

lucky. He feels ashamed he didn’t meet the same fate. But it was fate that gave Kadir an 

opening, and he made his way to Canada. He has never been to school, never been in a 

classroom, never held a pencil or pen… but here he sits in a classroom trying to re-build his 

life by first learning English. Kadir is part of a literacy stream of students who because of 

war, poverty, famine or displacement, have had little or no schooling but now must start life 

in a new country and learn a new language. Although we cannot fully understand the horror 

he has endured, we must ensure he is given the chance to start again. He deserves an 

opportunity to succeed... and that success will be the measurement of a system to teach him 

basic literacy skills.  

 

This story could be repeated in numerous ways by thousands of people who arrive in 

Canada. A crucial part of that re-settlement process is learning English. Language Instruction 

for Newcomers to Canada (LINC) was launched by the federal government in 1992 to 

address the needs of newcomers like Kadir and thousands of others who arrive as refugees or 

other immigrant categories.  

 

Kadir’s success is LINC literacy’s success. His story highlights the special needs of 

the LINC literacy learners that Assessment and LINC Programs strive to serve in Ontario.  

The following LINC Literacy Best Practices Study outlines the measures and means by 

which to meet the literacy needs of Kadir and numerous other literacy learners.  

 

(Through an interpreter) 

“When I first came here I knew no English. Now I understand well and I am learning to 

speak more. I can phone the doctor’s office and make an appointment. I want to graduate 

from level 5 and go to university. I tell friends… money comes and goes but knowledge is 

forever.” 



 Jangles Productions – Ontario LINC Literacy Project – February 2006  

An Investigation of Best Practices in the Instruction and Assessment of LINC Literacy  
9 

 
I. Overview of the Study 

 

1.1 Background 
 

In April 2005, Citizenship and Immigration Canada (CIC), Ontario Region, in 

consultation with ORLAC, (Ontario Region LINC Advisory Committee), initiated a 

research project to “Investigate Best Practices and Resources Supporting the LINC 

Literacy Learner”. This study was in response to the growing number of newcomers 

arriving with literacy needs as the result of changes in immigration legislation through 

the 2002 Immigration and Refugee Protection Act (IRPA). This legislation places more 

emphasis on protection rather than settlement potential when considering applications for 

refugee entrance into Canada. These changes have led to increased numbers of 

newcomers to Ontario with distinct literacy learning needs such as little or no formal 

education, interruption of education, and additional constraints due to war, trauma, and 

displacement.  

In order to address the needs of this growing stream of newcomers, CIC, Ontario 

Region, in consultation with ORLAC, recognized that those involved in the delivery of 

LINC programs and assessment required support and resources to meet the needs of this 

changing client profile. As a result CIC launched this project to investigate and document 

best practices and resources surrounding the instruction and assessment of LINC literacy 

learners in Ontario. The central goal was to investigate, identify, summarize and report on 

best practices and resources observed and recommended by literacy programs and staff in 

a sample of six communities; and, subsequently to share these best practices and 

recommendations for LINC literacy amongst Ontario LINC literacy teachers, assessors 

and coordinators. Related goals were to identify gaps and needs in services for literacy 

learners, teachers, and assessors, and to recommend how those needs could be met in the 

future to improve LINC program delivery, instruction and assessment. Literacy needs 

learners will benefit and have greater success in their resettlement process as a result. The 

Ontario LINC Literacy Project (OLLP) reported herein was undertaken for these 

purposes from September, 2005 – February, 2006.  
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1.2 Ontario LINC Literacy Project Goals and Objectives 

 
The objectives of the study were: 

1) To investigate Best Practices related to the instruction and the assessment of 

LINC literacy needs students in Ontario. 

2) To document and report on the scope and details of those Best Practices for  

LINC literacy instruction and assessment  

3) To identify related gaps in program delivery and services that need to be 

addressed in practice. To make recommendations for addressing these gaps and 

challenges. 

4) To recommend and describe dynamic models of best practice instruction and 

programs that serve LINC literacy learners in the province. These models could 

be adapted for other contexts according to the needs of other communities where 

existing programs may not yet provide for the full needs of LINC literacy 

learners. 

5) To recommend other areas for development and improvement including 

the need for additional resource support, professional development and training, 

and materials for LINC literacy instructors and assessors. 

      6)   To compile, develop, and write a resource list of existing “Best Practice”    

literacy resources and materials for instruction and program support,   

including textbooks,  curriculum  materials, visuals and A-V materials, literacy  

classroom materials and reference materials based on recommendations of “Best  

Practice” literacy instructors and programs.  (see Appendix C – page 84 -103) 

7)    To highlight recommendations for areas of need and change based on the findings  

             of this OLLP investigation.       

 

 

It is absolutely incredible when a student comes up to you and hugs you 

and says, “Teacher I filled in a form all by myself.” You have given 

them a life. It will be with them forever.  

 (Literacy Teacher) 
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1.3 Project Team 

 

In April of 2005 Jangles Productions was asked to conduct this study, 

“Investigating Best Practices and Resources Supporting the LINC Literacy Learner”, 

which we have titled the Ontario LINC Literacy Project (OLLP). Jangles Productions is 

comprised of a team of associates, each contributing to this project with a particular skill-

set. Team members include: 

Mark Jacot  - Project Manager, Researcher, Writer 

Jill Cummings             - Lead Consultant, Researcher, Writer 

Adriana Parau  - Consultant, Researcher 

Hong Zhu  - Consultant, Researcher 

Sue Folinsbee  - Consultant 

 

An Advisory Committee was established in June, 2005 to guide the project. 

Committee members include: 

Katherine Babiuk - Citizenship and Immigration, Ontario Region 

Carolyn Cohen - Centre for Language Training and Assessment and ORLAC  

Mark Jacot  - Jangles Productions Team Member 

Jill Cummings             - Jangles Productions Team Member 

Hong Zhu  - Jangles Productions Team Member 

 

 

 

My teacher is good because she explains everything and makes sure we 

understand. I  feel good when I learn.  

(Student) 

 

 

Building self-esteem and confidence is so much part of a literacy 

student’s success.  

 (Coordinator) 
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1.4 Conceptual Framework for LINC Literacy Instruction and Assessment 

 

We first review the conceptual framework that provides the theoretical 

background for this report and then detail the findings of the project. These concepts for 

literacy development and program delivery are found in the: 

 

 Canadian Language Benchmarks 2000: ESL for Literacy Learners 

 Canadian Language Benchmark 2000: A Guide to Implementation 

 Canadian Language Benchmarks 2000: English as a Second Language - for Adults  

 Canadian Language Benchmarks 2000: Theoretical Framework   

 

Pedagogical concepts and a framework for literacy instruction are found in: 

 

 The LINC Literacy Component of the LINC Curriculum Guidelines based on the 

Canadian Language Benchmarks (1997) 

 LINC Curriculum Guidelines 

 

However, these latter two curriculum and instructional guidelines, although 

highly used and useful, have not been integrated with the Canadian Language 

Benchmarks 2000: ESL for Literacy Learners. This need to update the LINC Curriculum 

was a key recommendation made by LINC literacy instructors involved in this study and 

the authors of the Curriculum Guidelines of the Literacy Component of the LINC 

Curriculum Guidelines. This recommendation is reiterated on page 29 of this report.          
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The document which provides the standards for instruction of ESL/LINC 

literacy is the Canadian Language Benchmarks 2000: ESL for Literacy Learners 

published by the Centre for Canadian Language Benchmarks in 2001. It was a primary 

resource for this study and provided a point of reference by which the delivery of literacy 

programs and instruction could be observed. This publication gives a clear and concise 

definition of ESL/LINC literacy and outlines four phases of adult ESL literacy learner 

development – the Foundation Phase, Phase I, Phase II and Phase III. This benchmarked 

guideline provides a standard by which LINC literacy programs should be implemented. 

It served as the framework for our research. 

 

The four phases of literacy as laid out in the publication, Canadian Language 

Benchmarks 2000: ESL for Literacy Learners are described below. 

 

Foundation Phase 

The Foundation Phase describes pre-reading and writing concepts and 

skills that students must develop prior to Phase I. Students who have never 

attended school before and have no experience with written text usually 

need to develop some basics before they can begin to read and write. 

Foundation Phase students may need to learn to hold a pencil, make pencil 

strokes, and copy shapes, letters and numbers. They may also be 

unfamiliar with the concept that the printed page carries meaning, that 

pictures represent concrete objects, or that we move from left to right and 

from top to bottom on the written English page. (p. iv) 
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Phase I 

Phase I learners are becoming aware that print conveys meaning and that 

there is a connection between oral language and print. They are beginning 

to recognize the value that Canadian society places on reading, writing and 

numeracy for employment purposes, reading letters from the government, 

etc. A Phase I ESL Literacy learner… can say the names of the alphabet… 

is familiar with the basic mechanics at the level of letter and word… is 

developing an understanding of place value, money and measurement. 

(p.10) 

 

Phase II 

Phase II learners are developing expectations around print: i.e. that print is 

organized in a way that aids comprehension. They can… use pictures, 

words and context to predict meaning… write a few simple sentences or 

phrases about self, family or highly familiar information… understand 

basic operations, fractions and decimals (p. 30). 

 

Phase III 

Phase III ESL Literacy learners are expanding in their knowledge of the 

written language. They can read and respond to a wider variety of 

authentic and teacher-adapted text. They are… beginning to read a simple 

multi-paragraph story or article… beginning to convey ideas in writing 

within predictable contexts of everyday needs and experiences… able to 

understand numbers and data found in the media and other formats. (p. 50) 

 

Just because students can’t talk or write doesn’t mean they can’t express 

themselves. The teacher has to develop materials to allow them to do 

that.  

 (Literacy Teacher) 



 Jangles Productions – Ontario LINC Literacy Project – February 2006  

An Investigation of Best Practices in the Instruction and Assessment of LINC Literacy  
15 

 
The Canadian Language Benchmarks 2000: ESL for Literacy Learners 

defines ESL Literacy as: 

…a program for individuals who are learning English as a Second Language 

and who are not functionally literate in their own language for a variety of 

reasons… (p. II).  

 

 The Canadian Language Benchmarks 2000: ESL for Literacy Learners also recognizes 

that: 

     … other groups of learners may also be in ESL or LINC literacy classes… 

because of learning disabilities, some have been through trauma, and some 

may be literate in their native language, but may prefer (due to various reasons 

such as age, health, family situation) to participate in a slower-paced class 

with a collaborative approach usually found in an ESL Literacy class. (p. II) 

 

All of the program sites which participated in this study - both those with 

designated LINC literacy classes and multi-level LINC classes - revealed a variety of 

student backgrounds that are indicated in the Canadian Language Benchmarks 2000: 

ESL for Literacy Learners (p. III) including: 

 

1. Pre-literate students (no written language in L1 – their first language) 

2. Non-literate (unable able to read or write in L1 or any other language) 

3. Semi-literate (limited ability to read and write in L1) 

4. Non-Roman Alphabet backgrounds (These learners may have minimal to some 

literacy skills in their L1 but because of the radical differences between English 

and their written language, the literacy level classes were best for them to obtain 

the necessary foundation.) 

 

The Canadian Language Benchmarks 2000: ESL for Literacy Learners also indicates that: 

It is crucial to recognize how their life and education experiences and 

feelings can affect learners’ confidence. Experienced ESL literacy 

teachers often speak of the need to consider the whole person when 

developing and delivering an ESL literacy program. (p. II) 
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It was from this inclusive perspective of who an adult ESL learner with 

literacy/numeracy educational needs may be that we talked to LINC/ESL instructors,  

coordinators, assessors and learners about the best practices, needs, and recommendations 

for the instruction and assessment of literacy students. We looked for the four ESL 

literacy stages - Foundation, Phase I, Phase II, Phase III - as defined in the Canadian 

Language Benchmarks 2000: ESL for Literacy Learners (p. V), and the provision of 

learning opportunities for these four phases of literacy instruction in the programs we 

researched.  

 Although findings are not conventionally given at this point in a research report, 

we briefly allude to them as background information on what is to come in this report.  

Overall, in the LINC and ESL programs researched, we found there was a lack of 

sufficient designated classes for literacy learners according to the phases of literacy 

development outlined in the Canadian Language Benchmarks 2000: ESL for Literacy 

Learners.  

Although the conceptual framework for the four phases of ESL Literacy is 

described in the Canadian Language Benchmarks 2000: ESL for Literacy Learners, the 

full scope of these four phases has generally not been fully implemented in the programs 

that were part of this research. Our research indicated that literacy needs learners have 

been combined with regular LINC I and II classes and students who are literate. Only a 

few sites participating in the study were in the process of or had implemented the 

four phases of literacy development.  

We acknowledge that there may be other LINC Literacy sites in Ontario which 

are also implementing the four phases of literacy development within their programs.  

However, we include this finding at the outset of this report to highlight the fact that 

while the guidelines and definitions of literacy learning for ESL literacy learners are 

well-defined, they have not yet been implemented on a province-wide scale. 

 

We need separate classes for literacy learners. They need to have 

one-to-one. They shouldn’t be combined with LINC 1 students.  

Their chances of success are minimal. (Assessor) 
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2. Project History and Research Design  

 

The Advisory Committee and Project Team decided that the most useful method 

for data collection would be site visits of key LINC program locations and assessment 

centres. Four communities (the Toronto area, Hamilton, Ottawa, and London) were 

initially identified for site visits. Two other communities, Kitchener-Waterloo and 

Guelph, were later added to the project. The addition of these two communities ensured a 

broader range of programs, types of literacy LINC/ESL classes, learners, and LINC 

Assessment Centres. Although time and funding constraints did not allow an 

investigation of all LINC sites in Ontario, our findings and recommendations are based 

on a wide range of representative communities, programs, and sites. We did in-depth 

observations, interviews, focus group discussions, and a follow-up survey with 

participants at recommended sites.         

 

 

 

I like my teacher.  She is active. She explains the meaning. I like reading 

circle and writing exercises. I like this because I see the picture. I like 

when I know what the teacher says.  

(Student) 
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2.1  Methodology 

 

A mixed methods approach was carried out to obtain qualitative and quantitative 

research findings (Denzin & Lincoln, 2002; Gass & MacKey, 2004; Miles and 

Huberman, 1994) in order to capture the depth and breadth of literacy learning needs and 

best practices for LINC literacy in Ontario. We conducted in-depth site visits using the 

following methods: 

- Observations of literacy and LINC I and II classes and instruction 

- Semi-structured interviews and focus group discussions with: 

 Learners 

 Teachers 

 Coordinators 

 Assessors 

 Support Counsellors and Administrators 

 A presentation/seminar at the TESL Ontario 2005 Conference in November 18, 2005.  (35 

instructors from around the province attended and provided recommendations
1
.) 

 A Survey (completed by participating LINC program coordinators) 

 

2.2 Overall Participant Data 

 19 programs sites in six communities took part (17 LINC and 2 ESL) 

 6 LINC Assessment Centres participated 

 32 classes were observed  (23 designated literacy, 9 multi level classes) 

 37 teachers interviewed  

 17 LINC program coordinators and 2 administrators interviewed  

 15 LINC assessors interviewed 

 5 LINC assessment coordinators interviewed 

 8 on-site program assessors interviewed 

 54 students interviewed (Most in groups of two to five, based on their preference 

to talk together and their availability.) 
 

 35 teachers participated in the literacy session at the Ontario TESL Conference 

                                                 
1
 For the purpose of this study the recommendations made at the TESL Conference are combined with the 

recommendations made at program sites visited. 
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In total, 173 participants were involved in the study. The chart below outlines a 

breakdown of participants according to the communities they were from and whether 

they were learners, teachers, assessors, coordinators, or TESL Ontario Conference 

participants.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Participating 

Communities 

Teachers Learners Program Site 

Coordinators 

Assessment 

Site 

Coordinators 

LINC 

Assessors 

On-Site 

Assessors 

At 

Programs 

TESL Ontario 

Conference 

Participants 

Toronto and 

Area 

15 23 10 - 4 1  

Hamilton 6 2 3 1 1 1  

Ottawa 7 11 3 1 4 4  

London 5 4 1 1 1   

Kitchener-

Waterloo 

3 2 1 1 4 1  

Guelph 1 12 1 1 1 1  

Total 37 54 19 5 15 8 35 

 

 

 

I came to Canada two years ago from Columbia.  No speak English. My 

daughter say, “Mommy, you go study English.”  Now I speak in bus, at 

post office.  I can sign for my own cheques at bank.  I don’t need my 

daughter now. I like Canada now.” 

(Student) 

 
 

Literacy students need to feel that mistakes are part of the learning 

experience. They aren’t going to be judged or laughed at.  We have to 

create environments to offer opportunities to be successful and develop 

ways to be successful. 

(Teacher) 

 

2.3 Data Collection Overview – Class Observations and Interviews 
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Data collection began on August 30, 2005 and concluded January 12, 2006. 

Nineteen program sites were visited in the six participating communities (Toronto, 

Ottawa, London, Hamilton, Guelph and Kitchener/Waterloo). In sum, 138 on-site 

teachers, assessors, coordinators and students contributed their opinions and 

recommendations as well as 35 teachers and coordinators at the November 2005 TESL 

Conference. Their ideas included recommendations for programs, teaching, learning, 

resource support, and assessment and placement for LINC literacy learners.  

Each site visit usually lasted about a day, with visits to several larger programs 

lasting two days. We conducted interviews and class observations at each site. We visited 

LINC/ESL designated literacy classes, multi-level literacy classes, and LINC I and II 

classes where literacy students were combined in the same class with literate learners. 

Observations were carried out detailing the instructional routines, objectives, 

instructional interaction and talk, and the materials, resources, and props used in each 

class.  

 Focus group and individual interview questions and areas of discussion were 

specifically developed for teachers, assessors, coordinators and students, covering a range 

of best practice questions for each participant group.   

Interviews were carried out mainly one-to-one or two-to-one with teachers, 

students, and coordinators. We used semi-structured questions in order to probe and 

extend the discussion as comments and issues were raised. We talked with teachers and 

coordinators separately in order to facilitate ease in relating their perspectives.  We 

interviewed students primarily in small groups of two to five because they were most 

comfortable in speaking together and were available at the same times. At many sites we 

were limited to doing one-to-one interviews because there was only one LINC/literacy 

class and teacher.  

We were welcomed by learners, teachers, and coordinators at all programs that we 

visited. They all readily volunteered to participate in the study. Confidentiality of all 

participants’ names was assured which created a more open forum for discussion.   
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2.4 Data Collection Overview - Literacy Program and Client Profile Survey  

 
The other data collection component was a Literacy Program and Client Survey. 

This was initiated at the suggestion of ORLAC following a presentation of our 

preliminary findings to ORLAC and CIC in late September, 2005. This survey was 

included to provide a background profile of literacy learners and to detail statistical 

information regarding the classes they attended. The survey was completed and returned 

by 13 of 17 LINC program coordinators who participated in the study.  

 

The survey questions asked for:                      

- The number of literacy classes available at each program during the study  

- The time of day that literacy classes were offered 

- The benchmark level of the literacy learners at that time 

- The average size of the class (number of students) at that time 

- The ages of students within the literacy classes 

- The cultural communities and language backgrounds of learners who were 

attending literacy classes 

- The immigration status of literacy learners at that time 

 

Respondents were asked to report statistics for the period between September 1, 

2005 and December 31, 2005. In order to obtain the literacy learner background, the 

survey data was collected from programs which either had a designated literacy class or a 

focus on literacy learners in combined classes – e.g. literacy and LINC I. The 13 returned 

surveys were analyzed and are presented in Table 1, Appendix A, pp. 79-81. The survey 

conclusions are presented in the findings on page 30. 
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3. Research Findings of the Ontario LINC Literacy Project Study 

 
The findings of the Ontario LINC Literacy Project Study are reported according to: 

3.1  - Overview of Findings 

3.2  - Summary of Main Findings 

3.3  - Findings - Program Organization, Delivery and Instruction 

3.4  - Findings - Instructor Support - Professional Development and Resources 

3.5  - Findings - Overview of Community Connections and Assessment  

3.6  - Summary of the Survey - Learners’ Backgrounds and Program Profiles  

3.7  - Highlights of Best Practices for Instruction 

 

3.1 Overview of Findings  

 
The major finding of this research study is that the literacy stream of students is 

largely combined with the regular stream of LINC 1-5 students. There appears to have 

been no formal province-wide implementation of the Canadian Language Benchmarks 

2000: ESL for Literacy Learners based on the distinct learning needs of literacy learners. 

It is important that with the increase in the number of literacy needs students, this stream 

be formally recognized so that more resources and effort may be channeled to assist in 

their resettlement and English education process. The findings are reported with the 

following Core Recommendation as their underlying premise: 

 

That Citizenship and Immigration Canada formally recognize that literacy 

learners (as described in the publication, the Canadian Language Benchmark 

2000: ESL for Literacy Learners) comprise a separate and unique stream of 

ESL learners who require specialized classes and services in order for them to 

realize their settlement potential. Furthermore, that CIC develop a clear policy 

statement to this effect that is distributed to all LINC Service Providers and 

LINC Assessment Centres in Ontario. 
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This Core Recommendation is the foundation for the recommendations that 

follow with respect to program delivery, instruction, resources and assessment for LINC 

literacy students. This written recognition by the Funder that ESL literacy students are a 

distinct stream within LINC programs in Ontario will focus support on programs, classes 

and instruction for this segment of ESL students. It will also provide support to those 

responsible for literacy program delivery in that they may be given the necessary tools 

and resources to effectively meet these literacy learners’ needs.  

 

This core recommendation is essential for any real change to occur within the 

LINC/ESL literacy community.   

 

 
 

Literacy classes need to be separated from the regular stream. We must 

teach them how to learn before they can learn themselves.    

(Teacher) 

 

 

3.2 Summary of Main Findings 

 
In the following report of Main Findings, we focus on three main themes 

regarding “Best Practices” and related recommendations made by the LINC literacy 

teachers, coordinators, assessors and learners who participated in the OLLP. These 

themes were predominant throughout the interview and focus group data. The three main 

themes are: 

 Program organization, delivery and instruction, and resources 

 Professional development and instructor and program support 

 Community connections and coordination with assessment centres 

   

Following these three main themes we provide details of the Best Practices 

observed and discussed in interviews and focus groups, and then a presentation of the 

priority needs and challenges to be addressed.    
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3.3 Findings - Program Organization, Delivery and Instruction, and Resources  
 

 

Designated Literacy Classes are Needed 

Over 95 % of teachers and coordinators recommended that designated literacy classes 

be implemented in each program (and/or community) according to the four Phases of 

Literacy – Foundation, Phase I, II, and III - as outlined in the Canadian Language 

Benchmarks 2000: ESL for Literacy Learners; rather than multi-level classes in which 

literacy needs learners are combined with LINC I and II learners (as is currently the 

practice in many communities and programs- See Survey Findings, Appendix , p. 79)  

(Teacher) 

There should be 

designated Literacy 

classes.  These students 

desperately need more 

teacher attention.   

 Provision of Opportunities for ESL Literacy Learners  

LINC program administration (CIC, School Boards, Non-for-Profit and Independent 

LINC providers, and related influential organizations) need to recognize literacy as a 

distinct stream and support it accordingly.  

(Assessor) 

Ideally we need 

separate classes for 

literacy learners. They 

will be able to have 

more of the teacher’s 

attention. This is 

something they need. 

A Maximum Literacy Class Size of 10 Learners 

More than 95% of instructors and coordinators recommended a maximum of 10 

literacy learners/class in levels according to the four phases of literacy development 

where student population and needs exist and warrant this adjustment. Learners 

commented that they wished they had more time alone with the teacher to help them 

individually.  

I need more time with teacher and me to learn. She is good and helps me.  

(Student) 

(Teacher) 

 

Class sizes are too big 

and should be smaller 

for literacy. 15 students 

are too much especially 

when they are at 

different levels. You 

can’t accommodate all 

their needs. 

Program Flexibility Needed  

Over 95% of coordinators and teachers asked for greater program flexibility to 

facilitate the changing of class levels/descriptions and classes provided. The focus of 

classes offered would then meet the needs of the learners according to continuous entry 

and changing program and community populations – e.g. when student population of 

literacy learners increases. There needs to be the ability to rapidly change the 

designation of some classes from LINC I or I/II to specialized LINC literacy classes. 

This is currently not possible in most programs and communities.          

 

(Coordinator) 

 

We need more 

flexibility in changing 

the kinds of programs 

and hours we offer to 

clients. We need to 

react to their needs.  
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More Funding and Resources for Childminding 

90% of programs indicated they needed to expand childminding spaces and 

opportunities offered on premises or nearby the program. Current limitations in 

childminding spaces are resulting in 3-6 month “Wait Lists” for parents who are trying 

to access LINC Literacy classes, and delaying their start time or resulting in non-

registration and attendance in literacy classes, and increasing “de-motivation”.    

Students also conveyed their frustration about not enough childminding. 

(Coordinator) 

Childcare is always a 

concern. We never 

have enough spaces. 

 

(Student) 

My wife has been 

waiting over 3 months 

for daycare to come to 

school. 

More Funding for Transportation Assistance (bus tickets/passes) 

Close to 75% of the programs reported transportation assistance was a major need for 

LINC literacy learners.  Learners themselves reported this need in their interviews as 

well. In fact at one site the topic overtook all other discussion. 

 

I am working. My wife needs the bus to come to school. There are no bus tickets. We 

need more bus tickets. Everyday I pay $16 for family.  

(Student) 

 

Many times no bus tickets, I no go to school. I need tickets.  

(Student) 

(Teacher) 

We’re trying to get 

students to establish a 

pattern of coming to 

class, but the more they 

miss the less likely they 

are to return because 

they lose confidence.  
 

 

Ongoing Case Management, Counseling, and Goal Development 

Many sites suggested more time and resources to provide client case management 

specifically with regards their literacy learning goals. (Interpreters are needed to 

facilitate this process.) 

(Coordinator) 

We need to have the 

time to sit down with 

them in their first 

language, and make a 

plan of learning and 

goals.  

Provision for Literacy Learners to Continue in Classes Until Phase or Level 

Achieved  

Learning takes longer for those without literacy skills. This was a concern of 

instructors and coordinators in all of the programs investigated.   

(Teacher) 

Literacy students need 

to remain longer in the 

system because their 

needs are greater than 

most. 

Stable Funding for Literacy 

This theme recurred consistently. Teaching in an environment where an instructor’s 

position is tenuous because funding is enrolment based does not promote healthy 

working or learning conditions. Literacy teachers have specialized knowledge, skills 

and talents, and they may be reluctant to teach literacy classes because their job may be 

in jeopardy if funding and class size are not stable.     

 

(Coordinator) 

 

Funding is always an 

issue. What we need is 

more stable funding 

that we can count on 

from year to year. 
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Classroom Resources and Facilities 

Teachers and coordinators recommended improvement of the class environments. They 

indicated that larger rooms (not shared space) with areas for small group and individual 

work are needed. They recommended more wall space and bulletin boards for 

displaying charts and visuals and student work; large blackboards or white boards; 

equipment and space for it – e.g.  Peg boards for matching words/phrases/sounds and 

picture activities, VCRS/ TVs, overhead projectors and screens in all classes. 

(Teacher) 

 

Class environment is 

important for learning. 

You need to be able to 

display student work. 

That’s very important 

for literacy students. 

 

More Literacy Materials Created for Adults 

The majority of teachers and coordinators pointed to the need for adult based literacy 

materials that are representative of learners in Canada and Ontario (e.g. names, 

situations, backgrounds…). More visuals, posters, and videos are needed. Students 

mentioned their appreciation and benefit of the materials their teachers’ provided. 

 

(Teacher) 

We need a lot more 

adult literacy 

materials. I get 

children’s books and 

revise them for adults. 
 

(Student) 

Teacher makes my 

books. I like reading 

and writing, I use 

English when I shop.  

Large Font Type/Text in Materials  

A number of sites suggested materials be provided with large font type for literacy 

learners and all those with vision problems. It was also suggested that these large font 

materials be accompanied by visuals with no more than 3 items per page.  

(Teacher) 

The size of print is 

important. Many 

students need a large 

font. I cut and paste a 

lot. 

  Funding for Computers, Literacy Learner Software and Computer Maintenance  

Teachers and coordinators reported lack of computer software and funding for 

maintenance of computer technology. Accordingly, they recommended more funding 

for computers and computer maintenance and  software (such as “Ellis”, “The 

Alphabet”, and self-authoring literacy  learning and teaching software for reading, 

writing, and listening activities – e.g. “E-Lective”)  Students reported how they 

enjoyed and benefited from working with computers. 

(Student) 

I work on computer, 

learn how to type, I like 

reading and writing.  

 

(Student) 

I like the computer. I 

never use it before. It 

teaches me to write. 

Provision of Teaching Resource Centres 

Many sites asked for a resource centre specializing in literacy materials and texts, 

materials for producing individual tools and resources (e.g. magnetic alphabets), and 

equipment for laminating and preparing materials to last.   

(Teacher) 

Having a dedicated 

resource area would be 

a great help to me. 
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Increased Funding for Field Trips, Community Experience and Life Skill-Related 

Activities for literacy Classes 

The majority of teachers and coordinators recommended increased funding for 

experiential learning activities such as community kitchens and gardens, as well as 

field trips to local banks, post offices, and agencies. Students told us how much they 

enjoyed field trips and discovering their local community. Funding to provide special 

information sessions on health, community orientation, and employment was also 

recommended.  

(Student) 

 

I been in class 6 

months, no school in 

Afghanistan, I like 

(field) trips. Show me 

things I know. 

 

Provision of Adult Materials for Learning/Teaching Phonics  

Teaching literacy via phonics as well as through language experience and whole 

language methods was widely recommended.    

(Teacher) 

Phonics based 

materials are very 

useful in literacy. 

Teaching Assistants for Literacy Teachers 

A number of teachers requested in-class support with either volunteers or paid 

assistants. The vast majority of teachers described the need for one-on-one instruction 

with literacy students, particularly in multi-level literacy and LINC level classes. 

Having in-class support would certainly enable more one-on-one interaction, 

particularly for Foundation and Phase I level learners. Also mentioned by teachers and 

coordinators was the need for more interpreters used within the program setting. 

(Teacher) 

 

Paid tutors or teaching 

assistants in literacy 

class would be a great 

help. It would allow me 

more one-on-one with 

students. 
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 3.4 Findings – Professional Development: Instructor and Program Support 
                                                

 

Provide Professional Development Literacy Workshops and/or Series of 

Workshops for Literacy Instructors (LINC and ESL).   

Over 95% of coordinators and teachers said they needed regularly scheduled P-D 

opportunities.  They asked for on-line ESL literacy training, regional as well as 

provincial TESL workshops, and an on-line discussion board for literacy teachers.    

(Teacher) 

We need professional 

development 

specifically for literacy 

teachers. It would be 

good to share practices 

and how to modify 

materials. 

Facilitation of On-Going Exchange of Ideas and Resources  

Over 95% of teachers and coordinators said they would benefit from greater 

networking with others through on-site visits, informal discussion and developing a 

resource list of teachers and coordinators to exchange ideas. 

(Teacher)  

By getting together 

more we can learn 

from one another by 

hearing about 

inexpensive field trips 

or to secure materials. 

We need funding for 

literacy P.D. 

Mentors for Literacy Instructors  

Recommendations were made to provide support people – i.e. literacy coordinators and 

mentors - for literacy instructors, (and funding for the same), to assist instructors in 

developing their literacy teaching strategies and materials. 

(Teacher) 

New people teaching 

literacy should be 

mentored. It is 

overwhelming. The 

materials are not great, 

and they don’t have the 

knowledge. 

“Best Practice” Literacy Instructors and Coordinators Develop PD Workshops 

and Conduct Research  

Both teachers and coordinators recommended “Best Practice” instructors and 

coordinators are funded to develop P-D workshops via TESL Conferences as well as 

through special on-line or video training. It was also recommended that long term 

research be conducted by literacy instructors to track the development of literacy 

learners’ skills over time. 

(Coordinator) 

We need more forums 

for educators and 

coordinators to express 

their comments and 

learn from one another. 

 

Funding and Provision of Canadian Literacy Materials and Resources  

Teachers and coordinators’ preference was for Canadian developed materials and 

resources to be produced by teams of current Best Practice literacy instructors as a 

means to materials development and instructor P-D.    

(Teacher) 

A lot of materials are 

American. It would be 

good to have Canadian 

materials. 
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Integrate the ESL for Literacy Learners CLB Guidelines 2001 into the LINC Literacy Curriculum 

Guidelines (1997)  

This was a key recommendation made by LINC Literacy instructors involved in this study at the TESL Ontario 

Conference and by the authors of the Curriculum Guidelines of the Literacy Component of the LINC Curriculum 

Guidelines. This revision of the Curriculum Guidelines of the Literacy Component of the LINC Curriculum to 

align with the Canadian Language Benchmarks 2000: ESL for Literacy Learners will provide for a 

comprehensive and updated literacy curriculum that will facilitate programs based on the four phases of literacy 

development.  This will promote instruction that offers the most effective opportunities for LINC literacy learners 

through programs based on their needs.   

 

 

 

3.5 Findings - Community Connections and Coordination with Assessment Centres 
 

Several of the program sites reported the need for improved means for 

communication with local LINC assessment centres; while other communities had 

achieved what they reported as highly effective working relationships with their 

assessment partners. 

Where there were reported successes in the placement of literacy learners, there 

had been well-connected and regular community committee meetings amongst LINC and 

ESL providers, the LINC assessment centre, and other related service providers (e.g. 

ISAP, HOST programs, and Reception Centres). Also, effective referrals and placement 

of literacy learners had been enhanced through immediate and ongoing discussion in 

cases where there were concerns around the initial placement of learners. Further 

recommendations regarding these issues will be detailed in Part II of the Report, Findings 

and Recommendations re: LINC Literacy Assessment.  
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3.6  Summary of the Survey - Learners’ Backgrounds and Program Profiles  

Based on the survey findings from 13 program sites, (Appendix A, pp. 79-81.), we conclude:  

1) There were relatively few designated literacy classes. (15 classes out of 74 total classes in 

all six communities) (See Question #1, Line 1, page 79)    

2) The majority of literacy classes were taking place part time in the morning.  

(See Question #2, Line 1, page 79) 

3) It appears that almost half of all students in the literacy class had been assessed at a 

pre-benchmark level/Foundation – 100 learners.   (See Question #3, Line 1, p. 79) 

4) Half of most classes were made up of Phase One and Phase Two learners.  

(See Question #3, Line 2 and 3, p. 79) 

5) The average literacy class size in this sample was 14 students.  

(See Question #4, p.80) 

6) Most literacy learners from this survey were between the ages of 31 and 50. 

(See Question #5, Lines 2 and 3, p. 80) 

7) The most prominent cultural communities currently attending literacy classes from 

the programs sampled were from :  

 Somalia 

 Afghanistan 

 Sudan 

 China 

 Ethiopia 

 Pakistan 

 Vietnam 

 Iraq 

 Iran 

These groups varied according to the community and program surveyed.  

 

8) The most prominent immigration status of newcomers in literacy classes according to 

the surveys were:  

 Convention Refugee 

 Government Assisted Refugee 

 Family Class 
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3.7  Highlights of Best Practices for Instruction 

 
The following highlights the best instruction practices that served literacy learners well in 

the six communities and programs that we visited.  We highlight these best practices and 

provide examples from the classes, teachers, and learners in the following: 

3.7.1 Highlights of Classroom Environment and Literacy Learning Spaces 

3.7.2 Teaching learning Activities and Techniques for Instruction  

 

 

 3.7.1 Classroom Environment and Literacy Learning Spaces  

 

 Best classroom environments had: 

 3 or 4 blackboards or whiteboards and were large 

 Convenient shelving and cabinets for resources 

 Good lighting 

 Room for a reading area and small group work 

 Bulletin board space 

 Non-fixed tables/seating so that groups could be changed 

 Overhead projectors and screens and VCR/TVs.  

 Computers in the classroom and designated computer labs  

   

  Students’ work was posted in classrooms and throughout the school (e.g. -

stories, projects, exercises, personal writing). One multi-level literacy class had 

created individual poems about “Fall” based on a Who, What, Where, How 

technique. Their writing was beautifully displayed and students were proud to 

read their poems aloud. 

 

  Seating arrangement was flexible and changeable, allowing for whole group 

work (horseshoe shape or L-Shape) at times; or small group work in pods of 3-5. 

 

 The teachers’ desk was positioned to the side to let blackboard area be “staging 

for student work”. 
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 Pictures of students (and their families) were placed around the classroom.  One 

teacher had students take each others’ photos and created a short story about a 

new student when they started class (during the first few weeks or month as the 

new student felt comfortable). A photo of each student in the class with their 

own story was proudly displayed at the front of the class.  

 

 Use of maps, pictures of people and customs from a multi-cultural and multi-age 

mix were portrayed. 

 

 Visuals on walls and bulletin boards with clear labeling were displayed. 

 

 Local community visuals and maps were used – e.g. pictures on walls and 

bulletin boards reflecting local stores, agencies, bus and transportation system. 

 

 Props and realia were used to engage students’ interest and talk – e.g. food and 

clothing items from students’ backgrounds; tools and appliances to illustrate a 

vocabulary lesson and dialogue on household items; phones; coupons and “play 

money” for practicing numeracy skills. 

 

 Student Portfolios or folders with their names and their work inside were placed 

on the bulletin board (or a convenient spot or file box), so that students could 

review their progress over time. They could look at what they had achieved with 

their teacher and classmates, and perhaps read their writing into a tape recorder 

to practice their reading and pronunciation. 

 

 Magnetic letters, laminated letters and numbers and other materials were 

available for students. This facilitated the practice of letter naming and ordering, 

spelling, and ease of correction.  
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3.7.2 Teaching and Learning Activities and Techniques 

 
These are the main highlights of best practice instructional activities and techniques  

observed in detail during classroom observations, and recommended by coordinators,  

teachers, and learners in their interviews with us. 

 
 

 Authentic and adult-adapted reading resources and activities were used. 

For example, we found teachers had copies of the local newspaper in class for 

students, and they practiced reading the weather words and symbols, days of the 

week and the date. Additional conversations around the weather and date were 

personalized as well:  

“How do you feel today?”, “Do you like snow?” 

Short sentences including the students’ names and ideas about the weather were 

written on the board for oral reading and copying – e.g. Uzma enjoys the warm 

weather.  She can come to school.      

 

 Creative strategies for needed repetition were employed to maintain student 

attention and interest.  Teachers developed 4-5 techniques that enabled them to 

teach the same content but in varied activities. 

 

 Routines were established. Students expected dictations, spelling, and quizzes to 

happen on certain arranged days of each week. 

 

 Students and teachers learned to say “Hello” and “Goodbye” in each other’s 

languages. Collaborative knowledge and community building were encouraged.  

 

 Other classes were invited to the literacy class, and vice versa.  The teachers had 

literacy students present a unit of their work or they had a slightly more advanced 

class interview the literacy students.  This built confidence, esteem and 

community within the school. 
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 Radio, newspapers, and short recorded TV excerpts were used as teaching tools 

accompanied by drawings to explain the story for the learners.   Students said that 

they wanted to know what was going on in the world. 

 

 Picture match-ups with words, sentences and phrases were practiced, as well as 

sentence and word scrambles.   

 

 Phonics and reading activities were used based on real words and phrases that 

students would meet in forms and authentic texts (signs, newspapers, flyers). 

 

 Teachers developed special adult phonics, literacy and numeracy materials with 

appropriate visuals.  

 

 Computers were used as a teaching tool – e.g The software, “The Alphabet” 

allows Foundation students to listen, repeat, read, and practice the alphabet 

individually. Other schools developed listening activities that students did on the 

computer – e.g. taking a phone message; recording key information from a short 

passage.  “Ellis” allowed Foundation – Phase II students to experience daily life 

dialogue in a variety of ways – first without script and text; then with text.     

 

 Field trips were conducted to learn how to use local transit, practice expressions 

for money, and to get to know the community beyond the classroom (post office, 

hospitals, children’s schools, daycare, parks, recreation centres and museums). 

 

 Students were given their own notebook. Each day they started a new page for 

notes, short writing or copying activities, vocabulary, journal entries, so they 

could look back over time to review their progress.   

 

 Songs, chants and singing and reading the same (with visuals) were used for 

pronunciation, repetition, and rhythm – e.g. “It’s a Beautiful Day” was 

recommended by a teacher. Teachers wanted more audio/aural materials and 

music with text. 
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 Manipulation of physical items was frequently used. – e.g. magnetic alphabets, 

laminated items, coins for counting and numeracy skills and matching of pictures 

and words. 

 

 Matching and vocabulary activities were used based on flashcards of day-to-day 

objects (i.e. - furniture, clothing, cooking and cleaning utensils…). These 

materials were frequently made by teachers from local flyers, but some good 

vocabulary picture sets and flashcards are available from Moyers and Scholars 

Choice.  

 

 Mime and drama was used by teachers. We saw one teacher demonstrating that 

“we put on deodorant every day” in a topic/unit on routines and hygiene. Teachers 

and students acted out explanations through mime. Non-verbal demonstrations 

represent a third language in the literacy class.    

 

 Kinesthetic activities: One expert teacher in Hamilton used TPR (Total Physical 

Response) to mime with students’ daily routines – “I get up at 6:00. I wash my 

face…” The instructor then had more experienced students lead the mime and 

point to the sentences on the blackboard while new students followed along with 

the miming actions and the speaking.  After a number of times, the new students 

in the class were volunteering to lead the actions and do the reading. 

 

 Personal story writing was used. Topics ranged from field trips to student 

experiences. Students then practiced doing sentence completions and story build-

ups based on erasing or deleting portions of the story.   

 

 Puzzles and games were frequently used by the teacher and something that 

students found interesting. 
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 Multi-level reading and writing activities all based on a common theme were 

used. For example, one group was copying words related to clothing; another 

group was matching or labeling pictures of clothing and words; another was 

rearranging a dialogue related to shopping for clothing. (For information on 

techniques and methods for multi-level classes, see References, p. 76-77:  

Bell, J. and Burnaby, B. (1984). A handbook for ESL literacy. Toronto: OISE 

Press, UTP; and Bell, J. (2004). Teaching ESL for Multi-level Classes. Oxford: 

Oxford University Press.         

  

 One creative teacher had developed short, 3-level reading texts with activities 

using 97 frequent words.  These were based on popular and well-known stories 

for which she had a selection of videos to review parts of the stories with students 

over time. (e.g. Romeo and Juliet)   

 

These Best Practice teaching/learning activities are “highlights of the highlights” 

observed. Other best practices for curriculum organization and instruction are detailed in 

the Literacy Component of the LINC Curriculum Guidelines (1997). We found that 

teachers have been diligent in developing their instructional resources and techniques for 

literacy needs learners. We recommend that these Best Practice teachers be involved in 

future creation of materials and resources for LINC literacy, and be employed as creators 

of videos and on-line literacy teacher training materials as well as mentoring of other 

literacy teachers. This will be noted further in the following segment on 

Recommendations. 

 

I love what I do. I get lost in my classroom. 

All my troubles are gone. 

(Teacher) 

 

My teacher is happy and helpful. She talks and we read and write. I’ve been 

taking classes for 4 months. 

(Student) 
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4.  Key Recommendations  

 
The following key recommendations are based on the findings of our observations, 

interviews with learners, teachers, coordinators and assessors throughout Ontario, and 

documented in Section 3 above. 

 

The recommendations for needs and changes related to LINC Literacy are 

detailed in the following according to: 

4.1 - Recommendation for Provision of Designated Literacy Classes 

4.2 - Recommendation for Literacy Class Size 

4.3 - Recommendation for Contract Flexibility 

4.4 - Recommendation for Toronto Literacy Centres 

4.5 - Recommendation of Dynamic and Flexible Models for LINC Literacy Programs 

5. – Follow-up Action Based on the Key Recommendations  

 
4.1 Recommendation: Provide Designated Literacy Classes  

Designated literacy classes along the continuum of Foundation – Phase III (as 

outlined in the Canadian Language Benchmarks 2000: ESL for Literacy Learners) are 

needed for the growing numbers of literacy needs learners taking LINC classes. This was 

a primary concern of instructors, coordinators, and learners interviewed in this study.  

This need for designated literacy classes is also seen in the statistics in Table 2, Appendix 

B, pp. 82-83. This table shows that over 70% of all LINC literacy programs in the six 

communities we visited combined their literacy students in the same class with 

LINC 1 and sometimes LINC 2 students, rather than providing a designated literacy 

class. Many sites and classes we observed had multi-level LINC classes in which non-

literate students who could not use text were in the same class with educated students 

who could learn English more quickly. As well, in the survey we conducted, the 13 

coordinators reported 24 classes as being multi-level LINC classes – e.g. Literacy/LINC I 

combined. Other programs had a LINC literacy class which combined a wide range of 

student needs and competencies in one class.  This is not conducive to a literacy program 

aimed at developing students’ literacy and assisting them to fulfill their settlement and 

employment goals.  
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At one Not-for-Profit Agency offering LINC classes in Toronto, the instructor of 

a multi-level LINC class explained: 

 

We have Foundation level students here – those who have had little 

prior education. Others have literacy in a non-Roman script. They 

speak, read, and write in English only at the basic level. A few have 

literacy skills in their L1, and can write a little in English but do not 

speak much; And many are older and have been away from school for a 

long time. 

 

We observed that this LINC literacy class had 3 or 4 groups doing different 

activities throughout the class.  These same literacy students quickly ran out of “room to 

grow” because the next class level available to them was a LINC I class in which the 

instructor  had a large class of 24 students, many with literacy needs, and many who were 

highly literate.   

 

Another LINC Literacy Instructor who taught a combined Literacy/LINC I & II 

class noted that: 

It’s a huge undertaking with 3 levels in one. Literacy should be a 

designated class.  We’re doing a disservice to literacy students.  They 

need a lot of one-to-one attention…. 

 

We noted in the programs that we observed in the Greater Toronto area that there 

appeared to be a lack of designated literacy classes and/or a series or stream of classes for 

literacy learners. Although some Toronto sites provided one LINC literacy class/site, 

these were multi-level and sometimes overcrowded. We should be careful not to 

generalize that this is the situation in all Toronto ESL and LINC Programs. We had the 

opportunity to observe 15 LINC classes in the Toronto area.  (This issue regarding 

Toronto’s literacy situation is addressed further on pp. 42-43) 
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We did find more designated LINC literacy classes in communities such as 

Hamilton, Guelph, London, and Ottawa. In those communities, a series of LINC literacy 

classes had been developed, providing a more comprehensive literacy program.  

 

A number of sites provided classes with some of the literacy phases as outlined in 

the Canadian Language Benchmarks 2000: ESL for Literacy Learners. At one Best 

Practice program in Ottawa, two streams for literacy students were provided – one 

general or basic LINC literacy stream, and the other an Employment/Work-oriented, 

Phase III literacy stream. The Employment Literacy classes provided literacy learners 

who had employment goals a series of literacy classes based on the LINC literacy 

curriculum. They integrated “Essential Skills for Work” with the aim of having these 

students improve their literacy skills and then join a regular LINC III or IV class, 

ultimately advancing to a Literacy and Basic Skills Class (LBS) where they would study 

towards entering a work-related skills program such as a Personal Care Worker.  At 

another Best Practice site in London, we observed the delivery of a comprehensive 

literacy program based on the four phases of literacy development. We also observed the 

beginnings of these literacy levels in Hamilton and Guelph. These sites provided goal-

oriented literacy instruction that offered learners a well-planned and supported route to 

English.   

 

On pages 44-45 we describe two of these programs as models of Designated 

Literacy Programs. We recommend that these models be used to provide more extensive 

LINC literacy programs in all communities throughout Ontario where numbers and needs 

warrant. In fact, we recommend that communities that already have a series or program 

of Designated Literacy Classes be funded to share their expertise – e.g. through site visits 

by other program managers and delivery of workshops as recommended in 3.4. (See 

Facilitation of On-Going Exchange of Ideas and Resources, p. 28) 
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4.2 Recommendation: Reduce Literacy Class Sizes to a Maximum of 10 Learners 

 

Literacy class size directly relates to the first recommendation, (4.1, p. 37), and 

the needs for more designated literacy classes. Coordinators and teachers talked 

frequently of the difficulties in planning for multi-level classes, and the slowness of 

progress and promotion for literacy students when their special needs could not be given 

attention. Where funding for designated literacy classes of 10 learners had been provided, 

teachers expressed satisfaction that their students could receive the time that they needed 

on foundation reading, writing, and numeracy skills as well as development of their 

oral/aural English.  These teachers recognized that their students had progressed from one 

phase of literacy to the next. Most importantly, the students themselves talked with pride 

of their advancement and progress, and their satisfaction with their learning:  

 

 

[We like this class] because…We learn English. 

The teacher provides good work. 

We learn to use the newspaper.  We like to know what is going on. 

I already work.  I work 10 months as a machinist… I would 

like to go to school more…           

 (Literacy II class students during discussion group) 

 

 

Foundation and phase one students need the teacher’s undivided 

attention and the class size should not be more than 10. 

(Teacher) 
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4.3 Recommendation: Implement Contract Flexibility 

 
There were different terms of LINC contracts available in different communities 

amongst the LINC providers that we interviewed and visited. For example, some 

coordinators in Toronto discussed their inability to change class designations – i.e. - 

when more literacy students arrived they would like to change their program offering to 

provide two literacy classes; however, they felt constrained to stay within the confines of 

the class designations outlined in the original contract. In other communities coordinators 

noted their CIC project manager’s willingness to discuss and change class designations as 

needed according to population shifts. We recommend a change towards more program 

flexibility with the focus of that flexibility on better meeting the needs of literacy 

learners. 

Combining funding for LINC literacy and ESL literacy (in other words, federal 

funding and provincial funding) appeared as another instance where the issue of contract 

flexibility seemed to vary from program to program, and region to region. In one of the 

smaller programs which participated in this study, LINC and ESL students were 

combined in classes to facilitate “a critical mass” or numbers of students to warrant 

designated literacy classes. This flexibility in the funding and contracts facilitated more 

literacy classes and, in effect, a better program for the literacy and non-literacy students 

attending the program – both LINC and ESL. While this flexibility occurred in some 

communities and programs, other programs voiced concern that they did not have the 

means to combine their funding sources and students in this way to provide more 

designated literacy classes. This should be discussed further by LINC providers and 

Funders as this combination of funding and services appears to serve the literacy learner 

effectively (indeed, all students) in certain communities. More designated literacy classes 

were available in communities where this contract and funding coordination was 

facilitated. 
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4.4  Recommendation: Establish Toronto Literacy Centers  

 

Almost 60% (CIC) of all newcomers in Ontario settle in the Toronto area. It 

attracts by far the largest number of immigrants when compared to all other destination 

sites in the province. Within that immigrant population there are thousands of literacy 

needs clients. From the sites we visited and our research into other sites within the GTA 

(see Appendix B, Table 2, pages 82-83), Toronto does not currently have the designated 

literacy classes or programs to adequately meet the needs of literacy learners. More than 

75% of literacy learners in the GTA attend multi-level classes with students in 

LINC levels 1, 2 and higher. This difficult learning environment is not advisable in any 

location or community, and because of the sheer numbers of people coming to Toronto 

the problem is greatly heightened. The special needs of literacy learners require that they 

receive the appropriate curriculum at the appropriate level according to the four phases of 

literacy development. Placing literacy students in a multi-level class with literate students 

presents major learning obstacles for them and the teacher in trying to meet their needs.   

 

 

 

It’s important to build a base of literacy teachers and people to champion 

the cause of literacy in each area.  

(Literacy Mentor) 
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To begin to remedy this situation we recommend that a person with extensive 

literacy background be hired to establish 2-3 Literacy Centres within the GTA.  These 

centres would be focal points where teachers could: 

 Obtain information on materials and resources and sample activities and lessons 

 Network with other literacy teachers 

 Obtain guidance from literacy mentors 

 Receive referrals to visit other sites and services 

 Learn more background about various cultural groups  

 

Establishing Literacy Centres would: 

 Begin to set standards for LINC and ESL Literacy in the GTA  

 Provide a focus of literacy knowledge and information 

 Create a support vehicle for literacy teachers  

 Give greater prominence to literacy needs 

 Foster successful learning environments 

 Attract teachers to literacy instruction 

 

 

We recommend that this proposal for Toronto Literacy Centre(s) be given serious 

consideration by Citizenship and Immigration Canada and the bodies that it looks to for 

guidance (ORLAC, TESL Ontario). This is not a small task and will require a great deal 

of effort from CIC, the LINC/ESL community, and in particular the person who is chosen 

to champion this cause within the GTA. If commitment is made to rectify this situation 

then progress may be made. In the end the implementation of Toronto Literacy Centres 

will be a significant advancement in assisting literacy learners in their efforts to obtain a 

new language and settle in a new country. 

 

It should be noted that this model of employing a literacy “advocate” to develop 

and coordinate literacy centres could be adapted in other communities on a smaller scale. 

In fact, designating a literacy representative in each community could be the foundation 

of a literacy network across the province. 
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4.5 Recommendation: Implement Dynamic Models for Program Delivery and Teaching 

 
On page 39 we outlined two literacy models employed at sites in London and 

Ottawa. The following is a more detailed description of those models and how they were 

observed to be particularly effective. Both models provided designated literacy classes 

according to the four phases of literacy development, but in different ways. 

 We caution coordinators, administrators, and others who are reading this report 

that it would not be effective to adopt these models without making adaptations to their 

specific contexts and learners. However, we do highlight these as two potential models 

for LINC literacy programs that may be modified to serve the needs and goals of each 

community of learners. We have called these “Dynamic and Flexible Models for Literacy 

Program Delivery”. 

            The two diagrams found on pages 46-47 visually display these effective delivery 

models used in London and Ottawa. The London site (see Figure 4.5.1, p. 46) was a 

Designated Literacy Program with four levels of literacy classes. Interpreters were 

available to assist teachers in providing learner support. As well, comprehensive literacy 

materials, equipment and resources were effectively used making this a best practice 

model for providing the literacy student enhanced learning opportunities. They connected 

their students to other programs in the community once they had completed Phase III of 

the Literacy Program – e.g. to mainstream LINC programs, Literacy and  Basic Skills, 

and Employment Programs at other schools and agencies.  

At the Ottawa site (see Figure 4.5.2, p. 47) we observed a similar literacy program 

model providing a designated literacy stream within its LINC and ESL program and adult 

learning centre. Students could graduate to regular LINC classes or Literacy and Basic 

Skills classes usually within the same school at an appropriate point in their education. 

The program provided two streams of LINC Literacy, one regular literacy stream 

(Foundation – Phase III); the other an Employment-Related Literacy Program at the 

Phase III level. This Employment-Related Literacy Program at Phase III was based on 

providing “Essential Skills” for work readiness (Note: “Essential Skills” is a concept 

borrowed from the Literacy and Basic Skills program, and relates to learning/teaching 

job-related skills such as alphabetization, taking messages and completing order forms.).   
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   In both models – the Designated Literacy Program and the Designated Literacy 

Stream within a larger Adult Program – the four Phases of literacy development 

(Foundation – IV) were provided with separate, small size classes and an experienced 

literacy teacher for each group. Students in these programs were enthusiastic about 

learning and expressed high satisfaction. Many commented that they looked forward to 

going onto the next level in the program, and eventually graduating to regular LINC 

classes.   

 

We outline these models to demonstrate innovations in programming that have 

been successful in providing designated literacy classes that are based on students’ 

literacy needs and life goals. Other communities may want to consider how these models 

could be shaped to their own learner and program needs.          
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A) Dynamic & Flexible Model For LINC Literacy Classes & Programs 
                                                                                                                                       
                     

                              4 Phases or Levels of Literacy Classes                                                                                                                                                                                                      
                                                                                                                             
                                                       

     1. Literacy learner enters a literacy level appropriate to his/her needs and skills. 
          2. Learner moves to the next phase/level according to progress and ongoing evaluation.                Literacy 

     3. During Phase III, learners are prepared to make a transition to regular LINC or ESL classes,       and 
         or Literacy and Basic Skills classes (LBS), or work, or another specialized program.                     Basic  
                                                                                                                                                                   Skills 

(LBS)                  

                                                                                                                                                                            
                                                            Figure 4.5.1                                                                                                                       

                                                                                                                                                                             
                                                                                                                              Phase III                       LINC                                  
                                                                                                                              Literacy                          or                                      
                                                                                                                                                                   ESL                        
                                                                                               Phase II                                                    Classes                          
                                                                                               Literacy                                                                                    
                                                                                                                                                                            
                                                                 Phase I                                                                                                                           
                                                                 Literacy                                                                                                                       
                                                                                                                                                                 Other          
                                   Foundation                                                                                                            Special                                             
                                   Literacy                                                                                                               Programs                       
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B) Dynamic & Flexible Model For LINC Literacy Classes & Programs 

                                         
                            LINC Literacy – Foundation – Phase III or Phase III Employment Readiness                                                                                                    
                                                                                                                                                                                                           
                            Figure 4.5.2                                                                                              
                                                                                                                                                                LBS                         
                                                                                                                      Essential Skills                                                                         
                                                                                                                    Work/Employment                LINC                                                           
                                                                                                                           Phase III                                                             
                                                                                                                                                                 ESL                         
                                                                               Phase I                                                                                                              
                                                                               Phase II                                                                                                              
                                                                                                                                                                  LINC                            
                                                                                                                            Phase III                          or                                    
                                                                                                                             Literacy                         ESL                                        
                                           Foundation                                                                                                                                                  
                                                                                                                                                                                                                
 

 

 
This Program Model offers 2 streams for literacy students. At the Phase III level those with specific work-
related goals take an Essential Skills or Employment Readiness Phase III Literacy class; others continue in 
the regular Phase III literacy class. Those in the Phase III Employment class often go to a Literacy and Basic 
Skills (LBS) class in preparation for a job specific program or further secondary level studies.         
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5. Follow-up Action Based on the Key Recommendations of this OLLP Report   

 
We highlight the following priorities for action based on the afore-described Findings 

and Recommendations of this OLLP report. These should become the main steps by which 

the OLLP recommendations may be implemented.  

 

5.1  Provide Designated LINC Literacy Classes  
 

 Designated Literacy classes should be provided in each community where 

numbers of literacy needs learners warrant. These literacy classes should be 

limited to 10 literacy learners registered in one class at one time; and be based on 

the four phases of literacy development, (Foundation – Phase III), as outlined in 

the Canadian Language Benchmarks 2000: ESL for Literacy Learners, 

 

 Suitable “crossover” or transitions should be provided to regular LINC classes, or 

Literacy and Basic Skills (LBS), or other adult learning classes/ programs (e.g. 

Co-op Programs or SSC for adults).  

 

 LINC literacy program sites should be within suitable proximity for learners; if 

not, satellite literacy sites or centres should be established that are highly 

accessible by public transit. Decisions on program site locations should be made 

in consultation with CIC, Community Advisory Committees of SPOs, Assessment 

Centres, Settlement Agencies and Learners. They should take into account the 

availability of on-site or nearby childminding services and the long term needs of 

learners and programs in each community. 

 

5.2  Increase Materials and Resource Support 
 

 Literacy classes/programs need to be recognized as requiring a heavy 

concentration of materials and resource support due to the need for visuals and 

special materials. The additional costs for extra materials and resources should be 

allocated within the budgets provided for LINC literacy programs. 
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5.3 Increase Childminding Support  

 The current numbers of LINC childminding facilities and sites are limited and are 

creating “waiting lists” of “hard-to-reach” literacy clients who need language 

education support without delay. Therefore, wherever possible, childminding 

should be offered on site or within close proximity of the LINC program. 

Childminding spaces for LINC students should be increased in order to ease 

current wait lists of students who are not able to access LINC literacy classes due 

to lack of childminding.  This may result in a need for a significant increase of 

current childminding support offered to enable learners to access literacy classes.   

 

5.4 Provide Adequate Transportation Assistance 

 The current amounts of transportation assistance are inadequate at many LINC 

programs. This needs to be increased for LINC programs and students in general. 

At some sites the lack of transportation assistance was handicapping literacy 

students and affecting their progress. 

- Direct provision of a monthly bus pass for LINC students and their 

children attending childminding would maximize learners’ ability to 

attend classes without fear of being short of money for needed 

housing/food expenses. 

 

5.5  Update LINC Curriculum Guidelines 

 The LINC Curriculum Guidelines need to be updated to align with the Canadian 

Language Benchmarks 2000: ESL for Literacy Learners to facilitate the 

implementation of the four phases of literacy development. 

 

5.6  Involve Best Practice Teachers and Coordinators in Resource Development  

 “Best Practice” teachers and coordinators in LINC and ESL literacy instruction in 

Ontario should be involved in the development of further literacy materials and 

facilitating future workshops and professional development activities for literacy 

teachers.      
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6.  Conclusion 

 
The findings and conclusions of this report document the needs for further 

development of LINC literacy programs based on the recommendations of teachers, 

coordinators, assessors, and learners. As previously pointed out, the data represented in Table 

2 (Appendix B, pp. 82-83) shows that over 70% of all programs within the communities 

we visited are currently combining literacy students with LINC level 1, 2 and 3 classes. 

It graphically demonstrates the unfulfilled educational needs of literacy learners, and the 

need to implement the four phases of literacy development. The expectations for their 

progress in multi-level class environments are remote. As well, teachers cannot expect to be 

all things to all people within the time and resource limitations they are given. This 

particularly holds true for instruction in the literacy levels where focus and one-on-one 

attention is crucial for student success.   

The Canadian Language Benchmarks 2000: ESL for Literacy Learners highlights this 

main point: 

Learning to read and write for the first time is a daunting task. .. The ESL    

Literacy Benchmarks provide a framework to help learners move through the 

stages…[of literacy development]. In this context we can offer a rich learning 

environment for people who may never have experienced a formal educational 

setting. (p. xv). 

 

We believe that the recommendations of this report (as based on our observations and 

discussions with learners, teachers, coordinators, and assessors in Ontario) will substantially 

contribute to nurturing the type of rich learning environment described above in The 

Canadian Language Benchmarks 2000: ESL for Literacy Learners. We urge serious 

consideration be given to all recommendations. It is the hope of the authors of this report that 

the release of this document will spark the changes needed to provide the required literacy 

programs to effectively meet the needs of Ontario’s literacy learners. These learners need our 

full support in their efforts to resettle.     
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Introduction to Part II –  

Best Practices, Needs and Recommendations for LINC Literacy Assessment 

 
The Ontario LINC Literacy Project investigated assessment practices as well as instruction 

for literacy needs students in Ontario. The goals of Part II of this study for LINC assessment were:    

 

1) To report on best practices related to the assessment of LINC literacy needs 

students in Ontario 

2) To document and report on the scope and details of those best practices for 

LINC literacy assessment 

3) To identify related gaps in assessment delivery that need to be addressed; and 

to recommend steps to be taken to make these changes  

4) To recommend areas of need for development in support for assessment 

programs and assessors including additional resource support, professional 

development and training for assessors and assessment programs 

5) To highlight recommendations and steps for addressing these areas of need and 

change related to LINC literacy assessment 

 

In Part II of the report, we present the findings of our interviews, focus group discussions, 

and site visits with LINC assessors and coordinators at LINC assessment centres in Ontario, as well 

as with several on-site ESL assessors at program locations.  We then summarize these findings and 

recommendations. Our report on best practices and recommendations for LINC literacy assessment 

in Ontario are provided in the following sections: 

1) Review of the Methodology, Participants and Sites  

2) Review of Assessment Tools 

3) Summary of Best Practices in LINC Literacy Assessment 

4) Findings and Needs Related to Practices for LINC Literacy Assessment  

5) Key Recommendations 
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1) Review of the Methodology, Participants and Sites 

 

Assessment literacy data was collected via in-depth site visits to LINC assessment centres in 

Toronto, Hamilton, Kitchener/Waterloo, Guelph, London and Ottawa using semi-structured 

interviews and focus group discussions with: 

o 15 LINC assessors and 5 coordinators of LINC assessment centres 

 

Interview questions and focus group discussion points focused on: 

 How assessors initially determined who is a literacy needs client 

 How they proceeded to conduct an assessment of clients’ literacy and English proficiency 

 What assessment tools they used 

 What kind of information regarding the learner’s literacy background and needs was  

provided to the instructor and LINC program to which the student was referred 

 What training they received 

 What relationship building did they carry out with the program sites 

 

2) Review of Assessment Tools  

 

We interviewed and discussed literacy learners’ needs and assessment with assessors and 

LINC assessment coordinators to investigate how the literacy background of LINC learners was 

evaluated. We looked at the process of how students were placed in LINC classes based on the four 

phases for literacy development as outlined in the Canadian Language Benchmarks 2000: ESL for 

Literacy Learners. Also key in discussion and informing recommendations were the LINC 

assessment tools used by assessors. These were: 

o The Canadian Language Benchmark Assessment (CLBA) 

o The Canadian Language Benchmark Literacy Assessment  (CLBLA) 

o and, to some extent as per information gleaned from the on-site ESL/LINC 

program assessment staff at various sites, The Canadian Language Benchmark 

Placement Test (CLBPT) and the Canadian Language Benchmark Literacy 

Placement Test (CLBLPT).  
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3) Summary of Best Practices in Literacy Assessment 

 

            

                    3.1 Best Practices in Environment and Client Support  

 
Although we were not able to observe the LINC literacy assessments directly due to issues around 

privacy of information and client comfort, we did hear from all assessors in the interviews and focus 

groups that maintaining a client friendly environment is primary in effectively carrying out 

assessments. Assessors’ best practices included: 

 

 Clients are Welcomed and Made as Comfortable and Relaxed as Possible 

During the Assessment 

 

It’s important that the office is nicely decorated with visuals related to clients’ cultural backgrounds 

and communities. There needs to be a bright, private space for the assessment where the client may 

sit comfortably and feel non-threatened by personal space. (Assessor) 

 

 Assessors are Culturally Aware and Sensitive to Client’s Needs and 

Preferences 

 

Some cultures feel threatened with direct eye contact.  We try to be culturally sensitive. (Assessor) 

 

Literacy clients may never have been to school, never held a pencil, never have done a test.  We try 

to establish interest in and a level of rapport and comfort with them before beginning the 

assessment, and make it seem not like a “test”.    (Assessor) 
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 Being Time Efficient, Yet Courteous and Responsive and Interested in 

Each Client 

 
  

We use lots of body language and show the learner we are interested in what they can do. (Assessor) 

 

We are good listeners. We know the benchmarks. We make students feel comfortable. This is their 

first step towards learning English. We want them to succeed and feel supported.  (Assessor) 

 

I always try to engage the client in some topic of interest that we both can enjoy and that s/he can 

tell me about: “Do you have children? How many? I have 2 daughters.  Oh, I have 2 sons.” We find 

a common ground. (Assessor) 

 

 

 

 

 Obtaining Information Related to the Learner’s Goals 
 

 

 It’s difficult for them to express their goals.  I have to find a way to elicit that information. They 

don’t know what they need for certain jobs.  (Assessor) 

 

We ask them about their goals – do they want to talk to their grandchildren; do they want to attend a 

large school.  (Assessor) 

 

We have very good relations with the settlement agencies to get an interpreter to give the client the 

information they need and to eliminate unnecessary steps. (Coordinator) 
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 Placement is Done with the Student’s Needs First and Foremost  
 

 

Once we administer the assessment we explore other areas of need – for example, childminding, 

transportation, do they feel comfortable traveling outside their neighbourhood, disabilities and age. 

(Coordinator) 

 

 

I had a woman from Afghanistan with no education and a large family of 9 children. She’s been in 

Canada for 7 years and was at level 3 or 4 in speaking. For the literacy class she had to travel a 

ways. We had an extended conversation about the referral. Eventually she said she will try to attend 

the class. (Assessor)     

 

 

We are definitely seeing more literacy clients.  These are people who are non-literate in their L1. We 

make sure the school is the best for them and grounded in their needs and follow up with the school 

if they don’t show up. There’s flexibility for the student to go wherever they wish. After six months 

we have to reassess if they move or did not 

attend. (Coordinator)       

 

 

Placement has to be made at the most appropriate learning setting for the client, a setting that will 

lead to success for the student. We want our clients to feel better when they leave than when they 

came in – no matter which level. (Coordinator)  
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3.2  Best Practices in Connections with Schools and LINC Providers 
     

 

 Provide Teachers Client Background Information  
 

Teachers are given the profile of the learner’s benchmarks, and we have comments that we can 

include about the learner’s education and work background. (Assessor) 

 

 

 Ensure Clients Follow Through with Program Registration and 

Attendance 
 

Through ARS we allow 5 business days for the client to arrive at the school; after that we call them 

and see if they want the placement, and if not, their spot is withdrawn. (Coordinator)  

 

 Educate Teachers and Coordinators on the Assessment Process 
 

At the TESL Toronto Conference 2004 we provided a workshop in which we role-played the 

Assessment Process and explained it to ESL teachers. This helped develop understanding and 

connections. (Assessor) 

 

 Maintain Regularly Scheduled Meetings with Program Sites 
 

Four times a year we meet with the LINC Advisory Committee. We generate an electronic directory 

of all the programs offered and share that with the SPOs (program sites). They can see existing 

programs and they may develop unique programs. I can tell the SPOs the latest literacy stats and 

even where they are coming from in the city so they can react accordingly to develop further 

programming.  We have constant communication with SPOs (program sites). (Coordinator) 

 

The school board asked our assessors to come to see what a foundation phase literacy class is like 

so they had a better understanding of placement. This is a very good example of communication 

between the center and sites. (Assessor) 
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4.  Findings and Needs Related to Practices for LINC Literacy Assessment   

     

Before presenting the findings in detail we highlight three main findings and needs around 

LINC literacy assessment which came out of the interviews and focus groups with assessors and 

coordinators during this study, (September - December, 2005).  

 

1. We found that many assessors had concerns with the Canadian Language Benchmarks 

Literacy Assessment tool (CLBLA) in their efforts to consistently and effectively use it in the 

assessment of learners’ literacy skills. Although assessors and coordinators who participated 

in this study felt the CLBLA was a good quality tool, many viewed it as being too long, time 

consuming, and intensive for literacy clients. This will be detailed further in the list of needs 

below. 

 

2.  Assessors noted that, in general, their ability to place literacy assessed students in the 

appropriate learning environment was very limited because of the lack of designated literacy 

classes.  This was especially true in the Toronto area. 

 

3. For years, assessors and teachers have defined literacy students’ skills by using different 

reference frameworks. The tool available to assessors has been the Canadian Language 

Benchmarks Literacy Assessment (CLBLA) which describes literacy skills in terms of 

Literacy Benchmarks. Teachers, on the other hand, refer to “phases” starting with Foundation 

and ending with Phase III based on the Canadian Language Benchmarks 2000: ESL for 

Literacy Learners. These two sets of literacy criteria need to be bridged so that both assessors 

and teachers can understand fully the client assessment level. This will ensure a more student 

focused placement and instruction.   
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These three main findings are further explained in the following list of findings and needs 

that come under these areas: 

 

4.1  Practices for Assessment and Placement of Literacy Needs Learners  

 

4.2  Professional Development and Training  

 

4.3  Practices for Connecting with LINC Program Providers and Community 

 

4.1  Practices for Assessing and Placement of Literacy Needs Learners  
 
 

1) Provide Assessors With Enough Time and Support to Determine Before 

the Assessment Begins if a Client Needs the CLBLA and  to Make the 

Necessary Preparations 

Assessors find that a lot of time is spent on all the logistics attached to the CLBLA. If enough 

information is collected at the time of booking the assessment and all the preparations are made 

beforehand, (e.g. - tool in the respective language, adequate space, childminding, interpreter),  

the actual time spent with the client can be shortened considerably and the feeling of “pressure” 

no longer interferes with the need to be patient, friendly and relaxed with the literacy client. 

 

Preparation is 

crucial in 

providing a 

smooth and less 

time consuming 

CLBLA 

Assessment. 

(Coordinator) 

 

 

 

 
 

2) Provide Training to Effectively Use the CLBLA by Demonstrating the 

Selection of Tasks According the Client’s Needs Rather Than Using the 

CLBLA in its Entirety 

Many assessors said the CLB Literacy Assessment tool (CLBLA) was time consuming and 

placed too much pressure on the clients. The impression was the tool must be fully completed. 

Many modified the tool to accommodate client needs and time constraints. Refresher training 

was suggested to demonstrate the effective use of the CLBLA in using selected tasks. 

Officially we’re supposed to be doing the CLBLA but this is difficult to use in 

its entirety. It’s very time consuming and very stressful on the client even in 

their own language. (Assessor) 
 

The CLBLA is to provide “supportive information”…but as to an assessment 

tool, it’s not really that. (Assessor) 

I’ve been trained 

in the literacy 

tool, but I never 

use it because 

it’s long and 

honestly, I don’t 

think it’s what 

we’re looking 

for.  (Assessor) 

 

The CLBALA is 

too long and 

involved (2-3 

hours). 
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3) Provide a Bridge of Benchmark Equivalencies Between the CLBLA and 

the Canadian Language Benchmarks: ESL for Literacy Learners  

The CLBLA (Canadian Language Benchmarks Literacy Assessment) was developed prior to 

the Canadian Language Benchmarks 2000: ESL for Literacy Learners and therefore assessors 

have no point of reference in the CLBLA to suggest where the client falls within the 4 phases of 

literacy (Foundation, Phase 1, Phase 2, Phase 3) as defined in the Canadian Language 

Benchmarks 2000: ESL for Literacy Learners. Whereas assessors use the Literacy Benchmarks 

according to the administration of the CLBLA, teachers follow the literacy phases as defined in 

the CLB 2000 ESL for Literacy Learners document. A detailed chart showing equivalencies 

between the Literacy Benchmarks and the Literacy Phases would greatly facilitate 

understanding between assessors and LINC providers. Appropriate training for teachers and 

assessors should be conducted to ensure proper use and understanding of these equivalencies. 

We don’t have 

the luxury of 

breaking down 

the literacy 

assessment into 

Foundation, 

phase 1, 2 and 3. 

We need it built 

into the CLBLA.. 

(Assessor) 

 

4) Provide More Designated Literacy Classes for Placement Throughout the 

Province to Ensure Literacy Learners’ Needs are Met 

The vast majority of assessors and coordinators recommended that there be a distinct literacy 

stream developed. They expressed frustration, particularly in Toronto, at not being able to 

provide the appropriate placements for the students.   

It’s hard to place people because there aren’t that many schools that 

have literacy classes.  (Assessor) 
 

I think ideally you need a separate class for literacy learners. They need 

one-to-one attention. It is difficult to combine them with LINC I.  Smaller 

classes are also needed. (Assessor) 

There are only 8 

schools that 

have a true 

literacy class in 

Toronto. 

(Assessor) 
 

 I want to see a 

separation 

between literacy 

and other 

levels… no 

multi-level.   

(Assessor) 

5) Provide Designated Literacy Classes as Close to the Cultural 

Communities Being Served as Possible Where Numbers Warrant 

Assessors and coordinators told us many times clients wanted to attend schools closer to their 

homes, even though it was not the program they needed. Assessors felt frustrated in their 

inability to meet both the client’s language needs and their travel concerns. 

Some students want to go to a school near them but we have to explain 

that, that school doesn’t have the program they need. That’s difficult for 

them to understand. (Assessor) 
 

Clients need to go a site that meets their learning needs first. (Assessor) 

Many people 

wait 3-5 months 

so that they will 

not have to 

travel to another 

school. It 

depends if they 

can get 

transportation 

assistance.   

(Assessor) 
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6) Allow Assessors Time to Interview Clients to Determine Their Goals and   

     to Report Those Goals to the Teachers 

Assessors told us that the assessment needs to take into account clients’ ambitions. If listening 

and speaking are the most important for the learner then the assessment pays particular attention 

to those areas and places accordingly. 

We ask them if they’re interested in working in the service industry 

where speaking and listening might be more important. We take that 

into account in our assessment and then provide a comment to the 

teacher regarding the goal of the individual. (Assessor) 

 

We try to talk to 

the teacher 

before placement 

to give them an 

indication of the 

student’s goals. 

(Assessor) 

 

7) Provide Assessors Time to Complete a Series of Descriptors of the Client’s 

Assessment and Background for the Teachers 

Assessors said the form providing descriptors of the client assessment is long and takes time to 

complete. They recommended they be given time in order to provide teachers more insight into 

students’ educational needs and backgrounds. 

Teachers are given the profile of the learner’s benchmarks and we 

have comments that we can include about the learner’s education 

and work background. But sometimes there is no time to provide all 

that information. (Assessor). 
 

There is a form 

that has a series 

of checkmarks, 

descriptors, 

giving the 

teacher good 

information 

about the client 

but it takes a 

long time to 

complete. 

(Assessor). 

8) Translate the CLBLA into New Languages that Reflect the Recent 

Newcomer Communities Arriving in Canada   

 

We need the 

CLBLA 

translated into 

more languages 

to meet the needs 

of the changing 

client stream. 

(Coordinator) 

9) Allow Assessment Centres the Flexibility to Hire More Assessors During 

Times of the Year When Large Influxes of Clients Occur 

September is 

such a high 

intake month and 

people can 

become 

frustrated with 

waiting. It would 

be good to have 

more assessors 

for that time 

period. 

(Assessor) 

 



Jangles Productions – Ontario LINC Literacy Project – February 2006  

An Investigation of Best Practices in the Instruction and Assessment of LINC Literacy  

62 

 10)  Update and Modify the ARS (Automated Reservation System) so as to     

        Reflect the Equivalencies Between the Literacy Benchmarks of the   

        CLBLA and the Four Phases of Literacy  

Assessors and coordinators told us it would help in placement of literacy 

students if the ARS included the four phases of literacy (Foundation – Phase 

III) as described in the Canadian Language benchmarks 2000: ESL for 

Literacy Learners. 

The ARS doesn’t 

have a 

breakdown of 

the four phases 

of literacy. 

These need to be 

included so the 

appropriate 

placement of 

literacy clients 

can take place. 

(Coordinator) 
 

11)  Establish a System that Would Help Literacy Clients Access LINC    

      Classes to Which They Were Referred. Wherever Possible Cooperate    

      with the Other Settlement Services to Identify What Attendance Barriers  

      Literacy Clients Must Overcome (transportation, childminding, etc.). 

 
Through the ARS we allow 5 business days for the client to arrive at school. 

After that we call them and see if they want the placement and if not their spot 

is withdrawn. Statistics show that people sometimes take 3-4 weeks before 

they attend. We need a follow up and support system between the assessment 

centre and program site to ensure clients register and attend classes. 

(Coordinator) 
 

The feedback 

that I get from 

my program 

sites is that there 

are a lot of 

failed referrals. 

For some reason 

they don’t go to 

class. (Assessor) 

 

12)  Provide Assessment Centres the New CLBLPT  

       (Canadian Language Benchmarks Literacy Placement Tool) 

This new literacy assessment tool is useful for both Assessment Centres and classrooms. 

Developers of this tool noted that it would be especially helpful in urban settings where teachers 

have many students arrive without any formal assessment. The CLBLPT can also provide LINC 

assessors another possible method that is efficient and effective in literacy assessment. 

 

The new literacy test is shorter, half an hour, and we can do a better 

job assessing literacy students. We are able to know where they fall 

within the literacy stream. With this new test the teacher can plan 

better and teach more precisely to the students’ needs  

(Assessor involved in piloting tool) 

 

This new test will help the teacher know where to start with regards 

the learner’s competencies; this will lead to better student retention. 

(Assessor involved in piloting tool) 

Many assessors 

say the CLBLA 

takes too long 

but this new test 

(CLBLPT) will 

take 30 minutes 

about half the 

previous test. 

(Developer of 

CLBLPT) 
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 4.2   Professional Development and Training 
 

1) Provide Training to New Assessors and a Refresher Workshop for 

Experienced Assessors on the Effective Use of the CLBLA  

 (As a follow-up to finding #2 – Practices for Assessing and Placement of Literacy Learners) 

Assessment coordinators said those assessors who were initially trained on the CLBLA when it 

was developed did not receive direction on how to effectively utilize the tool. Many assessors 

are unaware that they are not required to complete the entire assessment but rather can select 

tasks on a needs basis in order to establish client literacy level. This allows for a much shorter 

assessment, which minimizes the stress and pressure on the client. 

Many people 

don’t know they 

can choose from 

among the tasks 

offered in the 

CLBLA in order 

to carry out the 

assessment, 

rather than 

completing the 

entire tool. 

(Coordinator) 

2) Provide Regularly Scheduled Professional Development Conferences for 

Assessors and Coordinators for Training on New Assessment Materials 

and Networking Opportunities 

Assessors and coordinators expressed a need for more training on assessment tools, particularly 

any new materials. They also said this training should take place in a timely manner to ensure 

all are “up to speed” as soon as possible on any new developments. 
 

I would benefit from reviewing the materials and refreshing what we do. 

It would be good to meet with other assessors to discuss best practices. 

(Assessor) 

Consultation has to be made amongst assessors. It is encouraged to talk 

about the tests (CLBLA, CLBPT) and when to use them…if they feel 

uncomfortable about an assessment they are encouraged to speak to 

other assessors.  (Coordinator) 
 

We need meetings 

and workshops 

for assessors and 

teachers together, 

particularly about 

literacy. 

(Assessor) 

 

Assessors need 

the opportunity 

to understand 

what literacy 

clients have been 

through. 

Knowing who 

we’re serving is 

very important. 

(Coordinator) 

3) Provide “Job-Shadow” Exercises Between Teachers and Assessors  

It was suggested that in order to facilitate a better understanding of each other’s professions and 

a provide a more integrated placement process, teachers and assessors should take the time to 

observe and speak with each other at either place of work. (classroom and assessment center). 

Copyright and confidentiality issues should not be a barrier to this exchange of experience as 

long as all those involved are part of the LINC program and clients are comfortable in having 

an observer present during their assessment.  As well, updating the assessment video and 

accompanying guide used for training purposes available to LINC instructors and coordinators 

would also begin to address this need. (see www.settlement.org – Centre for Language 

Teaching and Assessment 2000) 

Assessors should 

observe literacy 

classes to 

understand what 

the teacher is 

working with 

and the teacher 

should observe a 

mock or real 

assessment to 

understand the 

assessment 

process. 

(Coordinator) 
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4.3  Practices for Connecting with LINC Program Providers and the Community  

 

1) Maintain and Build a Good Working Relationship with the Program Site  

In most cases the program sites and the assessment centres we visited had good working 

relationships. These positive relationships were largely due to regular communication and 

scheduled meetings to discuss any issue. However there were some sites where relationships 

had become seriously strained. Most assessors and coordinators made comments such as:  

It is critical to have good communication with teachers. We are the 

students’ connection to the program. (Assessor) 

 

More contact and exchange with program teachers and coordinators would 

enhance placements and eliminate the need for changes in referrals. 

(Coordinator) 

 

It’s extremely important to have a good working relationship between the 

assessment Centre and the program site. If something goes wrong either one 

should be comfortable to pick up the phone and discuss the issue. (Assessor) 

More 

communication 

and exchange 

between 

assessment centres 

and teachers is 

needed.  

(Assessor) 
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5.  Key Recommendations  

From the previous Findings and Needs these key recommendations are made to reinforce the areas 

of immediate concern.  

 

5.1    More Designated Literacy Classes and Sites 

 

5.2   Provide Refresher Workshops as to How to Use the Existing     

                 Literacy Assessment tool CLBLA More Effectively 

 

5.3  Provide An Equivalency Reference Chart to Bridge Between the Literacy 

Benchmarks as Described in the CLBLA and the Literacy Phases Described 

in CLB – ESL for Literacy Learners; As well to  Reflect that Equivalency 

Reference Chart in the Assessment Tools, the ARS and all the 

Accompanying Documentation 

 

5.4   Provide On-going Training and Professional Development for  

 Assessors and Assessment Coordinators  

  

5.5   Foster Good Working Relationships Between LINC Assessment  

Centres and ESL Programs Providers  
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5.1  More Designated Literacy Classes and Sites 
 

Assessors and LINC Assessment Centre coordinators (as well as instructors and program 

coordinators) repeatedly noted the lack of sufficient designated literacy classes available to which 

they could refer and place literacy needs clients. This was particularly noticeable in the Greater 

Toronto Area.  There is a need to provide more designated literacy classes and sites which would be 

defined and developed according to the four phases of literacy (Foundation – Phase III).  This 

increase in designated literacy sites needs to be carefully planned so that classes are in close 

proximity to the residences of high needs clients, along with childminding and transportation 

assistance made available. Proximity, childminding and transportation assistance are the three main 

reasons why literacy learners now wait for or do not attend LINC classes. 

Provision of more designated LINC literacy classes and sites will enable assessors to refer 

learners directly to a class which meets their initial stage of literacy development.  This in turn will 

increase the validity of literacy assessments being done, provide greater access for literacy needs 

learners to programs that suit and support their needs, and increase satisfaction amongst assessors, 

learners, and program providers with the assessment, referral, and instructional process.        
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5.2   Provide Refresher Workshops as to How to Use the Existing    

 Literacy Assessment Tool CLBLA More Effectively 

 
It was apparent at the time of this study that many assessors interviewed had issues with 

using the current CLBLA tool to identify learners’ literacy skills in their L1. Most stated that 

although this was a good literacy assessment tool it required a significant amount of time to fully 

complete (between 1-2 hours and more) and placed unneeded stress on the client. Assessors did not 

want to embarrass and retain these high needs clients for a lengthy assessment. Many assessors were 

under the impression they were required to complete the entire CLBLA. Several took the initiative 

and individually modified the assessment process by using selected components of the tool to 

alleviate pressure on the client by expediting the process. However it was learned later in this study 

that new assessors trained on the CLBLA were informed they could select various tasks to make 

their literacy assessments without having to complete the entire CLBLA.  

 

In light of this finding we recommend the following: 

 

 Provide training to assessors, presenting various scenarios of how the 

CLBLA can be used depending on type of client.  

(Combined with adequate preparation for the assessment, the CLBLA should 

take approximately 30-45 minutes to complete.) 

The reduction in the amount of time required to conduct the CLBLA will speak to the concerns of 

the client and the assessor. These are issues that need to be addressed in order that clients receive 

accurate and timely assessments. 

 

 Provide an equivalency reference chart to bridge between the literacy 

benchmarks of the CLBLA and  the Phase benchmarks of the Canadian 

Language Benchmarks 2000: ESL for Literacy Learners 
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The interviews and literature analyzed as part of the study have shown that there 

is a gap between the CLBLA and the approach to literacy in LINC classes. The gap is not so much 

one of substance but rather one of terminology.  Funding and opportunities should be made available 

so that this gap may be bridged. It would be highly beneficial for placement and tracking of learner 

progress if tool developers, assessors and teachers could use the same terminology in describing 

literacy skills and how a student moves from the literacy class to regular LINC classes. At this point, 

a first step could be a chart of equivalencies between the CLBLA Literacy Benchmarks and the 

Phases described in CLB 2000: ESL for Literacy Learners.  By providing this bridge, the dialogue 

between assessors and teachers will be enhanced and clients will benefit from better and more 

consistent placement.  

 

 Provide all Assessment Centres training in the newly developed Canadian 

Language Benchmarks Literacy Placement Tool  

 

The CLBLPT (Canadian Language Benchmarks Literacy Placement Tool) was initiated by the 

Centre for Canadian Language Benchmarks and was in development during the period of this study. 

It has since recently been completed and released. We recommend assessors and assessment 

coordinators receive training on this new literacy assessment tool and have it presented as a viable 

option for a modified literacy assessment process at Assessment Centres. This is based on 

discussions with the LINC assessors who were involved in the pilot program and the developers of 

the new CLBLPT (Canadian Language Benchmarks Literacy Placement Tool).   

Either of these modifications, both bridging the CLBLA and the four phases of literacy, and 

providing the new CLBLPT as an alternative assessment tool, would need prior definition followed 

by a pilot of these new assessment procedures at two or three assessment centres with a high volume 

of literacy needs clients.  On-going input from the assessors piloting the new tools, and monitoring, 

follow-up modifications and training by the Centre for Canadian Language Benchmarks would be 

needed to implement these new literacy assessment procedures across Ontario. 
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Regarding the use of the CLBLPT, as explained to us by one of the developers, it was largely 

created to be used as a classroom setting tool for literacy assessment and secondary to that for LINC 

Assessment Centres. It was planned to be provided only in English and French - there are no plans 

for other language versions to be made available. It was, however, designed based on the four phases 

of literacy development as defined in the Canadian Language Benchmarks 2000 ESL for Literacy 

Learners, and could be used either as a classroom assessment tool for ESL students who arrive 

without prior formal LINC assessment, or as an alternative or complement to the CLBLA at LINC 

Assessment Centres.  Further consideration of these options - either modifying the existing CLBLA 

and/or adapting the CLBLPT for literacy assessment use by Assessment Centres - is recommended 

in order to provide the most effective and streamlined literacy assessment procedures for literacy 

needs learners in Ontario.         
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5.3  Ensure That Literacy Clients are Entered in the ARS in the CLBLA    

Section Which Provides a Clear Record of Their Literacy Benchmarks as 

Resulting From CLBLA 

 
 

Currently no consistent reporting procedure is observed to identify and track the attendance 

and progress of literacy needs clients according to the four phases of literacy development.  

Reporting of the assessment and referral of literacy learners is needed in order to track their initial 

assessment, their registration in classes, and their attendance and progress. Some literacy needs 

learners are currently being reported in the ARS system along with the statistics for non-literacy 

learners (LINC I or II or the class to which they may be assigned). As one LINC coordinator and her 

instructors noted in their recommendations to us during this study: 

 

           This is analogous to putting children into JK and not monitoring their progress 

           through JK, SK, and Grade 1. In addition to the educational problem, it skews  

           the statistics for CIC.  It can never really be shown how long it takes for a  

           Foundation or Phase I literacy client to enter a [regular] LINC I.  

                                                                                 (LINC Program Coordinator) 

 

By combining the reporting of literacy needs learners with other LINC students, there is 

currently no means to track their progress and attendance effectively; nor a means to identify where 

and when additional resource support is exactly needed by programs for these high needs learners. 

Along with the creation of more distinct LINC literacy classes, the distinct reporting procedure and 

section in the ARS need to be observed. 
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5.4  Provide On-Going Training and Professional Development for   

   Assessors and Assessment Coordinators    
 

 

Further training and professional development for assessment of literacy needs was a 

common need talked about by all assessors we interviewed.  We detail these recommendations 

according to:  

 

a. Provide Refresher Workshops on the Effective Use of the CLBLA According 

to the Previous Recommendation in 5.2 

 

b. Provision of Regular Professional Development Sessions for Assessors and 

Assessment Coordinators to Facilitate Their Ongoing Education Related to 

Assessment, New Interventions and Standards, and Background Related to 

New Client Groups 

 

c. And Providing an Ongoing Forum for Connections and Networking 

Amongst LINC Assessors and Coordinators  

 

a)  Provide Refresher Workshops on the Effective Use of the CLBLA  

 

As mentioned previously, we found that there was a difference in the types of training regarding 

literacy assessment reported by recently certified LINC assessors and those who had been trained in 

the use of the literacy assessment tool (CLBLA) when it was initially launched. Recently hired 

assessors appeared to have a more defined procedure for assessing literacy needs clients using the 

CLBLA; whereas longer term assessors seemed to have evolved in their individual understandings 

and procedures for implementing literacy assessment according to the CLBLA.  Assessors would 

benefit from obtaining refresher workshops on the CLBLA to understand how to effectively select 

tasks to meet individual client’s needs.  This training would address client needs by reducing 

unnecessary pressure and assessor’s time constraints. 
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b)  Provision of Regular Professional Development Sessions for Assessors and       

    Assessment Coordinators to Facilitate Their On-going Education Related to  

    Assessment, New Standards, and Background Related to New Client Groups 

 

Assessors noted that funding for professional development sessions had not been available 

during the 2005, and generally remarked that they missed regular professional development sessions. 

Although “in-house” sessions and meetings were frequently provided for ongoing assessment centre 

issues, assessors commented that they lacked a consistent means to develop their assessment skills 

and knowledge, their knowledge of new client groups’ cultural, language, and literacy backgrounds, 

and training in new tools. In addition to training in new assessment tools and more background 

knowledge about client groups, assessors and instructors alike requested more training around the 

identification of learning disabilities that would interfere with literacy and language learning; and 

awareness of issues of learning related to trauma and torture that their clients and learners may have 

experienced in the past. 

Another issue related to training was the cost of hotel accommodations. This was seen as a 

deterrent to their access of re-certification and updating of their assessment skills at the CLBA 

Centre in the Peel region. They suggested that training sessions be “mobile” and offered at 

convenient regional locations or assessment centres at regular intervals in order for them to access 

this re-certification more regularly and with lower costs for accommodation and travel. 

 

c)  Provide an On-going Forum for Connections and Networking Among    

 LINC Assessors and Coordinators  

 

The development of an on-line forum or network for LINC assessors which would enable 

assessors to share their insights and needs across the province was another recommendation that 

came out of focus groups and interviews. Assessors felt that they were isolated in their own 

communities and had little opportunity to share concerns and problem solve with other assessors and 

coordinators.  Such an on-line forum, along with regular regional and provincial professional 

development sessions, would provide a broader base from which to share knowledge, skills, and 

solutions. 



Jangles Productions – Ontario LINC Literacy Project – February 2006  

An Investigation of Best Practices in the Instruction and Assessment of LINC Literacy  

73 

5.5  Foster Good Working Relationships Between LINC Assessment  

        Centres and ESL Programs Providers  

 

 
The most effective and mutually supportive relationships between Assessment Centres and 

LINC/ESL Providers were reported within communities that had established routines and committee 

meetings (e.g. 4 times/year) with community agencies and providers at regular intervals to share 

program information, report statistics and needs, and make suggestions and recommendations 

around learner/client needs. There was no doubt that each centre was extremely client/learner-

focused in their assessment practices – “The Learner was the Key”.  However, a few assessment-

provider relationships had had some disagreements around the placement of literacy needs learners, 

and were at a stalemate in their talks around how to resolve these issues 

Such conflict in relationships would not be unexpected in situations like this.  Program 

providers are reliant upon assessment centres to refer them sufficient learners to maintain their 

operations, particularly their literacy needs classes which are provided for a lower student-teacher 

ratio than other LINC classes. These relationships, however, had been left unresolved for many 

months, and could only be seen as a source of diverting attention from literacy needs 

learners/clients’ assessment and appropriate placement.  An effective means for prompt resolution of 

such disputes is called for in such situations. A mediator may be assigned by CIC and the local 

community to help resolve such conflicts and maintain ideal situations for learners, assessors, 

coordinators, and instructors.              
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6.  Summary and Concluding Remarks  

 

 
The LINC Assessment Centres and programs offered for literacy learners in Ontario have the 

learners’ needs as their primary focus. The researchers and authors of this report would like to 

emphasize this finding above all. Of course, with all educational endeavours, there is always 

more to learn and improve. The previously described needs and recommendations are made 

based on the recommendations of assessors and assessment coordinators themselves.  It is in 

their attitude of “The Learner is Key” that these steps for improvement of LINC literacy 

assessment are highlighted and recommended.         
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Appendix A - Table 1 - LINC LITERACY PROJECT SURVEY – INFORMATION RETURNED (“NR” = no response   “NA” = not 

available) 

                                                                                                                           PROGRAM SITE NUMBER IDENTIFICATION    

               QUESTIONS 1 2 3 4 5 6 7 8 9 10 11 12 13 14-17 

1. How many LINC/ESL  

    literacy classes did you run  

      during Sept.-Dec./05? 

 
LINC 

 

1 

 

1 

 

1 

 

3 

 

0 

 

1 

 

0 

 

0 

 

0 

 

3 

 

2 

 

3 

 
0 

 
NR 

 

ESL 

 

0 

 

0 

 

0 

 

7 

 

0 

 

0 

 

4 

 

0 

 

0 

 

1 

 

0 

 

0 

 

2 

 

NR 

 

Combined ESL and LINC 

 

0 

 

0 

 

0 

 

0 

 

1 

 

0 

 

0 

 

0 

 

0 

 

0 

 

0 

 

0 

 

3 

 

NR 

2. Describe the class(es)  

 

 

 

 1)  Morning class 0 1 1 6 1 1 16 4 6 4 1 2 5 NR 

 2)  Afternoon class 1 0 0 4 1 0 16 5 4 4 1 1 3 NR 

 3)  Evening class    0 0 0 0 0 0 4 0 1 0 0 0 4 NR 

 4)  Designated literacy class 1 0 0 9 0 1 1 0 0 0 1 0 4 NR 

  5) Multi-level class (i.e. - Lit/1) 0 0 0 0 0 0 0 5 11 0 0 0 8 NR 

3. How many literacy learners in 

your class(es) make up the 

following: 

1) Pre-benchmark/Foundation 

learners    

10 12 4 13 9 4 5 21 0 15 12 15 9 NR 

2) Literacy Phase One learners    7 0 0 35 4 9 5 6 0 16 9 0 16 NR 

3) Literacy Phase Two Learners   0 0 0 39 0 2 5 0 0 5 0 15 33 NR 

4) Literacy Phase Three Learners  

 

0 0 0 14 1 0 0 0 0 1 0 0 24 NR 
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                                                                                                                           PROGRAM SITE NUMBER IDENTIFICATION    

              QUESTIONS 1 2 3 4 5 6 7 8 9 10 11 12 13 14-17 

4. What is the 

enrolment/registration  

     of each literacy class?   

 
 

 
17 

 
12 

 

NA 

 
12 

to 

15 

 
NA 

 
15 

 
15 

 
20 

to 

25 

 
NA 

 
9 

to 

10 

 
17 

  

10 

 
12 

 
NR 

5. How many literacy learners do 

you have in the following age 

groups? 

1)   18 –30:  3 2 NA NA 3 2 5 3 NA 15 5 1 2 NR 

2)    31- 40:  10 4 NA NA 6 4 5 17 NA 7 5 3 21 NR 

3)    41 – 50  2 3 NA NA 2 1 3 3 NA 7 5 13 49 NR 

4)    51- 60   2 4 NA NA 2 4  2 NA 6 3 5 8 NR 

5)    over 60   NA NA 1 4 2  NA 2 3 7 2 NR 

6. What are the countries of origin and languages of your literacy 

learners?      

 (IN ORDER OF PROMINENCE - # 1-10 mentioned most) 
 

1) S = Somalia          9)  Ir = Iran          17) An = Angola     25) Al = Albania          

2) A = Afghanistan   10) I  = India         18) Sy = Syria        26) Gh = Ghana 

3) Su = Sudan         11) B = Burundi     19) Po = Poland     27) L = Liberia 

4) C = China            12) l = Sri Lanka     20) Ti = Tibet          28) R = Russia 

5) E = Ethiopia        13) Bu = Burma      21) Ta = Tanzania  29) Er = Eritrea         

6) P = Pakistan       14) T  = Turkey        22) Ch = Chad       30) Se = Serbia 

7) V = Vietnam       15) Sp = Spanish    23) Ca = Cambodia  31) H = Haiti   

8) Iq = Iraq              16) M = Mexico      24) B = Bangladesh  32) Ku=Kuwait 

A A 

S 

C 

I 

Iq 

 

NA S 

A 

Su 

E 

Ku 

H 

Er 

Bu 

S 

An 

P 

Po 

B 

Ta 

T 

Su 

S 

A 

Al 

 

A 

Bu 

Sl 

Su 

S 

E 

Ti 

A 

V 

E 

Su 

S 

P 

Ba 

C 

Iq 

NA A 

Ch 

C 

Gh 

S 

Su 

Iq 

Ir 

Sy 

Se 

P 

S 

Su 

B 

A 

C 

L 

C 

A 

Ir 

E 

S 

R 

A 

M 

E 

Er 

Su 

I 

P 

Ca 

V 

 

NR 
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                                                                                                                           PROGRAM SITE NUMBER IDENTIFICATION    

                QUESTIONS 1 2 3 4 5 6 7 8 9 10 11 12 13 14-17 

7. Provide the immigration status 

of each literacy learner.  

 

 

 

GAR (Government Assisted    

                 Refugee) 

 

3 

 
1 

 
0 

 
NA 

 
3 

 
10 

 
0 

 
2 

 

NA 

 
10 

 
11 

 
4 

 

NA 

 

NR 

FC (Family Class) 4 7 0 NA 1 0 4 0 NA 2 1 9 NA NR 

ND (Independent Immigrant) 2 2 0 NA 0 0 0 0 NA 0 1 3 NA NR 

NV (Investor) 0 0 0 NA 0 0 0 0 NA 0 0 1 NA NR 

RA (Refugee Assylum) 3 0 0 NA 0 0 0 0 NA 0 1 2 NA NR 

CR (Conventional Refugee) 5 2 1 NA 1 5 12 3 NA 0 5 7 NA NR 

PR (Permanent Resident) 0 0 0 NA 8 0 0 5 NA 6 0 2 NA NR 

PSR (Private Sponsored Refugee) 0 0 0 NA 0 0 0 0 NA 0 1 2 NA NR 

DR (Dependents of Refugees) 0 0 0 NA 0 0 0 0 NA 0 1 2 NA NR 

Landed Immigrant 0 0 3 NA 0 0 0 15 NA 0 0 0 NA NR 

Citizen 0 0 0 NA 1 0 0 0 NA 0 0 0 NA NR 
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Appendix B - Table 2 – 
LITERACY & MULTI-LEVEL LITERACY/LINC ONE CLASSES 

IN PARTICIPATING COMMUNITIES 
 

The following chart indicates the number of designated literacy classes and the number of 
multi-level classes (literacy/LINC 1) in the communities visited. According to the statistics 
there are 22 designated literacy classes and 52 multi-level classes. This means over 70% 
of all classes serving literacy learners in the communities visited placed literacy students 
with literate LINC level 1 students and higher. (Statistics Source – Citizenship and 
Immigration Canada – Ontario Region – July 2005) 
 

 

 

SITE CLASS(ES) LITERACY LITERACY/LEVEL 1 

1 class 1  Yes 

 class 2  Yes 

2   Yes 

3   Yes 

4 class 1  Yes 

 class 2  Yes 

 class 3  Yes 

5   Yes 

6 class 1 Yes  

 class 2 Yes  

 class 3  Yes 

 class 4  Yes 

7 class 1 Yes  

 class 2 Yes  

 class 3 Yes  

 class 4  Yes 

8 class 1 Yes  

 class 2 Yes  

 class 3 Yes  

 class 4  Yes 

 class 5  Yes 

 class 6  Yes 

9 class 1  Yes 

 class 2  Yes 

 class 3  Yes 

10 class 1 Yes  

 class 2 Yes  

 class 3 Yes  

11 class 1  Yes 

 class 2  Yes 

12   Yes 

13  Yes  

14  Yes  

15  Yes  

16  Yes  



Jangles Productions – Ontario LINC Literacy Project – February 2006 

An Investigation of Best Practices in the Instruction and Assessment of LINC Literacy  

83 

Appendix B - Table 2 – (cont’d) 
LITERACY & MULTI-LEVEL LITERACY/LINC ONE CLASSES 

IN PARTICIPATING COMMUNITIES  

 

SITE CLASS(ES) LITERACY LITERACY/LEVEL 1 

17 class 1 Yes  

 class 2 Yes  

 class 3 Yes  

 class 4  Yes 

 class 5  Yes 

 class 6  Yes 

 class 7  Yes 

 class 8 Yes  

18   Yes 

19 class 1  Yes 

 class 2  Yes 

20  Yes  

21 class 1  Yes 

 class 2  Yes 

22 class 1  Yes 

 class 2  Yes 

23 class 1  Yes 

 class 2  Yes 

 class 3  Yes 

 class 4  Yes 

 class 5  Yes 

 class 6  Yes 

 class 7  Yes 

 class 8  Yes 

 class 9  Yes 

 class 10  Yes 

 class 11  Yes 

 class 12  Yes 

 class 13  Yes 

 class 14  Yes 

 class 15  Yes 

 class 16  Yes 

24 class 1  Yes 

 class 2  Yes 

25   Yes 

26   Yes 

27  Yes  

28  Yes  

29   Yes 
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Appendix C 
 

Recommended Core Resources for 

LINC Literacy Programs, Instructors, and Coordinators 
 

 

Criteria for listing and recommending the following materials for LINC Literacy Classes are: 

 

- These resources were recommended by the teachers and learners who participated in the LINC 

Literacy Project (Sept./05 – Feb./06) 

 

- Observed in use during LINC Literacy Study 

 

- For Adult Learners 

 

- For Foundation, Phase I, II, and III Literacy Learners and Multi-Level Class materials represented. 

 

- In Print and currently available from publishers and book distributors 

 

- Range of Literacy and English Communication skills taught  

 

 

Acknowledgements:  Special Thanks to the LINC Teachers, Students, Coordinators, and Administrators in 

Guelph, Hamilton, Kitchener-Waterloo, London, Ottawa, Toronto, and Windsor, and many others from 

around Ontario  who contributed in developing this list of materials and resources. 
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Recommended Core Resources for 

LINC Literacy Programs, Instructors, and Coordinators 
 

Category A: Recommendation (titles #1 – 4) (see following chart) 

Canadian Language Benchmark (CLB) Guidelines and Support Documents 
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Title Order Information Price Other 

1. Canadian Language Benchmarks 

2000: ESL for Literacy Learners 

Centre for Canadian Language 

Benchmarks 

200, Elgin Street, Suite 703, 

Ottawa, ON  K2P 1L8. 

 

E-mail:  info@language.ca 

Web: www.language.ca 

Tel: (613) 230-7729 

$12.50 / copy Copies required for all LINC 

co-ordinators 

and LINC Literacy teachers. 

2. Canadian Language Benchmarks 

2000:  English as a second language 

for adults 

  

Same as previous. 

Free of charge 

within Canada 

Copies needed for all LINC  

co-ordinators and LINC 

Literacy teachers.  

3. Canadian Language Benchmarks 

2000: Additional Sample Task Ideas 

 Same as previous. $ 8.00/copy Copies needed for all LINC  

co-ordinators and LINC 

Literacy teachers.  

4. Canadian Language Benchmarks 

2000: A Guide for Implementation 

Same as previous. $45 or 

$39.50/each 

for 10 copies 

or more 

Copies needed for all LINC  

co-ordinators/programs. 

 

mailto:info@language.ca
http://www.language.ca/
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Category B: Recommendation (titles #1 - 5) (see following chart) 

LINC Documents: 

Curriculum and Instructional Materials for LINC Teachers and Coordinators 

 

 

 

 

 

 

http://www.settlement.org/
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Resource Title Description Order Information Other Information 
1. The Revised LINC. Literacy 

Component 1997 of the LINC 

Curriculum Guidelines: Based on 

the Canadian Language 

Benchmarks. 

(2001). 

 

by Nancy Hutt & Lynn Young. 

London, ON.  

Provides guidelines and approaches 

for LINC instructors of literacy 

needs learners. 

 

Examples of teaching strategies, 

techniques, stages of ESL literacy 

development, visuals.  

Reproducible. 

Toronto Catholic District School 

Board 

 

Contact: Continuing Education 

Department, Adult Education 

Program, TCDSB,  

80 Sheppard Avenue East 

Toronto, ON 

M2N 6E8 

 (416) 222-8282 (ext. 2427) 

http://www.tcdsb.on.ca/adulted/ 

Available for download 

in Adobe Acrobat PDF 

format (202 pages)    

 

http://www.settlement.org 

2. LINC Curriculum Guidelines 

Based on the CLB 2000 (2002) 

Theme-based Curriculum document 

combines LINC 1-3 and 4 &5. 

Includes: Topic Outcomes, 

Language Focus, Ideas for Topic 

Development, and Strategies.   

Toronto Catholic District School 

Board 

 

Contact: Continuing Education 

Department, Adult Education 

Program, TCDSB,  

80 Sheppard Avenue East 

Toronto, ON 

M2N 6E8. 

 (416) 222-8282 (ext. 2427) 

http://www.tcdsb.on.ca/adulted/ 

Available for down load 

at: 

 

http://www.settlement.org 

 

 

 

 

 

 

 

 

http://www.settlement.org/
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3.  CALL:  A Software Guide for 

the LINC Classroom (2000). 

Instructions for use of Software for 

LINC Classrooms – e.g. ELLIS 

(Intro, Middle, Senior, Master 

Pronunciation; and Explore 

Canada. 

Toronto Catholic District School 

Board 

 

Contact: Continuing Education 

Department, Adult Education 

Program, TCDSB,  

80 Sheppard Avenue East 

Toronto, ON 

M2N 6E8. 

 (416) 222-8282 (ext. 2427) 

http://www.tcdsb.on.ca/ 

Available for download 

at: 

 

http://www.settlement.org 

4. Numeracy Resource Books 

(1999). 

- Learning to Tell Time 

- Learnng to Count Money. 

- Learning to Add & Subtract.  

- Learning about Fractions. 

 

Reproducible resources. 

 

Worksheets, Flashcards, and 

Activity Boards. 

 

For LINC Literacy Learners 1 & II 

(Foundation – Phase III)  and Multi-

Level Classes.  

 

Each available at cost of $10.00 

(plus shipping & handling) 

Toronto 

Catholic 

District School Board 

 

Contact: Continuing Education 

Department, Adult Education 

Program, TCDSB,  

80 Sheppard Avenue East 

Toronto, ON 

M2N 6E8. 

 (416) 222-8282 (ext. 2427) 

http://www.tcdsb.on.ca/ 

 

Available for download 

at: 

 

http://www.settlement.org 

5. ESL Toolbox for Tutors (2000). 

Frontier College: Toronto, ON  
Theme-based lesson plans for 

teachers and tutors of Literacy and 

higher level ESL learners.   

Available for download at: 

www.frontiercollege.ca/english  

 
        

Available for download 

at: 

 

http://www.settlement.org 
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Category C: Recommendations (titles #1 -26 below) 

Textbooks and Reproducible Core LINC Literacy Resources & Materials 
 

Title & Price Description Order Information Other 

Recommendations 

 1. This Really Works Series 
  

(i) This Really Works 

     Numeracy 

0-9738430-1-2 

$50.00  Reproducible 

 

(ii) This Really Works Numeracy 2  

 $50.00 Reproducible 

0-9738430-2-0 

 

(iii) This Really Works Survival 

English  $50.00  Reproducible 

0-9738430-4-7 

 

(iv) This Really Works Reading 

Readiness 

$50.00 Reproducible 

 0-9738430-0-4 

 

(v) This Really Works  Phonics for 

Adults 

$50  Reproducible 

0-9748430-3-9 

Author: Marguerite Hum, Ottawa 

School Board, ON 

 

Should be ordered as a set of the 5 workbooks 

for each LINC Literacy Teacher. 

 

 

Recommended for: 

 

Foundation –  

Phase III LINC Literacy and Multi-Level 

Classes with literacy needs learners. 

 

The This Really Works Series is a set of  5 

reproducible books for classroom use. Includes 

key visuals, activities and worksheets, signs and 

charts for Literacy ESL learners. 

 

A Basic literacy series that teach students skills 

as coding/decoding, directionality, matching, 

recognizing letters, numbers, and shapes, 

English sounds and letters, basic instructions,  

and basic reading and writing skills. 

 

 

Tutorial Services of Ontario, 

Inc. 

 8 Norway Spruce St. 

 Stittsville, ON 

 K2S 1P1 

   

Tel. (613) 836-2193  

 

E-mail: 

 

info@tutorialservices.ca 

 

 

Fax. 613-836-7453 

 

 

 

 

 

 

 

 

 

  

Order as a set of 5  

Books. 

 

1 set for each LINC 

Literacy Teacher or 

Site.  

 

 

 

 

Materials may be 

photocopied and 

reused.   

 

 

Should be ordered and 

used as a set of 

literacy/numeracy 

materials.  

 

 

 

 

 

mailto:info@tutorialservices.ca
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Title & Price Description Order Information Other 

Recommendations 

2.  Romeo and Juliet and stories  for 

Literacy Learners 
ISBN 1894799011 

 

Price:  $44.95 

 

Price includes Permission to 

Photocopy 

 

Reproducible 

 

 

by Rose Coffey, St. Joseph’s 

Women’s Centre, Hamilton, ON 

 

Readers with visuals/photos for literacy 

students. 

 

 

High Interest Stories.  
 

For Literacy Levels Phase I – III and Multi-

Level classes. 

 

-Based on 97 frequent words.  Simplified text. 

 

- Includes Activities, Exercises, and Vocabulary 

Lists for 3 different levels.   

 

Recommended for Teachers who are looking 

for high interest, basic level reading material.    

 

Canadian Resources for ESL 

15 Ravina Crescent 

Toronto, ON 

M4J 3L9 

 

Tel. (416) 466-7875 

Toll free  

1-866-833-9485 

E-mail:  

thane@eslresources.com 

www.eslresources.com  

 

 

3. Start  with A:  

A Beginner’s Guide to the Alphabet 
 

ISBN 189545137X 

by Full Blast Productions, ON 

 

$39.95 

Reproducible 

 

 

Reproducible Workbook for Printing & 

Writing for Classroom Use. 

 

For Literacy Learners, Foundation – Phase 

III; and Multi-level classes. 

 

For teachers who have students who are 

learning to print and write in English. 

 

AlphaPlus Centre 

2040 Yonge, 3
rd

 Flr, 

Toronto, ON 

M4S 1Z9. 

purchase@alphaplus.ca 

416-322-1012 

1-800-788-1120 (X 1170) 

www. store.alphaplus.ca 

 

 

 

Order one per LINC 

Literacy teacher.  

Reproducible 

 

 

 

mailto:thane@eslresources.com
mailto:purchase@alphaplus.ca
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4.  Access: Fundamentals of Literacy 

and Communication by Molinsky & 

Bliss. 

 

Text ISBN 0130042358. 

$25.95 

Teacher’s Guide 0130059927 

$35.50 

Audio/Cassettes (2) 0130043501 

$65.00 

 

Basic reading readiness, writing, listening, and 

speaking skills including left-to-right and top-

to-bottom skills, identifying and practicing 

shapes, signs, block and lowercase letters, and 

filling out basic forms.  

 

 

Foundation Literacy and Phase I and II and 

Multi-Level Classes  

 

Pearson Longman ESL 

Longman Publications 

 

Distributed in Canada by 

ERPI 

5757, Cypihot Street 

Saint-Laurent, Quebec 

H4S 1R3 

 

For Information: Customer 

Service 

Tel. 1-800-263-3678 (X 232) 

E-mail: infoesl@erpi.com 

 

To Place an Order:  

Tel. 1-800-263-3678 

E-mail: orders@erpi.com  

 

infoesl@ 

erpi.com 

 

www.longman.com 

5. Basic Grammar in Action by Foley 

& Neblett. (2001) 

 

TEXT: 083841193 

$35.00 

Cassette:  0838411207 

$25.00 

Text/Cassette package: 0838411215  

$55.00 

 

Functional/Communicative Basic Grammar and 

Numeracy 

Uses practical contexts for daily lives. 

 

Includes “Looking at Forms” section to build 

basic literacy and numeracy skills.   

For Pre-Beginners 

LINC Literacy Phases II-III + Multi-Level 

Classes 

Nelson Canada 

A Thomson Company 

1120 Birchmount Road 

Toronto, ON  M1K 5G4 

 

Tel. (416) 752-9448 

E-mail: inquire@nelson.com 

 

Contact Rep:  Anita Osborne 

Anita.osborne@thomson.co

m          

. 
 

www.nelson.com 

(416) 752-9448 

mailto:infoesl@erpi.com
mailto:inquire@nelson.com
http://www.nelson/
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6.  The Basic Oxford Picture 

Dictionary 

 

0194372324 

 

$25.95 

 

 

 

 

 

 

 

 

Literacy & Low Beginner 

 

Foundation -Phase I-III + Multi-Level 

Classes 

Oxford University Press ESL 

Dept. 

70 Wynford Drive 

Don Mills, Ontario, M3C 1J9 

 

Tel. (416) 441-2941 

1-800-387-8020 

 

Contact Rep:  Maureen 

O’Reilly 

Tel. (905) 626-3600 

1-800-387-8020 (x 2147) 

Maureen.o’reilly@oup.com  

Vocabulary  

for literacy 

 learners  

 

7.  The Literacy Program  

 

* To accompany The Basic Oxford 

Picture Dictionary – see # 6. 

 

0194345734 

 

Reproducible 

 

          $113.50 

Literacy Foundation – Phase III + Multi-

level Classes 

Designed to be used with the Basic Oxford 

Picture Dictionary – see # 8. 

 

Four skills book with reproducible student 

activity pages and exercises, word/picture cards 

in one binder. 

 

 

Oxford University Press ESL 

Dept. 

70 Wynford Drive 

Don Mills, Ontario, M3C 1J9 

 

Tel. (416) 441-2941 

1-800-387-8020  

 

Contact Rep:  Maureen 

O’Reilly 

Tel. (905) 626-3600 

1-800-387-8020 (x 2147) 

Maureen.o’reilly@oup.com 

Approx. $113.50 

Reproducible 

 

(416) 441-2941 

1-800-387-8020 
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8. Overhead 

Transparencies to accompany the 

Basic Oxford Picture Dictionary –  

see #  6. 

 

0194339734 

 

$393.50/set 

Colour Transparencies 

for each page of the Basic Oxford Picture 

Dictionary  

Oxford University Press ESL 

Dept. 

70 Wynford Drive 

Don Mills, Ontario, M3C 1J9 

 

Tel. (416) 441-2941 

1-800-387-8020  

 

Contact Rep:  Maureen 

O’Reilly 

Tel. (905) 626-3600 

1-800-387-8020 (x 2147) 

Maureen.o’reilly@oup.com 

 

 (416) 441-4941 

1-800-387-8020 

9. All New Easy True Stories: A 

Picture-Based Beginning Reader by 

Sandra Heyer. (2004)  

 

$22.95 

 

 

 

 

 

 

Literacy Phase II-III + Multi-Level Classes. 

 

Most stories are less than a page long; written 

in the present tense. 

Picture-based Reading.   

 

 

Career/Life Skills Resources 

Inc. 

116 Viceroy Road, Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

Attn. Irene Petkopoulos, 

Customer Services 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  
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10. Very Easy True Stories:  A 

Picture-Based Reader by Sandra 

Heyer (1998).  

$24.95 

ISBN 0201343134 

High Interest Stories for Low Beginner readers.  

 

Literacy Phase II-III + Multi-Level Classes 

 

See also # 10 & 11. 

Career/Life Skills Resources 

Inc. 

116 Viceroy Road, Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

 

Attn. Irene Petkopoulos, 

Customer Services 

 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  

11. Easy True Stories by Sandra 

Heyer (1994). 

 

$24.95 

 

ISBN 080131089  

High Interest Stories for Low Beginner readers 

in English. 

 

Literacy Phase II-III + Multi-Level Classes. 

Career/Life Skills Resources 

Inc. 

116 Viceroy Road, Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

 

Attn. Irene Petkopoulos, 

Customer Services 

 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

teachers who 

participated in the 

OLLP  

mailto:info@clsr.ca
mailto:info@clsr.ca
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12. Longman ESL Literacy by 

Yvonne Nishio  (1998) 

 

Student Book  020135182 X 

 

$24.95 

 

Teacher’s Resource Book 0201351838 

$45.95 

 

 

 

 

 

 

 

Teacher’s Resource Book has reproducible 

picture and vocabulary flash cards. 

 

Literacy Phase I-III + Multi-Level Classes.  

Pearson Longman ESL 

Longman Publications 

 

Distributed in Canada by 

ERPI 

5757, Cypihot Street 

Saint-Laurent, Quebec 

H4S 1R3 

For Information: Customer 

Service 

Tel. 1-800-263-3678 (X 232) 

E-mail: infoesl@erpi.com 

To Place an Order:  

Tel. 1-800-263-3678 

E-mail: orders@erpi.com 

Alternate Supplier: 

  

Career/Life Skills 

Resources Inc. 

116 Viceroy Road, 

Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

 

Attn. Irene 

Petkopoulos, Customer 

Services 

 

Tel. (905) 760-0111 

E-mail: info@clsr.ca  

 

13. First Class Reader!  Integrated 

Skills Lessons for Beginners by 

Sharon Bassano (1994) 

 

ISBN 1882383294 

 

$17.30 

 

 

Theme-Based Lessons for low literacy level 

students, or those unfamiliar with the English 

alphabet 

 

Pictures for every sentence. 

 

Literacy Phase I-III + Multi-Level Classes.   

Career/Life Skills Resources  

116 Viceroy Road, Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

Attn. Irene Petkopoulos, 

Customer Services 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  

mailto:infoesl@erpi.com
mailto:info@clsr.ca
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14.   Picture Stories: Language and 

Literacy Activities for Beginners by 

Fred Ligon & Elizabeth Tannenbaum 

(1990) 

 

$20.95 

 

Short sentences with pictures 

 

Life Skill Topics 

Reading, Writing & Oral skills 

 

Literacy Phase I-III + Multi-Level Classes 

 

Career/Life Skills Resources 

Inc. 

116 Viceroy Road, Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

 

Attn. Irene Petkopoulos, 

Customer Services 

 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  

 

15. More Picture Stories: Language 

and Problem-Posing Activities for 

Beginners by Fred Ligon (1992) 

 

$20.95 

See also # 14. 

 

Humourous picture stories for Basic level 

readers in English 

 

Reading, Writing, Life Skills and Problem-

Solving Conversation 

 

Literacy Phase II – III + Multi-Level Classes  

Career/Life Skills Resources 

Inc. 

116 Viceroy Road, Unit B1 

Concord, ON - L4K 2M2 

Web site: www.clsr.ca 

 

Attn. Irene Petkopoulos, 

Customer Services 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  

mailto:info@clsr.ca
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16. Starting to Read by Linda 

Mrowicki (1994) 

Student Book $14.80  

091659111 

Teacher Book  $13.50  130915691123 

Cassettes (2)    $22.90 0915691182 

Listening,  and reading and writing practice 

activities.  

Literacy Phase I-III + Multi-Level Classes 

Career/Life Skills Resources  

116 Viceroy Road, Unit B1 

Concord, ON- L4K 2M2 

Web site: www.clsr.ca 

Attn. Irene Petkopoulos, 

Customer Services 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  

17. The Alphabet CD-ROM: 

International Version (2000) 

 

$87.80 

Illustrated, self-paced course in letter 

recognition and sounds. 

 

For Basic level learners in English 

 

Windows format 

Requires minimal computer skills 

 

Foundation, Phase I-II & Multi-Level 

Classes 

 

Career/Life Skills Resources 

Inc. 

116 Viceroy Road, Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

 

Attn. Irene Petkopoulos, 

Customer Services 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  
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18. .Before Book One: Listening 

Activities for Pre-Beginning Students 

of English (2
nd

 ed.) (1991) by John 

Boyd & Mary Ann Boyd  

 

Workbook 0130682896 

$25.50 

 

Teacher  013068321 

$26.50 

 

Cassettes (4) 0130683132 

$35.00 

-Basic listening, reading & writing  

-Basic literacy tasks: Matching, Recognizing 

letters, numbers, words, or illustrations. 

 

-Foundation and Phase I Literacy + Multi-

Level Classes 

Pearson Longman ESL 

Longman Publications 

 

Distributed in Canada by 

ERPI 

5757, Cypihot Street 

Saint-Laurent, Quebec 

H4S 1R3 

 

For Information: Customer 

Service 

Tel. 1-800-263-3678 (X 232) 

E-mail: infoesl@erpi.com 

 

To Place an Order:  

Tel. 1-800-263-3678 

E-mail: orders@erpi.com 

Alternate Supplier 

 

The Alta Book Center 

14 Adrian Court  

Burlingame 

California  USA 

94010 

info@altaesl.com 

Tel. 1 (650) 692-1285 

 

 

19. Sounds Easy ! Phonics, Spelling, 

and Pronunciation Practice (2002) 

by Sharon Bassano 

 

$36.20 

ISBN 1882483863 

 

Reproducible for classroom use 

Teaches the sound system of English through 

simple, clear pictures and minimal print 

 

Low Basic 

 

Foundation, Phase I-III + Multi-Level 

Classes  

Career/Life Skills Resources 

Inc. 

116 Viceroy Road, Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

Attn. Irene Petkopoulos, 

Customer Services 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  

mailto:infoesl@erpi.com
mailto:info@altaesl.com
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20. Literacy Plus A Living and 

Working in English by Joan Saslow, 

E. Hoffman  

 

Student text 

$26.95 

Cassettes 

$32.95 

Teacher Guide with CD Rom 

$42.95 

Tutor Guide 

$ 12.95 

For learners who are pre-literate in their own 

language and know no English. 

 

Foundation and Phase I Literacy + Multi-

Level Classes 

Career/Life Skills Resources 

Inc. 

116 Viceroy Road, Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

 

Attn. Irene Petkopoulos, 

Customer Services 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  

21. Literacy Plus B – see also #24 

Part A. 

 

St Book B 

$26.95 

 

Cassettes 

$32.95 

 

T Guide with CD-Rom 

$49.95 

Tutor Guide 

$12.95 

 

 

For adult learners 

 

To Follow Literacy Plus A  - See # 24. 

Career/Life Skills Resources 

Inc. 

116 Viceroy Road, Unit B1 

Concord, ON 

L4K 2M2 

Web site: www.clsr.ca 

 

Attn. Irene Petkopoulos, 

Customer Services 

Tel. (905) 760-0111 

E-mail: info@clsr.ca 

Recommended by 

many teachers who 

participated in the 

OLLP  
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22. Literacy in Lifeskills 

Book 1 and 2 by Sally Gati 

 

Book 1    0838438466 

$25.50 

 

Book 2    0838439071 

$25.50 

Book 1 includes numbers, the alphabet, 

introductions, dates, and addresses. 

Book 2 includes lowercase letters, time, money, 

feelings, family, health, and the body. 

Nelson Canada 

A Thomson Company 

1120 Birchmount Road 

Toronto, ON  M1K 5G4 

 

Tel. (416) 752-9448 

E-mail: inquire@nelson.com 

 

Contact Rep:  Anita Osborne 

Anita.osborne@thomson.co

m          

 

www.nelson.com 

(416) 752-9448 

 

23. Totally True Reading  

Series for Beginners 
 

Totally True 1 

                       2 

                       3 

 

Each $28.95 

  

 

High Interest Stories based on newspaper 

stories. 

 

Phase II-III – LINC 1 Literacy and Multi-

level Classes  

Oxford University Press ESL 

Dept. 

70 Wynford Drive 

Don Mills, Ontario, M3C 1J9 

 

Tel. (416) 441-2941 

1-800-387-8020  

 

Contact Rep:  Maureen 

O’Reilly 

Tel. (905) 626-3600 

1-800-387-8020 (x 2147) 

Maureen.o’reilly@oup.com 

 

  

(416) 441-4941 

1-800-387-8020 

mailto:inquire@nelson.com
http://www.nelson/
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24. Read all About It Starter  

 

$33.50 

 

 

Phase III plus Multi-level Classes Oxford University Press ESL 

Dept. 

70 Wynford Drive 

Don Mills, Ontario, M3C 1J9 

 

Tel. (416) 441-2941 

1-800-387-8020  

 

Contact Rep:  Maureen 

O’Reilly 

Tel. (905) 626-3600 

1-800-387-8020 (x 2147) 

Maureen.o’reilly@oup.com 

 (416) 441-4941 

1-800-387-8020 

25. The Lottery Winner  

$6.95 each 

 

From the Oxford Bookworms series 

Phase III and 

Multi-level Classes  
 

Order a class set. 

Oxford University Press ESL 

Dept. 

70 Wynford Drive 

Don Mills, Ontario, M3C 1J9 

 

Tel. (416) 441-2941 

1-800-387-8020  

 

Contact Rep:  Maureen 

O’Reilly 

Tel. (905) 626-3600 

1-800-387-8020 (x 2147) 

Maureen.o’reilly@oup.com 

 (416) 441-4941 

1-800-387-8020 
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26. Love or Money  

$6.95 each 

 

See also # 25. 

 

 

 

Phase III and 

Multi-level Classes  

 

Order a class set. 

Oxford University Press ESL 

Dept. 

70 Wynford Drive 

Don Mills, Ontario, M3C 1J9 

 

Tel. (416) 441-2941 

1-800-387-8020  

 

Contact Rep:  Maureen 

O’Reilly 

Tel. (905) 626-3600 

1-800-387-8020 (x 2147) 

Maureen.o’reilly@oup.com 
 

 (416) 441-4941 

1-800-387-8020 

27. The Phantom of the Opera  

 

$6.95 each 

 

See also # 25, 26.   

Phase III and 

Multi-level Classes  

 

Order a class set. 

Oxford University Press ESL 

Dept. 

70 Wynford Drive 

Don Mills, Ontario, M3C 1J9 

 

Tel. (416) 441-2941 

1-800-387-8020  
 

Contact Rep:  Maureen 

O’Reilly 

Tel. (905) 626-3600 

1-800-387-8020 (x 2147) 

Maureen.o’reilly@oup.com 

 (416) 441-4941 

1-800-387-8020 

 


